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1. INTRODUCTION

This report has beedeveloped within the Erasmus+ Proje@tL y i S NO dzf G dzNJ f ¢ NI A~
- Ly S NI(RW2 Jadfien£ Strategic Partnerships for Adult Educatid®?0181-UK01KA204
047987. The aim of this project, managed gvenpartners infour countries (UK, Finland, Italy

and Greece) is to develop a training programme for educators teaching adult migrants. In order to

reach this aim, the partnership will carry out several activities

O Conductresearch on intercultural education with the aim of identifying the training needs
of educators

O Collect data on existing training programmes designed for migrants and their cultural
integration

O Point out the need for updating or developing new tevaal

O Produce acurriculum andtraining materials on intercultural education and training for
adult educators

O Develop a open access online course giveOpen Online Courseor MOOG, where the
training materials will be uploaded and adapted

O Implement aJoint Staff Training Even{JSTE that will be used to test the formerly
developed curriculum and training materials

O Produce araining guide and aourse syllabus with final material and useful information
and tips addressed tadult educators and alhierested parties.

The aim of this report is to present the results of theeds analysis conducted ithe partner
countries onthe training needs of educators and teachers who work with adult migrants in
intercultural contexts. The analysis has giverthgspossibility to examine the state of affairs and
the specific requirements in terms of intercultural skills for teachers and educators, through a face
to face and odine questionnaireaddressed to both teachers and migrants. In fact, in order to
identify the training needs of educators, the partnership believes that not only is it important to
involve their own workers, but also it is important to involve the beneficiaries of theitigithat
is the final output of the project. This decision improved and made more realistic the results of the
survey because the opinion of migrant learners are external subjects and can freely express their

point of view.

Thetarget groupsinvolved inthe survey are divided into 2 categories:
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O Educators and teachers working with adult migrantthey represent the project target
group, and so, the direct beneficiaries of the project activities. For this reason, the partners
decided that their involvemenin the research phase is very important in order to collect
information about their training needs. Then, according to the collected information, it will
be possible to produce the most suitable training materials for them. Moreover, their
involvement ha been very useful in order to make them aware about the aims of the
project, and it also offered them the chance to reflect upon their real training needs.

O Adult migrants they represent the indirect beneficiaries of the project activities because
the improvement of intercultural competences of educators and training surely will have
positive effects on their training, and so, on their work and social inclusion in the hosting
country. Moreover, during the survey, they had to answer to questions naitaelto
themselves (as educators/teachers did), so their involvement insured the objectiveness of

the research.

In addition tothe aim of the research activity and the target groups, in this report readers will find
allthe necessarynformation about:

+ The researcihmaterials and methodsin this section albf the survey information will be

described.The questionnairesised to gather responsesill be presentd along withthe
methods of administration used both for migrants and teachersnia@anerof production

of the questionnaires, the IT resources used in order to elaborate the results, the reasons
why partners decided to adopt specific channels of distribution, the creation of a database
of interested people and all other detailed information clantyiHOWthe partners have
carried out this activity.

+ The collectedesults this section is divided into 2 parts.

% The first part refers to the results of the survey for teachers and educators: in this
part, the answers received for all questions will be described @tAANTITATIVE
information (ro. of questionnaires, m of similar responses etc.), witBRAPHIC
REPRESENTATIGINesults (where possible) an@QUALITATIVEomments about
the obtained results.

% The second part refers to the results of the survey that involved adult migrants: for
this part too, the answers will be described Wt ANTITATINiEformation (no. of
guestionnaires, a. of similar responses etc.), witABRAPHIC REPRESENDMdT(

results (where possible) af@QUALITATIMEB®mments about the obtained results.
4

This workis licensed undeiGreative Commons AttributieBhareAlike 4.0 International License



https://creativecommons.org/licenses/by-sa/4.0/

+ Theconclusion in this section a summary of results is presented. Written accordingeto t

previous section, the aim of this section is to give to the readers a short but incisive general

view about the training needs of teachers and educators working with adult migrants in

the field of intercultural competences.

+ Therecommendatiors. in thissection, some recommendations about the research activity

will be presented. In fact, during this first experience, the partners collected important

information that could be useful fahe next stepsof the project Therefore, this section

represents a sbrt summary of these suggestions.

+ Theappendices in this section, all documents used and produced within the research

phases will bgrovided

Yo
Yo

Yo
Yo

Summary of results and recommendations for all countries

Nationalversiors of the questionnaireTraining need®f educatos teaching adult
migrants

National version®f the questionnaire for Migrant learners

Screenshots of dissemination
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2. MATERIALS AND METH®D
The needs analysis was carried out as originally planned, ie:

Task 1. A smaificale qualitative questioraire was designed and distributed in each partner

country.

Task 2: The questionnaire data was collected, analysed and evaluated by each partner. A national
report was produced by the respective partners following a template that was sent by the activity

leader, CLP.
Task 3: The transnational project report (the present document) on Needs Analysis was drafted.

We adopted one of the most useful survey todts our needs analysighe questionnaire (the

guestionnairetemplates that weusedare available in the Appendices).

Due to the fact that the research involved both educators and migrants, the partdesigned
and usedwo different questionnaires:
O A questionnaire about the Training Needs of Educators Teaching to Adult Migrants

O Aquestionnaire for Migrant Learners

The drafts of the questionnaires wemeatedby the responsiblepartner, CLPwho presented

them to the others during the KieRff Meeting in Edinburgh (UK) on™2and 239 of October

2018. Thanks to the contribution of all partners, the initial drafts were adapted and the final
versions have been produced. Then, each partner translated the English version of the

guestionnaires in its national languagad used them in theiown countries.

2.1QUESTIONNAIREN THETRAINING NEEDS AQRJEATORS TEACHINGAD
MIGRANTS

The "Questionnaire about the Training Needs of Educators Teaching Adult Migrants” is focused on
the previous experiences of educators and aimed to identifypgan the existing system as well

as specific training needs for educatorShe questionnaire has been divided into several sections,
with the aim of collecting different information about the involved educators. In factfitkepart

of the questionnaire (from question Al to A5) is focused on: Background andysexiperiences
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of the educators involved, their presentcupation, theirteaching subjects, thegualifications

and theirprevious experiences in the field of trainingsfeecially training for migrants). Tkecond

part of the questionnaire (question A6) is focused on the programmes and seminars they attended
about intercultural education, with particular reference to the title of the training and its duration.
Thethird part of the questionnaire (question A7) is devoted to investigate the level of familiarity
of educators with some topics related to intercultural learning and teaching (such key coasepts
culture and communication, current context of migrationaach patner country, multicultural

class management etc.). Tlaurth part of the questionnaire (from question B1 to B6) aims at
collecting information about the intercultural dimension of the educators' working environment,
such as the location of the traininigstitution, the percentage of migrant learners attending
educators' classes, the level of satisfactigith the educatorgraining institution's approach to

Ay G SNOdz G dzNT € f SENYAY3 | yR (S laOtke\ grambtionSoR dzO |
intercultural learning and the areas where training institution should improve in the field of
intercultural learning. Théfth part of the questionnaire (from question C1 to C2) is dedicated to
analysng the most relevant difficulties the educators usually faceheir daily work. In order to
identify difficulties, educators had to describe an example of uncomfortable situationhifuct
happened in their class, by specifying whatthappened and how they handled the situation. The
sixth and last parof the questionnaire (from question C3 to C4) was very important for the
research itself: in fact, in this part educators had to describe what additional training they need in
order to improve their teaching practice and what should be included in a training progedior
educators of adult migrants.

Therefore, thanks to all these questions, the partners could collecf #fle information needed

in order to identify themain characteristics and experiences of the educators invojuedyet to

know theprevious inercultural courses they attendednd to ask their opinion about theost
relevant difficulties in the management of an intercultural classid about the'ideal" training

course that they need to attend in order to improve their intercultural skills
2.1.1THE STRUCTURE OFQUESTIONNAIRE
Concerning thestructure of the questionnaire, the partners decided to present some muliple

choice questions and some open questions, depending on the topic and the kind of data inquired

about In particular, theguestionnaire is composed of 3 sections:
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1 An introduction, with a brief description of the project aims, the presentation of the
research activities and a short disclaimer concerpngacy.
1 Section A, made of 7 compulsory questions angpfional questionwith the following
characteristics:
o 5 compulsory multipleehoice questions (Al, A3, A4, A5 and A6)

0 1 compulsory open question (A2)

(@)

1 optionalopen question (A6.1)
0 1 compulsory multipleehoice question composed ofsBib-questions (A7)
1 Section B, made of @mpulsory questions with the following characteristics:
o 4 compulsory multipleehoice questions (B1, B3, B4 and B5)
0 2 compulsory open questions (B2 and B6)
1 Section C, made of 4 compulsory questions with the following characteristics:
0 4 compulsory open quésns (C1, C2, C3 and C4)
1 Final section, with the thanks for participation, project coordinator's contacts and the link

to the project summary on Erasmus+ platform.

2.2QUESTIONNAIRE FORGRMANT LEARNERS

The "Questionnaire for Migrant Learners" is foatisn migrants' experiences as learners in a
foreign country and aims to identify gaps in the existing system as welt@aglentify specific
training needs for educatorsThe questionnaire was easier and shorter than the one addressed
to the educators beaase of the particular target group, which has been difficult to involve in the
research. This is why the partners decided to produce a very short questionnaire that could give
them the possibility to collect alhe information needed in a few questions.

In fact, thefirst part2 ¥ G KS jdzSadA2yylIANS OFNRY |jdzSaidAz2
background, with a question about the number of years they have livéteilost countryand a
guestion about the training activities or education programmiesyt attended.

Thesecondpar2 ¥ (G KS [jdzSadA2yyYFANBE OFNRY [dzSadAzy

as learners, in order to collect information about the difficulties they had to face during their
training experiences and the singthsof the courses they attended. In particular, there are some
specific questions regarding the difficulties in the relationship with classmates or teachers, with
the request of describing some uncomfortable situations experienced. These questions aim to

identify the most relevant problems concerning the management of intercultural training from the
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point of view of the learners. To conclude, the learnars askedheir opinion about the kind of
training their teachers/educators need in order to improve their skKill

Thanks to these questions, the partners have had the possibility to collect all of the information
needed in order to identify themost relevant difficulties teachers/educators face in the
management of an intercultural clasand the learners' perspective of the main gaps in the
0§SFOKSNARQKSRdAzOF G2NBEQ OdzNNByYy G Ay adSNOdz G dzNIF £ O

2.2.1THE STRUCTURE OFQUESTIONNAIRE

Concerning thestructure of the questionnaire, the partners decided to use some multgieice
guestions and some open questions, depending on the topic and the kind of data inquired. In
particular, the questionnaire is composed of 2 sections:
1 An introduction, with a brief desiption of the project aims, the presentation of the
research activities and a short disclaimer concerning the Privacy regulation
1 Section A, made of 2 questions with the following characteristics:
o 2 multiple-choice questions (Al and A2)
1 Section B, made ofquestions with the following characteristics:
o 1 multiple-choice question (B1)
o 3 open questions (B2, B3 and B4)

1 Final section, with thankgivenfor participation.

2.3DISTRIBUTIONF THE QUESTIONNAIR

Concerning thenethods used to deliver theuestionnaires the partners had to consider that the
target groups involved in this phase are represented by very different categories:
trainers/educators and migrants. They did an analysis of the target groups in order to identify the
best way todistribute the questionnaires, to reach the larggsbvssiblenumber of people and to
collect all necessary information. For these reasons, they decided to use two different methods of
distribution of the questionnaires:

Y Educators and teachers were involved incamline survey

Y Migrants were involved in tace to faceandan ontline survey
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3. wo{ | [¢{
3.1 UKREsuLTS

This section is divided in two part.11 presents the findings on the needs of educators arid23.

presents the findings on the needs of migrant learners.

3.1.1 UKAndingsT N2 Y 9 REzEpbnsez NA Q

The online survey returned 18 responses, of which 11 stated their full name and the restiwishe

to remain anonymous. The respondents were between 25 and 65 years old and their average age

was4l.

It is interesing to note that not all educators came from the UK, but in thet majority were

migrants themselvesin particular:

Q¢
c
c
(s}
P
Q

NEALRYRSyGa 6SNBE FTNRY (GKS 'Y OH
respondent vasfrom Spain

respondents were from Greece

respondent was from New Zealand

respondens were from Romania

respondent did not specify their country of origin

RPNERPNRE D

In terms of their occupation, 5 were university lecturers, 3 were freelance trainers, 2 were trainers
for a private school and the regtere volunteers, owned language centres, etc. The responses are

shown in the chart below.

1C
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A1. Occupation

17 responses

Teacher in a state-funded
college or an...

University teacher/lecturer 5(29.4%)
Trainer for an NGO
Trainer for a private school
Freelance teacher/trainer
Volunteer teacher at ngo
language centre owner

Academic Researcher -
Research Associate

PhD student

Volunteer trainer

Respondents taugld range of subjects in the Humanities, mainly languages and management.
There were no respondents who taught any STEM or Arts suljatdstunately. Specifically,

respondents taught the following:

Swedish, English, Finnish

Translation, Interpreting

ESOL

German/English

English

ICT, Moodle, entrepreneurship training
Nationalism, religion, citizenship, film and media
Spanish language, PubBervice Interpreting, Spanish culture and politics
Conference Interpreting, Liaison Interpreting
Management

Greek/ English

Cultural integration

Research Preparation

Heritage

A -—a-_a_-9_8_9_9_49_9a_-24a_-49_-53_-2_-2

w S 4 LJ2 y RdificatianSranged from certificates to PhD. Specifically:

1 respondent attended summer school classes for visiting interpreters
1 respondent held a Certificate
1 respondent held a Diploma
1 NBalLkR2yRSyia KSftR | .| OKSft2Nna RS
MM NBALRYRSyGa KSftR I aladSNna R

This workis licensed underGreative Commons AttributieBhareAlike 4.0 International License



https://creativecommons.org/licenses/by-sa/4.0/

2 respondents held a PhD
az2al NBalLRyRSyi(ta ¢6SNB KAIKfe SELSNASYOSRY o
experience, 3 had experience betweerl® years, 3 had experience betweed years and 3 had

experience of up to 2 years.

A4. Your experience in the field of teaching/training?

18 responses

0-2years 3 (16.7%)

3 -5years —3 (16.7%)

5-10years 3 (16.7%)

More than 10 years 9 (50%)

0 2 4 6 8 10

Their experience in teaching or traig migrants in particular was also high. As seen in the chart
below, most respondents has this specific experience from 3 to more than 10 years, while 2 had
experience of up to 2 years, 1 had no experience and 1 noted that this depends on what we mean

OBYAW NI yiaQd ¢KAA A& || NBaLRyaS ¢SQedtiorksofyhd i Ay 3

report (Recommendations

Ab5. Your experience in teaching/training migrants in particular
(either exclusively, or in mixed classes).

18 responses

0 - 2 years 2 (11.1%)

3 -5years 7 (38.9%)
5-10 years 3(16.7%)
More than 10 years 3(16.7%)

no 1(5.6%)

Depends what you mean by '

migrants'! 1(5.6%)

1(5.6%)

0 2 4 6 8

12
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Interestingly, half of the respondents had attended educational programmes or seminar on
Intercultural Training and half had ndthis is worth taking into account if we consider the high

level of experience of this group.

A6. Have you attended educational programmes/ seminars in Intercultural
Training?

18 responses

Yes 9 (50%)

No 9 (50%)

Those who attended such programmes statkdt these included thdollowing:

1 Mentions during induction programs

1 1 day intercultural competence. 30 hours amel working with migrants

I Can't remember as so long ago and some part of my university course
1

Intercultural Competences Erasmus+ KA2 Youth project; Southern European Migrant
Dilemmas: better integration methods Erasmus+ Kal Staff mobility

University ofEdinburgh; Edinburgh Peace Initiative

LEADS, a learning enhancement course that we take at our Uni to become Approved
Tutors, had a3 our session on developing intercultural awareness with the aim of
applying it to our teaching style

AnErasmus coursi Florence for 1 week in July.
Intercultural competences workshop
Intercultural competences seminar

All my teacher training involved an element of intercultural communication

f
f
f
)l
f

MScin Intercultural Management

13
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When asked to what extent they are familiar witbpics related to intercultural learning and

teaching, respondents stated the following:

1. Key concepts of culture and communication in tieeassroom(cultural identity,
intercultural communication, communicative competence, intercultural competence etc).

Adequately: 11
Very much: 3
Very little: 3
Not at all: 1

2. Current context of migration in the Ulroad trends, understanding different types and
experiences of migration, working in a network that includes institutions/bodies acting in
migrant inclusioretc) statistics:

Very little: 9
Adequately: 5
Very much: 3
Not at all: 1

3. Legislative framework for the education of migrants:

Very little: 8
Not at all: 5

Adequately: 3
Very much: 2

4. Bilingual/ multilingual education:

Very much: 6

Adequately: 6
Very little: 4

Not at all: 2

5. Educational modelssuch as the assimilation model, models of multicultural
/intercultural education, inclusion of the other etc:

Adequately: 9
Very little: 4

Not at all: 3
Very much: 2

6. Multicultural class management:

Adequately: 8
Very much: 4

Very little: 4

14
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Not at all: 2

7. Intercultural perspectives of time, work and leisure

Adequately: 7
Very little: 7

Very much: 2
Not at all: 2

8. Intercultural dimension of dignity

Very little: 9
Adequately: 4

Not at all: 3
Very much: 2

A7. To what extent are you familiar with the following topics, related to intercultural learning and teaching?

I Notatall [ Very litte Adequately [ Very much

(cultural identity, intercultural communication, communicative competence, intercultural competence etc). Multicultural class management: Intercuttural dimension of dig

It is clear from the above results that the majority of educators are generally not adequately
familiar with topics of intercultural learning and teaching, apart from knowledge of key concepts
of culture and communication in the classroom. This indicates$ work should be done in this

aspect, and any new training course should include a module on these topics.

¢tKS aSO2yR aSi 2F ljdSadiazya NBfFGSR G2 GKS
environment. Theiteaching/training institutionswere mostly located in inner city areas (12 out
of 18 respondents), with 2 in suburban areas, 1 semal, 1 in a town, 1 in a university campus

and 1 freelancer.

1t
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When asked theough percentage of migrant learners that attend their classesspondents

answered as follows:

5 respondents stated 100%
1 respondent stated 90%
1 respondent stated 60%
2 respondents stated 50%
1 respondent stated 40%
1 respondent stated 30%
1 respondent stated 25%
1 respondent stated 20%
1 respondent stated 10%
1 respondent steed 5%
M NBaLRYyRSyG adlriSR GKIG GKS& R2y Qi (y26
1 respondent stated that they run specific courses for migrants
1 respondent stated 0O in our definition of migrant.
With regard to institutionsvhichhaveawritten policy on issues relating to intercultural education,

the responses were as follows:

10 respondents stated that their institution has a written policy on discrimination based on
language, religion or ethnicity which makes us wonder about the other 7, considgrthat 1 of
our respondents is a freelancer. Discrimination of this kind is illegal, and a written policy should

exist for all educational institutions.

9 respondents stated that their institution has a written policy on providing support fomative
speakers or people from different cultures. This is positive, but again, not adequate, as it

represents only half of the respondents.

7 respondents stated that their institution has a written policy on international projects such as

exchanges and mobilitee

Only 4 respondents stated that their institution has a written policy on valuing minority languages,
which indicates that further work should be done in this aspect.

a2NB2@JSNE 2yfteé v NBalLRyRSyda | NB O Smekultdrdl G A a7
learning and teaching and 8 respondents are satisfied. 2 respondents are dissatisfied and 5 are

neither satisfied nor dissatisfied. 1 respondent commented that there is no specific approach to

intercultural learning and teaching. These resalts somewhat positive, as a little more than half

1€
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improvement.

When asked in what ways their institutions actively promote intercultural learning, respesiden

gave the following answers:

B5. In what ways does your institution actively promote intercultural
learning? (Choose all that apply)

14 responses

O Regular events 5(.4)

0 Regular classroom

5(4
activities (4)

0 Training of teaching staff 6 (.4)

[ Projects (international
exchanges, mo...

0 2 4 6 8

Respondents gave very useful suggestions on how they would like their institution to improve with

regardsto intercultural learning and teachinghe main areathey mentionedare as follows:

1 Material available online faclasses, team work, case studies with activities. More sharing
of ideas, use of technology.

9 More training opportunities for teachers and volunteers on how to manage intercultural

classrooms

Legislation, dignity issues

Funds to offer regular support to lezers

Greater understanding of cultural differences

Valuing of languages other than English

Understanding the importance of language and identity

Bilingual education, management of medtiltural classrooms, education models

Citizenship, religion, medreducation

Fostering intercultural awareness among students; fostering curiosity for other cultures

through authentic material communication

Crosscultural politeness

impact of trauma on learning. Barriers to learning in general

Intercultural training, inalsion, social justice

Increasing general knowledge about the migrant situation in general.

= =4 4 -a8_-a_-9_-°2_-2
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Onboarding new students so they are prepared

Qearer policy for staff for learning and teaching

Better information on local habits and traditions to foreign learners

Establish secure contracts for staff of all backgrounds.

Valuing the contribution of international students to learning for the whole cohort.

Better teaching training programme, very little is covered on intercultural situations in the
classroom

E R I I N

7

Thelag &4Si0 27F jdzSadA2ya NBFSNNBR (G2 (G4KS SRdzO!l

face, they stated the following:

Different teaching and learning methods

Coping with wide range of needs: Different levels of knowledge of the language, different

educational levels, different backgrounds; attendance is a problem for adult learners who

need to provide for their livelihoods

1 Understanding how the range of cultural sensitivities and sensibilities in the room have to
be negotiated when you are trying #ite same time to be engaging.

1 Cultural barriers of understanding different approaches to situations but not very often in

my classes personally

= =

1 Some difficulties in communication

1 1 work with asylum seekers. Lack of good resources for adults. impact esgum system
on people- disruption; movement; the 'hostile environmefitlack of investment; technical
needs of more qualified people

1 Getting them to work in groups with people from different backgrounds

1 Impact of trauma on learning, working with students who have to learn how to learn.

1 No confidence because they are women

1 When they are illiterate.

1 The assumption that Englidanguage requirements will be waived for L2 speakers.

Whatever language one usgit must be used to appropriate effect! Otherwise, how can |
asses students' knowledge/thinking?
i Attitudes of men from some cultures to women from other cultures

'TheWK2aGAt S SPIOENBYVEYUWRS OdzZNNByd 'Y [/ 2yaSNDIGAG
A0FNISR AY HAMH® ¢KS FANRG Lzt A0 NBFSNBYyOS (2
Secretary, stated in 2018 ¢ KS | AY A& (BtainaAddllyir®stile ¢ndrotiBientifef illegal

A Y YA 3 NI Kftpsd/éww.theguardian.com/uknews/2017/nov/28/hostie-environmentthe-hardline
home-office-policy-tearingfamiliesapart This policy is manifested in a series of measures against illegal
migration. The following extract from a report by the Independent Chief of Borders and Migfa0as,

p. 51)demonstral S& G KS &S @S NR (Senio2nfanageks SaidltHalliiNug- udlikeYy that the
strategy of making life and work difficult for illegal migrants would be abandoned, even if it could not be
RSY2YyaGNI GSR RSFAYAGADSt & (dslhad led t6 &n inerigadai i volurary S y @
returns or a reduction in the number of illegal migrants entering the UK. This was because it was the right
thing to do, and the public would not find it acceptable that illegal migrants could access the samefrange o
6SYySTA(A by R ASNDAOSA I a CNR G AAK OA
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment _data/file/567
652/1CIBlhostile-environmentdrivinglicencesand-bankaccountsJanuaryto-July2016.pdf
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1 1 question my actions when | have a mixed audience and | need to do a lot of explaining for
essays for instance, as some of them come from outside the British system so they do not
know how to write assessments.

1 None/NA

The final two questions asked what additional training or resources respondents needed to
improve their teaching practice fro an intercultural perspective, and also what should a training
programme for educators include in general. The answers to these questions camibearised

below.

=

More specific training on intercultural classroom management and diversity teaching

More general knowledge about cultural backgrounds helps already

1 Understanding ofpoliteness' and ‘face'Shift from learning meanings of individual words
to education as consciousness raising.

1 Ability to understand how the background and context the participaoime from affect
one's attitude and behaviour in class (i.e. country where they come from, gender,
circumstances that brought them to leave their country, etc.)

1 Learning different teaching techniques that might be used with different learners. Ability to
understand and deal witbehavioural and mental health issudblat might affect people
from migrant background.

1 Ability to deal withdiversity at different levels.

1 Introducing the understanding aiftizenshipin a wider sense as rights, participatioand
belonging and identity not just official membership

1 Resourcesmaterials to promote intercultural awareness

1 An understanding of thgender biasn teaching, understanding of being able to share time
equallywith students.

1 It could be useful to have more knowledge of tpeneral situationgacing migrantsn the
countries they are coming from.

1 Specific examples of ice breaking exercises, specific activities | could do in my classroom
and bring students togethe

1 Ithink all volunteers would benefit from handbook with examples of difficult situations
and how to handle them

1 Nuanced approaches to cultural attitudes from practitionerather than models dervied
from research which are often out of date and seem to present a stereotypical view in
certain cases.

1 multicultural class management, many of the items presented in the scale above are
currently missing from training and teachers need to learn this by mgetifficult
situations in their teaching practice.

1 Culture, language, networking, how to support migrants with new businesses

1 Broad,basic instruction in the culturahormsthat exist in the relevant countries/regions,
particularly with reference to intgpersonal relations.

1 cultural awareness and tolerance, not just linguistic and teaching skills

1 listen to the voices of actual migrants

=)
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1 Intercultural competencesRecognising and dealing with common behavioural patterns

among different groups Understanmdj group dynamics Recognising and dealing with

mental health issues Teaching techniques that might be adapted to different learners.

Knowledge about thempact of trauma on learning

Training on the power of culture in both directionsften cultural traning looks outwards.

My experience is that a lot of people's issues with engaging with diverse cultures is a

failure to recognise the impacof their own cultural perspectives and prejudices.

Specific examplesf problematic situations and how they can bandled.

A studentcentred approach based around their needs in specific situations that enable

migrants to function in their new environment

1 sessions on cultural sensitivity, awareness of different learning systems, dealing with
difficult subjectsdealing with politics (especially with students from different political
systems such as communist regimes)

= —a

=) =

The above list is very useful and gives us a clear indication of the resources and material needed
to design our course and handbook. The final regorld group all of these responses into

thematic categories.

3.1.2 UKHndings from Adult MigrantLearneg Responses

The online survey returne?i3responsesOf the 23 respondents,1lhave been living in the Uldr
less than 2 years, so they coulddederred to as new migrants. 7 respondents have been living in
the UK between 80 years, 4 respondents betweerb3years and 1 has been living in the UK for

more than 10 years.

A1. How many years have you been living in the UK?

23 responses

0-2years 10 (43.5%
3 -5years 4 (17.4%)
5-10 years 6 (26.1%)
More than 10 years 1(4.3%)
o0-2years 1(4.3%)
o5-10 years 1(4.3%)
0 2 4 6 8 10
2C

This workis licensed undeiGreative Commons AttributieBhareAlike 4.0 International License



https://creativecommons.org/licenses/by-sa/4.0/

The majority of respondents are attending or have attended postgraduaigiest in the UK (15
out of 23), with 4 attending undergraduate studies and 4 attending language courses. 1
respondent also attended a certificate/diploma and 1 also attended a cultural inclusion

programme. In this question, participants were allowed to @é® more than one option.

What kind of educational programme/ training activity are you
attending - either now or in the past?

23 responses

Postgraduate studies 15 (65.2%
Undergraduate studies 4 (17.4%)
Certificate/Diploma 1(4.3%)

Vocational education [0 (0%)

Language courses 4 (17.4%)
Cultural inclusion 1(4.3%)
programmes
1(4.3%)
0 5 10 15

With regard to their experience as learners, 7 respondents (around 30%) stated that they are not
facing any difficulties, which is positivé/hat works particularly well for them is (responses

verbatim below):

9 [Istudy in an international environment and my fellow students come from different
countries. My teachers are also from different countries so this international environment
makes feel welcome and accepted

Time Management

Cdzi2NBRQ / dzf GdzNF £ | g NBySaa

Good shedule

Learning about particular behaviour examples for people from different cultural
backgrounds

= =4 -4 -4

This information is useful, as it indicates the priorities of migrant learners and what really makes a
difference in their learning experience. Still, thercentage of such positive experience was not
high enough to generalise any findings, and around 70% of participants still shaiethey are

facing difficulties Such difficulties included

1 Communication in terms of language&’ respondents (aroun80%)
21
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Lack of knowledge about the host coung® respondents (around 35%)
Different teaching style 6 respondents (around 26%)

Confusing learning materigl2 respondents

= =2 =4 =4

Conflict management 1 respondent

B1. Are you facing any difficulties in your course? If so, what type?

23 responses

Communication in terms of

7 (30.4%)
language

8 (34.8%)
Lack of knowledge about the

0,
country tha... 2(8.7%)

0 (0%)
Different teaching style 6 (26.1%)
Confusing learning material 2 (8.7%)

Conflict management 1(4.3%)
| am not facing any
difficulties

0 2 4 6 8

7 (30.4%)

A few respondents (5 peoplearound 22%) ab stated that they are facing difficulties in their

relationships with their classmates and teachers. Specifically:

1 ¢KSe8 R2y Qi dzy RSNRGI YR { KEngliShEspedking cBuhtfiea hedd & (
facing, particularly in a course where languagiea important such as in counselling.

1 Itis almost about cultural perception of some actions or reactions in certain situations, for
example when | come to a door and there is one else, | used to tell them please go first
even if they offered me to gorét, | insist that they go first. In my culture it is usual to
return the offer as a kind of reward but here it sounds that you have to accept the offer
and save the time.

1 As people are from different countries, it's sometimes hard and stressful for ragkto
something or approach them I'm not sure they will be offended or happy or what? This
stress is interesting cause it's been more than 4 years that I'm in contact with international
people but in academia things are different.

9 I faced some issues whémindertook group work with a student from a different MSc
course. We had different ideas on how the work should have been done and | felt that |
have done most of the work. It was very frustrating

8 respondents (around 35%) recounted an uncomfortalileation they experienced in class. The
rest of the respondents stated that they never experienced any uncomfortable situation, which is

very positive. Uncomfortable situations included the following:
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f We had to choose our skills Practice groups. Theselgéou s Af f 06S (KS 2y Sa
or external assessment. The only three repeaking English as first language students
OAYOf dzZRAY3 YeaStFo RARYQUO KIFI@GS Fy 2LIGA2Y I

1 Itold a female friend who was absent | missed you,latgr on | realized that it could be
misinterpreted and | had to say you were missed! actually she understood that it could be
misinterpreted and clarified this.

1 In my classes, | mean when I'm delivering tutorials, the most stressful part is when
someonestarts speaking with an unclear Scottish accent. It's easy to understand some of
them but not all and whenever this thing happens, | ask them to repeat their question
slowly and maybe louder and normally they are nice and understand you are not native
andtry to speak more clearly.

1 I mentioned the issue (see above) to the course coordinator and they acknowledged and
thanked me for the feedback. I think that group assignments are problematic and they
should be set up differently.

1 One teacher could not turrhe recording software on and it would just keep saying that it
doesn't work. Everybody sitting in the class knew that it was not going to work but nobody
said that, and the teacher tried like 3 more times until she gave up. | think it was awkward
for evenypbody because we're so young and good with technology and the teacher did not
understand how it worked and could not fix the situation. | guess somebody should have
gone down and helped her out or she could've asked for help.

1 Itwas when I couldn't answerguestion because of the lack of vocabulary. Everybody just
waited, afterwards my tutor paraphrased the question, | came up with an adequate
answer.

1 It was sometimes uncomfortable when | mispronounced words in my class, because most
of my classmates wereative speakers of the English language.

1 Maybe a more stressful situation when presenting projects in foreign language

The main themes arising from the responses above are inclusion and language problems. Themes
of politeness, relationship with théeacher in terms of formality, group dynamics and gender

relations also came up, which tie in well with previous responses. This will be further elaborated

in section 4 below.

Finally,the majority ofrespondents(16 ¢ around 70%)stated that teachers/trainers of adult

migrantsneedfurther training, which should include:

1 How to make people from different cultures included; perhaps being rakonmvledgeable
about ways of learning and relating

1 I suppose trainers should be made awafecultural differences among students. | do not
believe trainers should adapt their lesson according to individual needs but should consider
them in order to better understand their students

1 Yes, they should be trained on how to deal with different a@tuand languages, as | often
found they have difficulties in dealing with norative speakers or they don't know how to
handle different cultural aspects.
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1 Yes, I do. | think that cultural awareness is paramount. Moreover, clarity about assignments
and expctations need to be enhanced by the teaching staff to students who come from
different academic background.

1 Yes, maybe communicating in simpler ways or being able to tgtded that for a person
who doesn't undestand the language that well a simple repieg of the sentence will not
help, they need to say things in a simpler meaning to actually explain them.

1 It's a tough question. | think the educational institution/training centre should be taken
into account. For example, when you're studying at unikgmsith native speakers, you
know that everybody is treated equally in terms of evaluation. It's your choice to take this
challenge. But there are always feelings of anxiety because you can't express everything
that smoothly as native speakers can espiiia humanities where language plays a huge
role. So | really don't know. But if the teachers work in a homogeneous environment it's
different then and their teaching system is not divided. But still I'm not.sure

9 Cultural differenced cultural awarenes training. Better awareness of cultural references

(3 respondents)

Culture and emotional intelligence to be able to support better foreign students

Yes, | do, especially training about intercultural competences that would help both

teachers and studenttcommunicate

1 In cases where placements are involved, providing migrant adult learners with more
information regarding seeking placements, how they work etc

1 They need to get further training on the methodology of teaching adashey learn in

ways diferent from children.

They do not analyse the theetical background and focus only on simpler levels

Speech training would make communication easier for amative user of English.

Teachers should focus more on feedback from migrant students

= =

= —a -

3.1.3 UKPRELIMINARY CONCLUS$BO
wSaLRyRSyliaQ LINRPFAESaY 9RdzOI (2 NA

It is interesting to note that not all educators came from the UK, but in tfaetmajority were
migrants themselvesRespondents taught a range of subjects in the Humanities, mainly languages
and management. There were no respondents who taught any STEM or Arts subjects
dzy F2 Nl dzy 6 Sfed ¢KSANI ljdzt t ATAOFIGAZ2Y A NIYy3aASR ¥
degree or equivalent. Most respondents were also highly experienced, withdatigimore than

Mn &SIENBEQ SELSNASYOS FyR 2yfeé oo0: KIFI@GAy3 St
teaching or training migrants in particular was also high, as seen in secti@nlBt&restingly, half

of the respondents had attended educatior@ogrammes or seminar on Intercultural Training

and half had not. This is worth taking into account if we consider the high level of experience of
respondents.The responses show that there are no standard programmes of intercultural

education that educatrs must attend as part of their qualifications. For academics, it is
24
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compulsory to attend a-Bour session on developing intercultural awareness as part of the LEADS
or PGCAP courses (learning enhancement courses that academics are obliged to tak@sh the f

years of their appointment).

The results in 3.1 also showthat the majority of educators are not adequately familiar with
topics of intercultural learning and teaching, apart from knowledge of key concepts of culture
and communication in the classmm. This indicates that work should be done in this aspect, and

any new training course should include a module on these topics.

wSalLlR2yRSY (Laathers NP FAE SaY

As seen in section B2, the majority of respondents are new migrants and have been living in the
UK for less than 5 years. The majority of respondents are attending or have attended postgraduate
studies in the UK (15 out of 23), with 4 attending undergraduate studies anéddatg language
courses. It is important to take into account that that level of education of these respondents is
very high, and possibly also their level of English, which means that their experiences and needs

are likely to be different from those withoor language skills and no qualifications.

Intercultural learning and teaching needs

It is evident that there isno consistent approach to intercultural training by educational
institutions ¢ neither with regard to training educators nor with regard tieaching Despite this,
fAGGES Y2NB GKFYy KFEEF 2F NBaLRyRSy(atidce® &l
that a consistent approach is necessary

Respondents also gave very useful suggestionhiam they would like their institution to
improve with regard to intercultural learning and teaching. The main areas they mentioned are

listed in section 3.1 and can be grouped into the following categories:

25

This workis licensed undeiGreative Commons AttributieBhareAlike 4.0 International License



https://creativecommons.org/licenses/by-sa/4.0/

Improvement category

wSaLR2yRSyidaQ (

More training and material

educators

fol

Material available onlinefor classes,
team work, case studies with
activities.

Sharing of ideas and use of

technology.

More training opportunities for
teachers and volunteers amow to
manage intercultural classrooms

Better teaching traininggrogramme,
very little is covered on intercultural
situations in the classroom.

Citizenship religion, media education

Greater understanding of cultural
differences.Fostering intercultural
awareness among students; fosterin
curiosity for other cultureshrough
authentic material communication.
Crosscultural politeness.

Intercultural training, inclusiorsocial
justice. Increasingyeneral knowledge
about the migrant situationin
general.

Better information onlocal habits
and traditions to foreign leaners.

More material for learners

Onboarding new students so they &
prepared

Sharing of ideas and use of
technology.

Legislation and policy

Clearer policy for staff for learning
and teaching. Legislation.

ALSOESstablish secure contracts for
staff ofall backgrounds.

Funding

Funds

Valuing multiculturalism

multilingualism

an(

Valuing the contribution of
international students to learning for
the whole cohort.

Valuing of languages other than
English. Understanding the

importance of language and identity,

This workis licensed undeiGreative Commons AttributieBhareAlike 4.0 International License
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Bilingual education. Bilingual
education, management of multi
cultural classrooms, education
models

Impact of trauma on learning. Barrie|
to learning in genel

The following table summarises tlifficultiesfaced byeducatorsin their teaching practiceand
the difficulties faced by migrant learnergrouped into appropriate categoriett is important to

y2GS 0GKFd RSALIAGS GKS € SFENYSNI NBALRYRSYyGaQ K

not facing any difficulties.

Difficulty category wSalLR2yRSyila wSaLRyR
(educators) comments
(learners)

Different educationa | question my actions whe Different

levels, different | have a mixed audieng teachingstyles

backgrounds and | need to do a lot O and confusing
explaining for essays fc learning

a Different teaching instance, as some of the materials.

and learning methods come from outside the
British sgtem so they dg
not know how to write
assessments.

Language Different levels of ¢t KSe
knowledge of the understand  the
language. Some difficultie extra effort
in communication. students from
The assumption tha non-English
Englishlanguage speakl_ng
requirements will  be cou_ntrles need
waived for L2 speakers fac'f‘g’ :
Whatever language on particularly in a
uses, it must be used t course yvhere
appropriate effect! !anguage 'S S
Otherwise, how can | ass¢ !mportant S,UCh as
students' in counselling.
knowledge/thinking? The most stressfu

part is when
someone  startg
speaking with ar
unclear Scottish

&0
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accent. It's easy t¢
understand some
of them but not all
and whenever
this thing
happens, | as
them to repeat
their guestion
slowly and maybe

louder and
normally they are
nice and

understand you
are not native ang
try to speak more
clearly.

It was when |
couldn't answer g
guestion because
of the lack of
vocabulary.
Everybody  jusi
waited,
afterwards  ny
tutor paraphrased
the question, |
came up with an
adequate answer

It was sometimeg
uncomfortable

when I
mispronounced

words in my class
because most o
my  classmateg
were native
speakers of the
English language

Maybe a more
stressful situation
when presenting
projects in foreign
language.

sensitivities

Cultural barriers and

Understanding how the

range of cultural

It is almost about

cultural
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sensitivities ano
sensibilities in the roonm
have to be negotiatec
when you are trying at the
same time to be engaging

Cultural barriers of
understanding  different
approaches to situations.

perception of
some actions o
reactions in
certain situations
for example when
| come to a dooi
and there is oneg
else, | used to tel
them please Q¢
first even if they
offered me to go
first, 1 insist that
they go first. In my
culture it is usua
to return the offer
as a kind ol
reward but here it
sounds that you
have to accept the
offer and save the
time.

As people arg
from different
countries, it's
sometmes hard
and stressful for
me to ask
something or
approach  them
I'm not sure they
will be offended
or happy or what?
This stress i
interesting cause
it's been more
than 4 years that
I'm in contact with
international

people but in
academia thingg
are different.

| told a female
friend who was
absent | misse(
you, but later on |
realized that it

could be
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misinterpreted
and | had to say
you were missed

actually she
understood that it
could be

misinterpreted
and clarified this.

Group work Getting them to wok in
groups with people from
different backgrounds.

| faced some
issues when
undertook group
work with a
student from a
different MSc
course. We hac
different ideas on
how the work
should have beer
done and | felt
that | have done
most of the work.
It was very
frustrating.

We had to choose
our skills Practicg
groups. Thesé
groups will be the
2ySa 6SQ
for or external
assessment. Th
only three non
speaking Englis
as first language
students
(including myself
RARY QU
option to mix up.
We were left
alone ...

| mentioned the
issue (see above
to the course
coordinator and
they
acknowledged
and thanked me

for the feedback.
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think that group
assignments  are
problematic and
they should be se
up differently.

Lack of knowledge
about the host country

Juggling work  with Attendance is a problem

study (esp. for asylun for adult learners who

seekers) need to provide for their
livelihoods

Impact of the asylum
system on people
disruption; movement; the
'hostile environment' [see
footnote above]; lack of
investment; technical
needs of more qualified
people.

Lack of resources | work with asylum
seekers. Lack of good
resources for adults.

Impact of trauma on Working with students
. who have to learn how to
learning
learn.
Gender No confidence because

they are women. Attitudes
of men from some
cultures to women from
other cultures

llliteracy

The finalquestionsaskedwhat additional training or resources educatonseededto improve
their teaching practice from an intercultural perspective, and algwat should a training
programme for educators includen general.The majority of migrant learners (Xgaround 70%)
stated that teachers/trainers of adult migranteed further training. The combinedanswers to

these questions can be categorised below.

Training programme wSalLR2yRSyila wSalLkRyR
for educators should (educators) comments
include: (learners)

31

This workis licensed undeiGreative Commons AttributieBhareAlike 4.0 International License



https://creativecommons.org/licenses/by-sa/4.0/

Intercultural classroom
management

Learning different
teaching techniques tha
might be used with
different learners.

Multicultural class
management, many o
the items presented in the
scale above are currentl
missing from training an(
teachers need to lear
this by meeting difficult
situations in their
teaching practice.

Awareness of
different
educational
backgrounds.

Clarity about
assignments and
expectations need
to be enhanced by
the teaching staff
to students who
come from
different academic
background.

They need to get
further training on
the methodology
of teaching adults
as they learn in
ways different
from children.

Intercultural awareness
[/ Intercultural
competences

Recognising and dealin]
with common
behavioural patterng
among different groupsg
Understanding group
dynamics Recognising ar
dealing with  mental
health issues Teachin
techniques that might be
adapted to different
learners.

Sessions on  culturg
sensitivity, awareness ¢
different learning
systems, dealing with
difficult subjects,

Underganding of
'politeness’ and ‘face’
Shift  from learning
meanings of individua
words to education ajg
consciousness raisin
Broad, basic instruction i
the cultural norms that
exist in the relevant

countries/regions,

How to make
people from
different cultures
included; perhaps
being more
knowledgeable
about ways of
learning and
relating.

| do not believe
trainers should
adapt their lesson
accordingo
individual needs
but should
consider them in
order to better
understand their
students

Cultural
awareness is
paramount.
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particularly with
reference to
interpersonal relations.

Ability to deal with
diversity at different
levels.

Awareness ohow to
deal with non-native
speakers

Communicating ir
simpler ways o
being able to
understand  that
for a personwho
doesn't

understand  the
language that wel
a simple repeating
of the sentence
will not help, they
need to say things

in a simpler
meaning to
actually  explain
them.

| often found they
havedifficulties in
dealing with non
native speakersor
they don't krow
how to handle
different cultural
aspects.

I think the
educational

institution/training
centre should be
taken into
account. For
example, when
you're studying at
university with
native  speakers
you know that

everybody IS
treated equally in
terms of
evabliation. It's

your choice to take

this challenge. Bu

[©NeIl
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there are always
feelings of anxiety
because you can
express everything
that smoothly as
native  speakers
can especially ir
humanities where
language plays
huge role. But if
the teachers work
in a honogeneous
environment  it's
different then and
their teaching
system is  nof
divided.

Knowledge of the
general situations facini
migrants in the
countries they are
coming from.

Dealing with  politicg
(especially with student
from different political
systens such ag
communist regimes).

Ability to understand how
the background anc
context the participants
come from affect one's
attitude and behaviour i
class (i.e. country wher
they come from, gender
circumstances tha
brought them to leave
their country, éc.)

More general knowledge

about cultural
backgrounds.
Behavioural and Knowledge about the

mental healthissues
that might affect people
from migrant
background.

impact of trauma on
learning

Introducing the
understanding of
citizenshipin a wider
sen®

Citizenship as  rightg
participation -  and
belonging and identity no
just official membership
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An understanding of the
genderbias in teaching

A handbookwith
examples of difficult
situations and how to
handle them

Specific exampleof ice
breaking exercises
specific activities | coul
do in my classroom an
bring students together.

Specific examples of
problematic  situations
and how they can bg
handled.

Nuanced approacheso
cultural attitudes from
practitioners rather than
modek derived from
research which are ofte
out of date and seem t(
present a stereotypica
view in certain cases.

Resources, materials to
promote intercultural
awareness

Selfreflection: the

AYLIE OG 2F
own cultural
perspectives and
prejudices.

Listen to the voices of
actual migrants.

Help them with setting
up their own business
etc.

Help with setting up their
own business.

In cases where
placements are
involved,
providing migrant
adult learners with
more information
regarding seeking
placements, how
they work etc.
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3.1.4 UKRECOMMENDATIONS

FaS 2F GKS GSNY WYAINIVYEQ

The first recommendation resulting from this needs analysis is to provide a clear explanation of
gKFEG ¢S YSI y, as this proved FoNde yanfésidg for somespondents.UNESCO
defines a migranas"any person who lives temporarily or permanently in a country where he or
she was not born, and has acquired some significant social ties to this cotintnk'S ! b Q&
RSTAYAGA2Y shaul beruhd@ristboy ds cavexing all cases where the decision to migrate

is taken freely by the individual concerned, for reasons of 'personal convenience' and without
intervention of an external compelling factoibid.). Our project adopts a broader fitation of

migrant that includes forced, involuntary migratiofhe partner countries have had an increasing
number of asylum seekers and refugees in the pagtyears following conflicts and political

instability in many parts of the world.

Preliminary recommendations based on the UK needs analysis

It is evident from the responses above that there is a need, acknowledged by both educators and
learners, for intercultural training for educators of adult migrants. Responses by both educators
and learnes gave clear indications of what that training should include, based on the difficulties
and challenges that they both face in the multicultural classrodbhe main themes arising from

the responses above are inclusion and language problems. Themestehess$, group dynamics

and gender relations also came uproup work is also a recurring theme, and there were also
comments on teaching migrants who have been through trauma, are juggling work with study or

are illiterate.

Despite the clarity and usefudss of these results, they can neither be generalised nor used as the
sole basis for developing the intercultural training course for our project. Even though the
response target was met, the sample was not representative engugly. the migrant learners

were mostly educated and studying on MSc programmes. For this reason, this data needs to be

combined with the data in O2 before the course is designed. O2 will consestezfrch on existing

http://www.unesco.org/new/en/socialand-humansciences/themes/international
migration/glossary/migrant/
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training programmes for educators on intercultural educatiomiag to point out the needs for
update or the development of new material, as wellsamistructured interviews with educators
and learners. These interviewwill be compared to existing data on qualifications and

competences available for the successful application of intercultural training.
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3.2 ITALY RESULTS

3.2.1 Italian Findingsfrom Educator<Responses

Findings related teducatorsteaching adult migrant involve the information collected through the
on-line survey conducted among trainers who usually worknrnntercultural context. They are

linked to all questions described in paragraph 2.1. Among all trainers and educatoxgdhirol

the survey32 peoplefilled in the questionnaire.

The Italian Database of involved Educators and Teachers ind0@emmes and contact details.
These have not been published here in accordance with GDPR rules, but the names are available
for the UK Erasmus+ National Agency, which is funding this project.

The Italian Database of involved Adult Migrants includes 17 names, which are not published here
for the samereasons. 2 learners filled in the questionnaire online and 15 filled it in in d@py,
faceto-face with a trainer. As mentioned elsewhere in this report, this allowed for richer data and

more meaningful analysis.

A. Background and experiencedge

According to the collected questionnaires, people involved in the sumesg between22 to 69

years oldwith a large number of people froB0 to 45 years old and an average of 42 years

Questionnaire
n. Age:

40
30
34
33
51
38

1
2
3
4
5
6

39
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0
20,00 30,00 40,00 50,00 60,00 70,00

46
8 59
9 46
10 30
11 49
12 30
13 30
14 48
15 56
16 47
17 60
18 51
19 38
20 40
21 43
22 41
23 36
24 39
25 22
26 61
27 28
28 69
29 29
30 62
31 48
32 27

A. Background and experienceCountry of origin

According to the collected questionnaires, mostlud people involved in the survey confi®m

Italy, with only 2 exceptiosthat come From Argentina and Senegal
4C
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Questionnaire Country of

n. origin:

1 Italia

2 Italia

3 Italia

4 Italia

5 Italia

6 Italia

7 Italia

8 Italia

9 Italia

10 Italia

11 Italia

12 Italia

13 Italia .
14 Italia

15 Argentina

16 [talia Argentina
17 Italia

18 Senegal -
19 italia o
20 Italia
21 italia 0 10 20 30
22 italia
23 Italia
24 Italia
25 n.a.
26 Italia
27 Italia
28 italia
29 Italia
30 Italia
31 Italia
32 [taliana

Al. Occupation

According to the questionnaires, a@f the people involved in the survey ateachers Most of
them work inPrivate institutionsor asFreelances, but we also findJniversity teachersaand a lot

of operators working in reception centres

Questionnaire
n. Occupation

1 Trainer for an NGO
41
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W N

e
PR oo~No oA~

12
13

14

15
16
17
18
19
20
21
22

23
24
25
26

27
28
29

30
31
32

Trainer for an NGO

Teacher in a private college or another further education institution/
psychotherapist

Manager CAS reception centre

University teacher/lecturer/ Freelance teacher/trainer

CAS Reception centre operator - socio-cultural activities operator
University teacher/lecturer / Freelance teacher/trainer

CFP Director

University teacher/lecturer/ Freelance teacher/trainer

Legal operator at Tolba Association

Teacher

Italian Teacher in a social enterprise

Teacher in a private college or another further education institution /
Freelance teacher/trainer

Teacher in a private college or another further education institution /
Freelance teacher/trainer

University researcher

Teacher in a private college or another further education institution
Trainer for an NGO

Intercultural mediator

Trainer for an NGO

Reception operator

Teacher in a private college or another further education institution
Social operator in a SPRAR centre - reception operator for asylum
seekers

Psychologist

Teacher in a state-funded college or any other further education
institution

Teacher in a private college or another further education institution
Italian Teacher in an ONLUS association

Teacher in a state-funded college or any other further education
institution

University teacher/lecturer / Teacher/

Trainer for a private school

Trainer for a private school
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Teacher in a state-funded
college or any other further
education institution
Teacher in a private college
or another further education
institution
University
teacherilecturer

Trainer
Trainer for an HGO

Trainer for a private
=schoaol

Freelance teacherftrainer

Other

0

A > 7

BH® ¢SIFOKAY3d adzwaSOoGyY 2KIFG &adowaSoOitoauv | NB &2

According to the collected questionnaires, most people involved in the survdiaham teachers
but in the sample we also find immigration Law, Citizenship educafiohural integration and

woodwork teaches.

Questionnaire

n. Subject(s)
1 Immigration law

2 Italian

3 Reception and guidance
4 n.a.

5 Italian / English

6 n.a.

7 Sociology and psycology
8 n.a.

9 Management

10 n.a.

11 Italian

12 Italian

13 Italian

14 Italian

15 Spanish

16 Italian

17 n.a.

18 Intercultural mediation
19 Italian

20 Citizenship education
21 Italian

22 Social inclusion

23 Cultural integration

24 Woodwork

25 n.a.

43
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26 Math

27 Art history
28 ltalian

29 Italian

30 n.a.

31 Italian

32 Italian

A3. Your qualifications

According to the collected questionnaires, most people involved in the survey have & (i S N a

degree or equivalentOnlyafew of them have a vocational qualification or a high school diploma.

Questionnaire

n. Qualification:

1 Bachelor's degree or equivalent

2 Bachelor's degree or equivalent

3 Masterds degree or equivalent

4 Certificate of civic education and guidance

5 Masterds degree or equivalent

6 High school diploma

7 Ma s t degréesor equivalent, Ph.D.

8 Formazione tecnica/ Vocational education

9 Ph.D.

10 High school diploma

11 Bachelor's degree or equivalent

12 Masterds degree or equivalent,

13 Masterds degree or equivalent

14 Formazione tecnica/ Vocational education/ High school diploma

15 Ph.D.

16 Masterds degree or equivalent

17 High school diploma

18 Bachelor's degree or equivalent

19 Masterds degree or equivalent

20 Masterds degree or equivalent

21 Masterds degree or equivalent

22 Masterds degree or equivalent

23 Masterds degree or equivalent,
and counseling

24 Formazione tecnica/ Vocational education/ High school diploma

25 Bachelor's degree or equivalent

26 Masterds degree or equivalent

27 Masterds degree or equivalent

28 High school diploma

29 Masterds degree or equivalent

30 Bachelor's degree or equivalent

31 Masterds degree or equivalent

32 Masterodos degree or equivalent

44
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Bachelor's degree
or equivalent

Master's degree or
equivalent

Ph.D.

Technical degree o
Vocational education
High School diploma

Other

A4. Your experiencen the field of teaching/training?
According to the collected questionnaires, most people involved in the surveydesween5 to

more than 10 years of experience in the field of teaching/traininghere's also &rgegroup of

teachersinvolvedwho haveless than 2 yeaf®xperience.

Questionnaire

n. Experience
1 3 -5years
2 0 - 2 years
3 3 - 5years
4 5 - 10 years
5 More than 10
years
6 Many years
7 More than 10
years
8 More than 10
years
9 More than 10
years
10 3 - 5years
11 20 years
12 0 - 2 years
13 5-10 years
14 0 - 2 years O-2years
15 More than 10 35years
years
16 More than 10 S10year
years more than 10 years
17 3 - 5years
18 5 years with ather
asylum seekers .
19 0 - 2 years ' ) ' 6 8
20 5-10 years
@ 0JO 45
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21 5 - 10 years,
More than 10

years
22 5-10 years
23 0 - 2 years
24 0 - 2 years
25 0 - 2 years
26 More than 10
years
27 0 - 2 years
28 5-10 years
29 3 - 5years
30 More than 10
years
31 5-10 years
32 0 - 2 years

A5. Your experience in teaching/training migrants in particular (either exclusively, or in mixed
classes)

According to the questionnaires, most of the people involved in the surveylhas¢han 2 yeaQ
experience in the field of teaching/trainingnigrants in particular There is also &rge group

among the teachers involved who habvetween5 to more than 10 year of experience.

Questionnaire

n. Experience
1 3 -5 years
2 0 - 2 years
3 0 - 2 years
4 5 -10 years
5 More than 10
years
6 2 years (social
inclusion)
7 5-10 years
8 5-10 years
9 0 - 2 years
10 0 - 2 years
11 20 years
12 0 - 2 years
13 0 - 2 years 36 years
14 0 - 2 years 0-2years
15 More than 10 510 years
years more than 10 years
16 More than 10 2 years (social inclusion)
years 2 years
17 3 - 5 years 5 years (reception centers)
more than 20 years
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18 5 years

(reception

centres)
19 0 - 2 years
20 3 - 5years
21 5-10 years
22 5 - 10 years
23 0 - 2 years
24 0 - 2 years
25 0 - 2 years
26 0 - 2 years
27 0 - 2 years
28 5-10 years
29 0 - 2 years
30 More than 20

years
31 5 -10 years
32 0 - 2 years

A6. Have you attended educational programmes/ seminars in Intercultural Training?

According to the questionnaire65,6% of peopleattended educational programmes/ seminars

in Intercultural Training while the remaining 34,4% did not attend any.

Questionnaire  Educational

n. programmes/
seminars

1 No

2 Yes

3 Yes

4 Yes

5 Yes

6 Yes

7 Yes

8 Yes

9 Yes

10 Yes

11 Yes 3 "
12 Yes

13 Yes

14 No

15 Yes
16 No 55,6%
17 No

18 Yes

19 No
20 No

@00 47
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21 No

22 Yes
23 Yes
24 No
25 No
26 No
27 No
28 Yes
29 Yes
30 Yes
31 Yes
32 Yes

A6.1 If yes, please indicate the title of the programme(s)/ seminar(s), and the duration:

According to the collected questionnaires, involved people who attendsticational
programmes/ seminars in Intercultural Training, were involved in different kinds of training, but in
particular they attended coursabout thelaws concerning asylum anditernational protection
and intercultural mediation The duration of the courses they attende@ns very vared: from 8
hours to 500/600 hours of training deliveredver periods ranging from dew days to many

months.

Questionnaire

n.
1
2
3
4

Educational programmes/ seminars and duration:
"Bridging the Gap", training course in Armenia
2012 7 Promwelfare - "Protection networks aimed at international
protection holders and seekers. Training workshop for local health

and social services workers. "

2012 - Promwelfare - Bologna "Right of asylum refugees in Emilia-
Romagna and in Italy”

2016 - MeltingPot Europe - Padovai i Asy |l um tr ai ni
interview between the applicant for international protection and the

Territorial Commissiono

20167 Caritasi Piacenzai fil nt er cul t ur al trai
operators and teachers to cross cultural diversity through theater and
danceo

2017 - Asylum in Europe and MigraBOi1 Bol ogna fAAsyl
48
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applications based on sexual or

2017 1 Avvocato Barbara Spinelli - Bologna - "Training course for
operators in the field of collection techniques for the history of asylum
seekers and updating on the regulatory framework in the field of
international protection, with

2017- Prefettura and Ausl - Piacenza-Ai To | mpr ove t h
with the migrant userso

20177 Asylum in Europe - Bologna-i Take care of w

20177 Veronai ASGI-fA T r a iCours@an international protection
for reception operators, lawyers and volunteers - host projects for
adult asylum seekerso 7 and 14

2017171 Asilo in Europa- Bologna-i Asyl um i n Eur op:
national policies on asylum two years after the EU migration agenda

2017- Prefettura - Piacenza - Operators training "VOLUNTARY
ASSISTED RETURN OF CITIZENS OF THIRD COUNTRIES FROM
ITALY"

2017- Genova-ASGil - "Dependencies inside and outside the
reception: pathology, deviance and "failure" of the autonomy paths "

2018 - Updating training courses for psychologist and legal operator
Many / Different duration

Pedagogy of social mediation, 600 hours

Bologna - Regional services 8 hours

Cultural anthropology course - 48 hours

Training for legal operator

Many / Different duration (from 1 week to 3 months)
Quialification training for Intercultural mediation, 500 hours

Master

"From reception to integration. Role of Regions", 2 days

Trainings in the field of etno-psychology and trainings about toold and
work methodologies with migrants.

Training days 12-13-14 Oct ober 2016 #AStory
contexto promoted by Social The
(European Univerisity of Rome and African Study Center of Torino in

partnership with CreatvAfrica 2016 of Torino)

This workis licensed undeiGreative Commons AttributieBhareAlike 4.0 International License

48


https://creativecommons.org/licenses/by-sa/4.0/

24

25

26

27

28 Training course promoted by SSP net, 4 days

29 CEDILS Course promoted by "Ca Foscari" of Venezia

30 "Migrants 2011" promoted by University for Foreign people of Reggio
Calabria
"Women and intercultural approaches 2002"

31 Many

32

A7. To what extent are you familiar with the following topics, related to intercultural learning

and teaching?

Accordng to the collected questionnaires, involved people declared todyg familiar with the
topicsIntercultural dimension of dignity, Current context of migration in ItaBnd Intercultural
perspective of time, work and leisureOn the contrary, the topidhat interviewed peopledon't

know at all or don't know very well ar&key concepts of culture and communication in the

classroomand Educational models

Questio
nnaire
n. Familiarity with the topics
Key
concepts Legislativ Intercultu
of culture Current e Bilingual/ Multicult ral Intercultu
and context framewor multiling Educati ural perspecti ral
communi of k for the ual onal class ves of dimensio
cation in migration educatio educatio models manage time, n of
the in Italy n of n ment work and dignity
classroo migrants leisure
m

Very little Not at all Very little Very little y
2 -Adequatel Adequatel -Adequat --Adequatel
y y ely y
Yy

4  Adequatel Adequat AdequateIAdequateI-
y ely y y
" T mgn men meh mn men  men men
6  Adequatel Adequatel Adequatel Adequatel Adequatel
y y y y Very littley Very little Very little

5C
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10

11

12

13

Adequatel

Adequat Adequatel Adequatel Very

y Very little Very little Very little ely y y much
Adequatel Adequatel Adequatel Adequatel Adequatel Adequatel
y y y y Very littley Very little y
Adequatel Adequatel Adequatel Adequatel

y Very little Notatall y Very littley y Very little
Very Very Very Adequatel Adequat Adequatel

much much much y ely Very little y Very little
Adequatel Adequatel Adequatel Adequatel Adequat Adequatel Adequatel

y y y y ely y y Very little
Very Adequatel Very Very Very Very Very Adequatel
much y much much much  much much y

Very Adequatel Adequatel Very Very Very Very Very
much y y much much  much much much

14  Very little Very little Very little Very little Very little Not at all Very little Very little
15 Adequatel Adequatel Adequatel Adequatel Adequat Adequatel Adequatel Adequatel

y y y y ely y y y
16 Very Very Very Very Very Very
much Very little Very little much much  much much much
17  Adequatel Adequatel Adequatel Adequat Adequatel Adequatel Very
y y y Not at all ely y y much
18 Very Adequatel Adequatel Adequat
much Very little y y ely Very little Very little Very little
19 Very Adequatel Adequatel Adequatel Adequat Adequatel Adequatel Very
much y y y ely y y much
20 Adequatel Adequatel Adequatel
Very little y y Very little Very little Very little Very little y

21  Adequatel Very Adequatel Adequat Adequatel Very Very
y much y Very little ely y much much

22  Adequatel Adequatel Very Adequatel Adequat Adequatel Very Very
y y much y ely y much much

23 Very Adequatel Adequatel Very Very Very Very
much y y Very little much  much much much

24 Adequatel
Very little y Not at all Not at all Not at all Very little Not at all Not at all

25 Adequatel Adequatel Adequatel Adequatel Adequatel
y y y Very little Very little Very little y y

26 Adequatel
Not at all Very little Very little Not at all Not at all Not at all Very little y

27 Nery Adequatel Adequatel Adequatel Very
much Very little Very little y Very littley y much

28 Very Adequatel Very Very Adequatel Adequatel
much y Very little much Very little much y y

29 \Very Adequat Adequatel Adequatel
much Not atall Not atall Very little ely Very little y y

30 Adequatel Adequatel Adequatel Adequatel Adequat Very Very
y y y y ely Very little much much

31 Adequatel Adequatel Adequatel Very Adequat Adequatel Adequatel Adequatel
y y y much ely y y y

32 Notatall Notatall Notatall Notatall Notatall Notatall Notatall Notat all
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A7.1 Key concepts of culture and communication in the classroom

Yery much
Adeguatehy
Very little
Hot at all
0 5 10 15

A7.2 Current context of migration in Italy

VYery much

Adeguatehy
Very little

Hot at all

A7.3 Legislative framework for the education of migrants

Very much
Adeguately
Very little

Hot at all

(=)
[43]
E-
o
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A7.4 Bilingual/ multilingual education

Yery much
Adegquately
Very little

Hot at all

A7.5 Educational models

Hot at all
Adeguatehy
Yery much

Very little

] 5 10 15

A7.6 Multicultural class management

Very little
VYery much

Adeguatehy

Hot at all
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A7.7 Intercultural perspectives of time, work and leisure

Very little
Very much
Adeguatehy

Hot at all

0 5 10 15

A7.8 Intercultural dimension of dignity

Adeguatehy
Yery much

Very little

Hot at all

WM 2 KSNBE Aa @2dzNJ 0SIFOKAYIKIONIAYAY3I AyaidAddzia

According to the collected questionnaires, institutions where involved people worgrarerily

located inthe inner city.

Questionnaire

Location
inner city
inner city
inner city
town
inner city
5 different towns
in Salento
(Lecce)
7 inner city

OURNWNESD
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8 suburban

9 inner city
10 inner city
11 different

locations (inner
city, suburban)

12 inner city, semi- fown, I's 2 SPRAR profest ___
rural -;ern:i-rural ~’
13 inner city
14 inner city TR
15 inner city
16 Inner Clty Sdiﬁeremtowns in Salento
17 inner city town N
18 suburban e
19 semi-rural
20 inner city
21 suburban
22 inner city
23 Town. It's not a
training
institution, but a
project of
cultural

integration and
the location is
municipality and

Enterprise's
seat
(laboratories of
cultural
integration)
24 inner city
25 inner city
26 inner city
27 inner city
28 suburban
29 town
30 inner city
31 inner city
32 inner city

WH 2KFEG Aa GKS ONRAAKO LISNOSyourtladses?2F YA INI yi

According to the questionnaires, the percentage of migrant learners attending the lessons of the
teachers involved in the research is an averagb28t This data does not consider the answers

given with other information, such as the numhsrstudents.
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Questionnaire

n. Percentage of migrant learners
1 70%

2 100%

3 10%

4 In 7 years | hosted more and less 150 people
5 100%

6 50%

7 10%

8 More and less 50 person per year
9 2%

10 20 students

11 10%

12 100%

13 100%

14 Low

15 30%

16 400 students per year

17 100%

18 0%

19 100%

20 20%

21 20%

22 People attend external language courses
23 70%

24 100

25 50%

26 0,20%

27 20%

28 100%

29 0%

30 More and less 10%

31 100%

32 6%

B3 Does your institution have a written poliayn the following? If you are freelance, are you

following a National policy on the following in your teaching activities? (tick all that apply).

According to the questionnaires, most of the institutions where teachers work have a written

policy aboutProviding support for nornative speakers or people from different culturesyhile
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only a few of them havea written policy about International projecs. Nevertheless, theesults

also show that there are a lot of institutions that do not hare/ written policy.

My institution

does not have a

International written policy /|
projects do not follow

Providing
Discrimination support for
Questio  based on Valuing non-native

nnaire  language, minority  speakers or (exchanges, any national
n. religion, or  languages people from mobilities), palicy in my
ethnicity different teaching
cultures activities
1 X
2 X
3 X
4 X X X
5 X X
6 X
7 X
8 X
9 X X
10 X X X
11 X
12 X X X
13 X
14 X X
15 X X X
16 X
17 X
18 X
19 X
20 X
21 X X
22 X X
23 X X
24 X
25 X
26 X
27 X X X
28 X
29 X X
30 X X
31 X X
32 X X
Answers n.
Discrimination based on language, religion, or ethnicity 3
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Discrimination based on language, religion, or ethnicity, Providing support
for non-native speakers or people from different cultures 2

Discrimination based on language, religion, or ethnicity, Providing support
for non-native speakers or people from different cultures, International
projects (exchanges, mobilities) 1

Discrimination based on language, religion, or ethnicity, Valuing minority
languages, Providing support for non-native speakers or people from
different cultures 1

Discrimination based on language, religion, or ethnicity, Valuing minority
languages, Providing support for non-native speakers or people from

different cultures, International projects (exchanges, mobilities) 4
My institution does not have a written policy / | do not follow any national

policy in my teaching activities 9
International projects (exchanges, mobilities) 1
Providing support for non-native speakers or people from different cultures 2

Providing support for non-native speakers or people from different cultures,
My institution does not have a written policy / | do not follow any national

policy in my teaching activities 2
Providing support for non-native speakers or people from different cultures,
International projects (exchanges, mobilities) 4
Valuing minority languages 1
Valuing minority languages, International projects (exchanges, mobilities) 1
Valuing minority languages, Providing support for non-native speakers or

people from different cultures 1
Total 32

DO My institution does not have a written policy / | do not follow any national policy in my teaching activities
Olnternational projects (exchanges, mobilities)

DO Providing support for non-native speakers or people from different cultures

@ Valuing minority languages

O Discrimination based on language, religion, or ethnicity

| [ 1 |

10 12 14 16 18 20 22 24 26 28 30 32
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If you are a freelancer, please comment on your own approach.

According to the questionnaires, most of the teachers involved declared satisfied or very

satisfiedwith the approach of the institution to intercultural learning and teaching.

Questionnaire

n. Satisfaction

1 There is no specific approach to intercultural learning and teaching.
Experiences gave the the possibility to change my attitudes.

2 Satisfied

3 Satisfied

4 | can't answer

5 Neither satisfied nor dissatisfied My institution sometimes doesn't

work with expert Italian teachers.

6 Neither satisfied nor dissatisfied

7 Neither satisfied nor dissatisfied

8 Satisfied. We try to do our best.

9 Dissatisfied

10 Very satisfied

11 Dissatisfied of various teaching context.

12 Very satisfied

13 Very satisfied

14 Satisfied. | always try to get something.

15 Very satisfied

16 Very satisfied

17 Not enough.

18 Satisfied

19 Satisfied

20 Very satisfied

21 Very satisfied

22 Very satisfied

23 Satisfied.Cultural integration activities with cultural identification
processes and inclusion processes.

24 Very satisfied

25 Satisfied

26 Dissatisfied

27 Dissatisfied. There are a lot of foreign young people, but few teachers

that are able to interact with them. A lot of teachers don't know
English or have some problems with migrants. At the same time,
many teachers help migrants and promote exchanges and mobility
activities in order to make easier the integration.

28 Satisfied
29 Satisfied
30 Satisfied
31 Satisfied
32 Very satisfied

6C
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There is no specific approach to intercultural learning and teaching
Satisfied

| can't answer
Heither satisfied nor dissatisfied

My institution sometimes doesn't work with expert Kalian teachers
Heither satisfied nor dissatisfied

Satisfied. We try to do our best

Dissatisfied

Yery satisfied

Dissatisfied of various teaching context

Satisfied. | always try to get something
Hot enough

Satisfied. Cultural integration activities with cultural identification
processes and inclugion processes Diseaticfied of teachers

0 2 4 6 8 10
B5. In what ways does your institution actively promote intercultural learning? (Choose all that
apply)
According to the questionnaires, most of the institutions promote intercultural learning though
the management oProjects about international exchanges, mobilitiestc.. Some of them do

not promote intercultural learning at all andnly a few of them mamge Training courses

addressed to teaching staff

Projects
Questio | Regular  Training of (international
nnaire Regular classroom teaching exchanges, Other
events L .
n. activities staff mobilities
etc)
1 X
2 X
3 X X
4 X
X X X
5 Nothing
6 X X
7 X X
8 X X X X
9 X
10 School support,
Italian language
courses, Driving
courses for
foreign people
X X etc.
11 Nothing
12 X X
13 X X
14 X
15 X X X
16 X X
17 X X X
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18 X

19 X X

20 X

21 X X

22 X X

23 X

24

25 X

26

27 X X

28 X

29 X

30 X Erasmus Project

31 X X

32 X X
B Other DOProjects (international exchanges, mobilities etc)
DOTraining of teaching staff WRegular classroom activities

DORegular events

0 2 4 6 8 1012 1416 18 20 22 24 26 28 30 32

B6 Please identify the 3 main areas where you would like your institution to improve with
regard to intercultural learningand teaching.

According to the questionnaires, the operators involved declared that their institutions need to

improve the areas regardinigtercultural communication/Management of intercultural groups,

Management of intercultural events and Management ahtercultural exchange projects

addressed to migrants

Questionnaire
n. Areas of improvement
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1 Intercultural communication, Language training, Management of
intercultural classes

2 Specific didactic support, Training courses for teachers, Creation
of groups within the intercultural class according to the starting
level of students.

3 Italian language, Maths, Equal opportunities.

4 Individual activities.

5 Training courses for teachers, Increase of teaching hours, Group
event

6 Direct communication with beneficiaries, awareness of individuals.

7 Events, Training courses for teachers, Interexchange.

8 Culture of language, religion and free time.

9 English language, Case studies from other cultural context,
Intercultural exchange.

10 Press communication and communication activities.

11 Multiple Language courses (ex. methodologies CLIL).

12 Meetings and dialogue with public schools in order to promote
informative and intercultural projects and activities.

13 Training, outdoor training, exchange with other schools.

14 Training

15 None

16 None

17 Creation of groups within the intercultural class according to the
starting level of student, More learning tools.

18 Fight against cliché

19 Training courses for teachers, improvement of tools and locations,
Increase of teaching hours

20 Training courses for teachers, International exchange, European
programmes.

21 None

22 Interaction with local net

23 Intercultural teaching about Labour market, time and free time.

24

25 | don't know

26 Intercultural exchange, Management of periodical event

27 English courses for teachers, Fight against ghettoization in a
group class, Integration of minorities in a group class.

28 Job search.

29 | don't know.

30 Intercultural exchange, stage

31 International exchange, Mobility, Training courses for teachers

32 Training courses for teachers

C1. What kind of difficulties, if any, do you face as a teacher/trainer of adult migrants?

According to the questionnaires, the operators involvedldexd that the main difficulties in the

management of a class of adult migrants refer to dlanagement of different cultures the
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Management of groups with different starting leus and different school background and the

Lacking oimotivation of migrants to study

Questionnaire

n. Difficulties

1 Integration of different cultures.

2 Manage groups with different levels of knowledge of Italian
language; racism; reticence of Arabic Women; low motivation to
study.

3 Acceptance from hosting country.

4 To help migrant at facing to the reality, in comparison with their
initial dreams.

5 Project coordinators, that make more complex the management of the

training course.

6 Differences among adult migrants' goals: someone, for example,
wants "only" to be an asylum seeker and not a refugee.
Different skills, school paths: teacher has to manage in the same
class illiterate people with people that have a degree.
The awareness of migrants that the knowledge of the Language
often will not help them in the process of status recognition.

7 Different cultural approaches.

8 Cultural differences in management of times and rules.

9 Relationship and social difficulties.

10 It's very difficult to teach Italian to illiterate people.

11 Emergent racism among operators.

12 Differences among learning characteristics of each migrant, their
skills, linguistic and cultural background.

13 Low level of reception that they receive in other institutions.

14 Cultural differences

15 None

16 None

17 Reticence

18 None

19 Different starting levels of people in the same class.

20 Cultural differences

21 Low motivation to study a language

22 None

23 Some migrants, for their personal path, avoid to be involved in a
real cultural integration process

24 None

25 Communication difficulties

26 None

27 Ghettoization episodes make impossible the integration in a class.

28 Low initial school background.

29 | don't know.

30 The language

31 Different starting levels, different skills, different countries of origin,

high number of students.
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32 None

C2. Describe a specific example of an uncomfortable situation that you experienced in your class.
What happened, what was thdifficulty and how did you handle it? What resources were you
missing to address the problem? Could it have been handled differently?

According to the questionnaires, the operators involved declared that the uncomfortable

situations they have lived durirtheir teaching experience refer to thelanagement of different

groups of people in the same classd the Lacking of external resources useful to manage

particular casegguidance operators, interpreter, additional teachers etc...)

Questionnaire

n. Uncomfortable situation
1 No uncomfortable situation
2 In a class of people with similar skills, arrived an illiterate student that

needed more support. For this reason, other students got bored and
stopped to attend the course because they had no motivation.

In that situation | needed to provide individual lessons to the new
student. | tried to manage the difficulty by creating under-groups and
care for all groups, but it was not enough.

3 Racial insults. | solved these problems thanks to the dialogue with the

students and specific activities against the discrimination.

None

Person who had to collect students' signatures, asked them "Which

number are you", but the attendance register had not identification

number.

None

In a class there were 3 migrants that come from the same country,

but took part to different ethnic groups. They had different culture and

traditions. My Institutions initially told me that they come from the
same country, so they were similar. | had to implement 3 different
pedagogic methodologies, but before | needed to study the
characteristics of their ethnic groups. | had to do this work during the
course, while | needed to do it in advance. Moreover, | asked to be
helped by another teacher and | needed to adopt my skills of

Counselling with ad individual approach.

8 Management of pauses for prayers and lunch. It needed to study
students' needs in advance.

9 Lacking of emotional participation. Mutual knowledge and demolition
of cultural and social barriers. Innovative didactic methodologies.

10 A Libyan guy spoke only Arabic and he was totally excluded by other
students and by other teachers. Thanks to a school support, we
improved his situation.

11 Teen agers or adults that came to Italy without a clear goal or
personal project, difficulties to motivate, to manage the
dissatisfaction, conflicts among students. | tried to motivate students

o b~
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by showing them the importance of the course they attended. If the
reception system worked in a better way, maybe | had the possibility
to better manage the situation.

12 It's difficult to make clear the rules: lesson time, use of telephone in
the classroom, adequate clothing etc...
13 A student talked about spring. Another student saw him,

embarrassed. He came from Africa and in Africa spring doesn't exist.
He didn't know it.

14 Ad object was stolen. No one talked. There was no dialogue.
15 None
16 Sometimes different teaching style in different countries could be a

problem, by usually the smile and the tolerance can solve the
problem. Some topics are thorny and it needs to change activity in
order to avoid that a student is agitated.

17 Not motivate revolution of a student that became a fight with other
students. More attention and control can avoid these problems.

18 None

19 Some students are not patient with other students that don't know

Italian language. For them, time spent with this student is lost time. In
order to avoid this situation, it needs individual courses or courses
with a low number of students. It's not good for the integration, but it
makes easier the teaching process.

20 For some migrants, the presence of women and men in the same
context is not accepted. It needs a gradual path to overcome these
problems.

21 None

22 None

23 A migrant didn't want to take part to cultural integration laboratories.

Then, she told me that she needed a job and so | explained her that
the laboratory was a good opportunity in order to create a relationship
net, improve her well-being and find a job. In that situation, | needed
to do a competence mapping in order to help her in the phase of job
searching, but | needed more resources.

24 None

25 Students didn't speak Italian very well. Me and my colleague tried to
speak slowly, using images and body language. It needed an
interpreter.

26 None

27 None

28 An Arabic woman is very timid and is a slow student. | try to help her
during the course time in order to repeat again topics that she doesn't
understand.

29 None.

30 Lacking of knowledge of Italian language. Not translated documents.

31 It's often difficult manage students' attention, but my personal skills
and my experience help me.

32 None

C3. What additional training or resources do you need to improve your teaching practice from
an intercultural learning and teaching perspective? Please bespescific as possible.
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According to the questionnaires, the operators involved declared that the additional training they

need should be about th®lanagement of multicultural groups in the same claggoup building,

conflict management and specific teaching techniques, etc...), andKtimvledge of migrants'

country of origin(language, culture, tradition etc...)

Questionnaire

n. Additional training or resources

1 Management of different Cultures and communication in a class,
cultural identity, intercultural communication, communication
competences, intercultural competences.

2 Pedagogical techniques in multicultural context and conflict
management. Specific activities to present in an intercultural class to
promote the fight against discrimination and racism.

3 Knowledge of foreign language.

4 None

5 Not verbal communication, storytelling and cultural shock.

6 Migrants' origin languages.

7 Knowledge of main ethnic groups (traditions, cultures)

8 Intercultural training

9 Knowledge of students' specific culture. Students' Motivation and
goals

10 Specific training in the South of Italy

11 Multi language documents, inclusive programmes, Knowledge of
training systems of students' countries of origin.

12 Equipment, Audio and video supports, didactic materials

13 How to do specific test

14 More colleague and specific knowledge of students' origin
cultures

15 None

16 Quality System

17 Knowledge of students' origin cultures

18 More seminars and meetings

19 Improvement of the knowledge of English language

20 Knowledge of foreign languages and cultures

21 Knowledge of specific students' origin culture

22 Management of group and group building.

23 Tools to use to conduct a need analysis and a competence mapping.

24 Knowledge of students' origin culture and language

25 | don't know

26 | don't know

27 Tools to avoid ghettoization inside and outside the school.

28 New methodologies to involve students through the game.

29 How to teach Italian language.

30 Knowledge of specific students' origin culture and language.

31 None

32 Updating about laws and easier learning techniques.
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C4. What should a training programme for educators teaching adult migrantdude in
general?

According to the questionnaires, the operators involved declared that a training programme for

educators of adult migrants should include the following topMsthagement of intercultural

groups and Innovative teaching methodologiedor migrants (with practical examples and

innovative and simple techniques).

Questionnaire

n. Additional training or resources

1 How to manage an intercultural class and intercultural
communication.

2 Pedagogy, Psychology and ethno-psychiatry

3 Hosting people culture, laws.

4 The biggest problem in Italy is the way teachers are trained to teach...
they seriously need to get up-to-date with the rest of Europe. Many
migrants are illiterate and so would learn more effectively with a
kinaesthetic approach. Others declare to have studied at higher
education levels, yet their writing skills and knowledge proves to be
far below the European average. A very big problem is attention span
- which is quite brief in many African asylum seekers, so quick breaks
every 20 minutes should help have a more effective learning overall
outcome. In any case, their immediate needs are to learn a language
in order to work and navigate society and not to learn (verbo, passato
prossimo, analisi logica delle frasi ecc...) they need practical
examples to use in their day to day lives. Visual cues and verbal
repetiton would be more appropriate at beginner's levels. There are
some people who are highly educated and learn independently the
native European language rather quickly, but they tend to be self-
sufficient independent people.

5 Methodologies to teach Italian language.

6 Knowl edge of studentsdé country
knowledge of reception system from a legal point of view.

7 How to teach in team (2 or more teachers).

8 Intercultural training

9 Cultural anthropology

10 Innovative methodologies to teach Italian language

11 Multi language documents, inclusive programmes, Knowledge of
training systems of students' countries of origin

12 How to teach to adult people. How to adapt learning materials.

13 Knowledge of many cultures.

14 Specific topics: ex. health

15 None

16 None.

17 Analysis of different kind of students (ex. illiterate people)

18 Love for teaching and patience.

19 Practical case to present during the lessons.

20 Learning materials to better understand students' context of origin.
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21 New technologies to teach Italian language.

22 New methodologies of interaction with the class group.

23 Awareness about knowledge and reception of migrants.

24 How to explain to migrants that the course is useful in order to find a
job.

25 Interpreter and psychologist.

26 | don't know

27 How to fight against racism of teachers. Examples and practical
cases of integration.

28 Teaching techniques, how to prepare lessons, how to keep
students' attention.

29 Practical didactic methodologies.

30 Plan skills.

31 Group management.

32 Easier techniques to teach Italian language.
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Findings related tanigrantlearners involvethe information collected through both fae®-face
interviews(15 respondentsand the online survey2 people)conducted among migrant learners
who have attended at least a training course in Itddyis important to note that facéo-face
interviews with the learners led to richer data, more meaningful analysis and better and more
useful results for the ultimateeneficiaries, who are adult migrant learners.

The findings belovare linked to all questions described in paragraph 2.2

A. Background and experiencedge

The majority of the respondents are very young and quite well educated. The people involved in
the survey ardrom 18 to 38 years oldMost of them have newly turned 18. However, there are
also adults who were forced to abandon school in their countriesmthey were very young, and

they wanted to attend a training course in Italy when they had the opportunity to do so.

Questionnaire n. Age
1 29
2 36
3 38 . 36
4 18 . 3
5
6

30 30
36 20

36
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7 20

8 19
9 19
10 19
11 18
12 18
13 18
14 18
15 35
16 24
17 18

A. Background and experienceCountry of origin

Most of the respondents come from west African countries bordering the Atlantic Ocean (13

learners); only one comes from South America, two learners are from East Africa and one is from

Syria.

Questionnaire n.  Country of origin

1 Peru

2 Eritrea
3 Nigeria
4 Ethiopia
5 Nigeria
6 Nigeria
7 Ghana
8 Mali

9 Ghana
10 Gambia
11 Senegal
12 Gambia
13 Senegal
14 Gambia
15 Siria
16 Senegal
17 Guinea
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Peru 1
Eritrea 1
Migeria 3
Etiopia
Ghana 2
Mali
Gambia 3
Senegal 3
Siria 1

Guinea 1

Al. How many years have you beéwing in Italy?

Most of them arrived in Italy two years ago. As they were unaccompanied minors, they have
immediately had access to education and they could achieve the eighth grade or get the A2

certification, the diploma in Italian Language for begirme

Questionnaire n. Years
1 0 - 2 years
2 More than 10 years
3 0 -2 years
4 0 -2 years
5 0 -2 years
6 3 -5years
7 3 -5years
8 0 - 2 years
9 3 -5years
10 0 -2 years
11 0 -2 years
12 0 - 2 years
13 0 - 2 years
14 0 - 2 years
15 0 -2 years
16 3 - 5years
17 0 - 2 years
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3-5anni

Oltre 10 anni

0-2anni

A2. What kind of educational programme/ training activity are you attendinggither now or in

the past?

Most of the courses mentioned are aimed to achieve the eighth grade and the A2 certification of
Italian language for beginners. Just four people mentioned vocational trainings, and one person
declared to have achieved an advanced degree. It is importanhderline that the people took
partin thistrainingby their own initiative or because they were hosted in reception project; none

of them was orgarsed by business companies

Questionnaire Answers:
n.
1 Corso Laurea Magistrale/Specialistica, Language courses
2 Vocational training, Language courses
3 Language courses
4 Language courses
5 Language courses
6 Language courses, Vocational course
7 Language courses
8 Language courses
9 Licenza media, Language courses,

10 Language courses

11 Language courses, licenza media

12 Licenza media, Language courses, Vocational courses
13 Language courses

14 Language courses

15 Language courses, Vocational course

16 Language courses
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17 Language courses

Corso Laurea
Formazione
Corso di Lingua
Corso di Lingua,
Licenza media,
Caorso di lingua,
Licenza media,

Corso di lingua,

B1. Are you facing any difficulties ipour course? If so, what type? If you are not facing any
difficulties, what works particularly well for you?

A lot of students find difficult the understanding of the language and the contents of the training

material. Other difficulties concern the commigation in terms of culture. Teachers and students

have to cooperate as we are all living in a pluralistic Europe, with different models and values.

Questionnaire
n. Answers:

1 Diverso stile di insegnamento, Gestione dei conflitti

Comunicazione in termini di cultura (linguaggio del corpo, sfumature,
riferimenti culturali, valori diversi, norme e prassi diverse), Diverso stile di

2 insegnamento

Comprensione della lingua, Difficolta di apprendimento rispetto ai contenuti
3 didattici

Comunicazione in termini di cultura (linguaggio del corpo, sfumature,
4 riferimenti culturali, valori diversi, norme e prassi diverse)

Nessuna
5 difficolta Le spiegazioni dell'insegnante sono molto chiare.

Non conoscenza del paese ospitante/in cui vivi; Difficolta di apprendimento
6 rispetto ai contenuti didattici
7 Comprensione della lingua

Comprensione della lingua, Difficolta di apprendimento rispetto ai contenuti
8 didattici, altro: non riuscivo ad esprimermi

La cosa che piu mi € piaciuta e l'insegnamento dell'italiano
attraverso il teatro, perché é un'attivita che mi da felicita e mi
Nessuna piace recitare con i miei amici e mi sento molto bene in quei
9 difficolta momenti.
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Comunicazione in termini di cultura (linguaggio del corpo, sfumature,
10 riferimenti culturali, valori diversi, norme e prassi diverse)

Comunicazione in termini di cultura (linguaggio del corpo, sfumature,
riferimenti culturali, valori diversi, norme e prassi diverse), Difficolta di

11 apprendimento rispetto ai contenuti didattici
Comprensione della lingua. Difficolta di apprendimento rispetto ai contenuti
12 didattici, Materiale didattico confuso

Comprensione della lingua, Comunicazione in termini di cultura (linguaggio
del corpo, sfumature, riferimenti culturali, valori diversi, norme e prassi

13 diverse)
Comprensione della lingua, Difficolta di apprendimento rispetto ai contenuti
14 didattici, Materiale didattico confuso
15 Comprensione della lingua
Nessuna
16 difficolta
17 Difficolta di apprendimento rispetto ai contenuti didattici
=1 | |
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B2. Are you facing any difficulties in your relationships with your classmates or your teacher(s)?
If so, please give examples without mentioning any names.

No particular issues have been found with classmates or teachers. Studentpdiated out a

good relationship with their classmates and teachers. The only difficulties mentioned are related

to the understanding of Italian as second language.

Questionnaire Answers:
n.
1 No
2 Nessuna difficolta
3 Nessuna difficolta
4 Nessuna difficolta
5 Nessuna difficolta
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6 Nessuna difficolta

Ho riscontrato qualche difficolta nel rapporto con l'insegnante, perché
all'inizio io non parlavo affatto all'italiano e quindi non riuscivo proprio

7 a capire nulla delle sue spiegazioni.
8 Nessuna difficolta
9 Nessuna difficolta

Non ho vissuto alcuna situazione spiacevole con i miei compagni. Di
10 solito, se ci sono dei problemi, ne parliamo e li risolviamo insieme.
11 Nessuna difficolta

Durante il mio primo anno in Italia, ho seguito il corso di italiano e
non ho avuto particolari problemi. Quando, pero, ho cominciato a
frequentare la terza media € stato piu difficile, ma ho sempre avuto

12 buoni rapporti con i miei compagni di classe e con i miei insegnanti.
13 Nessuna difficolta
14 Nessuna difficolta
15 Nessuna difficolta
16 Nessuna difficolta
17 Nessuna difficolta

@ CDurante il mio primo anno in ltalia, ho seguito il corso di italiano e non ho avuto particolar problemi.
@ Horiscontrato qualche difficoltd nel rapporto con linsegnante, perché all'inizio io non parlavo
Messuna difficolta @ MNessuna difficoltza @ Mo
b Mon ho vissuto alcuna situazione spiacevole con i miei compagni. Di solito, se ci sono dei problemi, Altre

B3. Describe an uncomfortable situation you experienced in your class. How was it handled?
What did you think of it? Could it have been handled differently?

MostoftheNB a LI2y RSy i a KI @Sy Qi KIFIR lyé &aLISOATAO RA
of inconvenience declared that it was due to their inability to speak Italian. They felt shy because
they were afraid that their classmates would laugh at their mistakiesvever, in general, they are

very satisfied about the way their teacher handled these uncomfortable situations
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Questionnaire

n.

11

12

13

14

15

16

17

Answers:

Non ho vissuto alcuna situazione spiacevole

Mi sento a disagio ogni volta che mi devo esprimere in italiano, ma
'insegnante riesce a gestire bene questa situazione e mi da fiducia

Non ho vissuto alcuna situazione spiacevole.
Non ho vissuto alcuna situazione spiacevole
Non ho vissuto alcuna situazione spiacevole
Non ho vissuto alcuna situazione spiacevole
Non ho vissuto alcuna situazione spiacevole
Non ho vissuto alcuna situazione spiacevole

Il problema principale per me é il caos che a volte si crea in classe e
in questo caso l'unico metodo utilizzato dall'insegnare é cacciare
fuori quelli che danno fastidio.

Durante le lezioni di matematica, non riuscivo a capire molto le
spiegazioni dell'insegnante, ma credo che questo fosse soprattutto
un problema mio e non dell'insegnante. Qualche volta mi sono
sentito a disagio perché alcuni compagni hanno riso di me quando
ho fatto degli errori.

Dopo la terza media, avrei voluto proseguire gli studi nella scuola
alberghiera, ma quando sono andato li il primo giorno, ho visto delle
persone gentili, ma il problema é stato che l'insegnante parlava
troppo veloce e io non ho capito nulla di quello che ha spiegato. Per
guesto poi ho deciso di lasciare la scuola.

Non ho vissuto alcuna situazione spiacevole
Non ho vissuto alcuna situazione spiacevole

Qualche volta e capitato che non sono riuscito a completare alcuni
esercizi assegnati e mi sono sentito un incapace, perché comunque
studiavo tanto. In questi casi, pero, l'insegnante si & dimostrata
sempre molto comprensiva e disponibile a rispiegare tutto mille volte
fino a che non riuscivo a fare tutti gli esercizi.

Mi sono sentito a disagio quando, soprattutto all'inizio, non riuscivo
ad esprimermi bene in italiano, ma la mia insegnante mi ha sempre
compreso e mi ha fatto migliorare parlandomi in inglese.

Un giorno ricordo che in classe avrei dovuto leggere un testo in
italiano, ma non ci sono riuscito e mi sono sentito a disagio perché
tutti avevano capito come leggere tranne io. Poi, I'insegnante mi ha
chiamato in disparte e mi ha spiegato la lettura con calma, ma
nonostante questo non riuscivo ad imparare. Pero, abbiamo
continuato a ripetere la stessa lezione anche nei giorni seguenti e
alla fine sono migliorato.
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B4. Do you think teachers/trainers of adult migrants need further training? If yes, what should
that training include?

Many learners who took part to the survey mentioned that a good teacher should be cagfable

speakng fluently in at least one foreign language (7 learners): in particular, 4 people claimed the

importance of English, 2 people underlingde relevance of French and one person also

mentioned Arabic. 5 learners think that intercultural skills are very important for a good teacher

and 4 people have focused on the relationship between teacher and learners, talking about

empathy, patience andoenmunication skills. It is to be remarked that only one person declared

that his/her teachers have been very competent and that they do not need further training.

Questionnaire
n.

1

2

Answers:

Solo un po' di conoscenza della cultura in altri paesi.

| formatori di oggi hanno poca pazienza nei confronti di chi non ha
mai studiato.

Credo che sia molto importante la conoscenza dell'inglese, perché
personalmente io ho bisogno della traduzione per comprendere i
contenuti del corso.

No, i miei insegnanti sono molto competenti.

Credo che sia importante per gli insegnanti conoscere la lingua
parlata dai propri studenti.

Credo che gli insegnanti dovrebbero acquisire comptenze
interculturali. Inoltre dovrebbero saper parlare inglese.

Un buon insegnante dovrebbe studiare diverse lingue straniere.
Inoltre, credo anche che dovrebbe studiare molto la matematica,
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10

11

12
13

14

15

16

17

perché in questo modo acquisirebbe maggiori competenze in termini
di logica e problem solving.

Un buon insegnante dovrebbe studiare le lingue straniere, e
soprattutto l'inglese, il francese e l'arabo

Credo che un buon insegnante debba conoscere piu lingue straniere,
perché se sei un insegnante di italiano per straniere e i tuoi alunni
parlano solo inglese, come puoi farti capire da loro se non parli un
po' della loro lingua?

Credo che un buon insegnante debba conoscere le differenze tra le
varie culture e anche le diverse leggi che ogni nazione ha.

Un buon insegnante deve acquisire tecniche pedagogiche che
tengano in considerazione le differenze culturali, oltre a competenze
comunicative e empatia.

Credo che sia importante che gli inseegnanti acquisiscano tecniche
pedagogiche e competenze interculturali.

Un buon insegnante deve studiare le lingue straniere.

Un buon insegnante deve acquisire competenze interculturali e di
comunicazione.

Un buon insegnante deve acquisire competenze pedagogiche e di
comunicazione, oltre ad avere una buona organizzazione. Deve poi
avere empatia per i propri studenti, in modo tale da costruire dei
rapporti di fiducia e comprendere cosi i loro bisogni.

Un buon insegnante dovrebbe studiare l'inglese, perché e una lingua
che si utilizza in tutto il mondo. Poi, sarebbe anche meglio se
riuscisse a studiare altre lingue straniere, come il francese.

Un buon insegnante dovrebbe sapere come parlare in maniera
semplice con i propri alunni e dovrebbe acquisire competenze di
comunicazione e tecniche pedagogiche.
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3.2.3 ITALY PRELIMINARODNCLUSIONS

According to the results collected at the end of thavey carried out among teachers who work

with adult migrants it's possible to summase the following conclusions.

The sample participantsinvolved in the researchre madeup of almost all Italian peple from 22
to 69 years old, with an avageageof 42 years. All involved people are freelarscer teachers
that work for private institutions located in the inner city and a large number of them téaeh
Italian language. Concernimggalifications maost of them have a Master's degree or equivalent
study title and have work experience ateacherof between5 to 10+ years; theirwork experience

with migrant adulsis typicallyless than 2 years.

The largesproportion of involved people declared taalve attended Intercultural training courses
in the past especially in the field of Laws concerning asylum and international protection and

Intercultural mediation.

52% of involved teachers work with migrantsimstitutions that have a written policy alibd
providing support for nomative speakers or people from different cultures, even if a lot of training

centresdon't have any policy.

Concerning the relationship with thimstitution where they work, the larger part of involved
teachers declared that they are satisfied with thiistitution's approach to intercultural learning
and teaching, even if onlg few Institutions usually plan and manage specific training courses
addressed to teaching staff. In fathe mostcommonapproachthat institutions adopt in order to

promote intercultural learningvasprojects about international exchangadmobility and so on.
The most important results of the research refer to the opimof the people involved about:
+ their familiarity with specific topics related to their job,

+ the areas where their institutions have to improve with regards to intercultural learning

and teaching,
+ the main difficulties they have to face as teachers aflachigrants,
+ the additional training, they need to improve their teaching practice,

+ the topics that a training programme for educators teaching adult migrantsidhncude

8C
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In order to makethe resultseasier for readers to understandhey have beeneacapped in the

following table:

intercultural
events

motivation of
migrants to study

Management of
intercultural
exchange
projects
addressed to
migrants

More familiar Areas to Main difficulties Additional Topics of a
topics related to | improve with to face as needed training training
intercultural regards to teachers of adult| to improve the programme
learning intercultural migrants teaching practice| for educators
learning and teaching adult
teaching migrants
Key concepts of | Intercultural Management of | Management of | Management
culture and communication | different cultures | multicultural of
communication groups in the intercultural
in the classroom sameclass (group groups
building, conlict
management and
specific teaching
techniques, etc...
Educational Management of | Management of | Knowledge of Innovative
models. intercultural groups with migrants' country| teaching
groups different starting | of origin methodologies
leves and (language, for migrants
different school | culture, tradition | (with practical
backgound etc...) examples and
innovative and
easier
techniques).
Management of | Lacking of
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According to the results collected at the end of ttesearch carried out amorgj migrants it's

possible to summase the followingconclusions:

Considering that almost all the people involved in the research are hosted in a reception centre
and that most of them have spent lessath2 years in Italythey are still trying to find their way

for integration into Italian society Therefae, in general, it was not easy for them to answer the
questions properly. Analysing the results obtained through the questionnaires, we can say that
YAINI yiaQ SELSNASYGALFE €SI NY Ay Jtheikfecihagppabott S Y 2
their teachers and the teaching methablogies used in clas§.he atmosphere in the classroom is
generally described as warm and friendly and they seem to appreciate the opportunity they have
to learn Italian, because they are aware that is a fundamental tool taieedn order to get good

life conditions in this country. Moreover, some people highlighted hbe-formal educational

methods(e.g. theatre techniques as learning tool) used by the teacher in some cases.

However, some problems have been also pointedduwring face to face interviews. In fact, many

people mentioned theneed of simple language, and even translations in their own language

during the lessons. Some people specified that the teachers need to dawelgcommunication

skillsand it was intersting that some people mentioned the concept of empathy. The learners
want a teacher who can give them attention, they would like to study in classes with a few students
because most of the time in the Italian language courses students with differens lavelall

together and the teacher needs tlifferentiate the activities within the same class

l'y20KSN) g2NR GKIFG Aa NBLISIFGSR Ylye GAYSa Ay

pointed out thatintercultural competence is a very important skilo acquirefor those teachers

who want to work with foreigners. In general, learners want to see teachers interested in their

culture of origin and they feel more important if their teachers even show some knowledge about
it. Intercultural competence resents a great value to develop also during the lesson, because it

lets the students to know each othbetter, to explore their common points and their differences.

By reflecting on the diversity within the classroom, students will also develop some transversal

skills, like flexibility and tolerance, that will become very useful resources in their future life.

In conclusion, thanks to the research activity, it is possible to claim that the main task of a good
teacher is not about building knowledge, but it is about buoigbersons. Learners know it and feel

the need to have a direction to follow.
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3.2.4 RECOMMENDATIOROMTALY

Considering the experience carried out by the Italian partners with this specific research, it is
recommended that, in order to get efiently the opinions of migrant learners, it is better to
organise face to face interviews or focus groupsher than questionnaires. In fact, as it has come
out from the questionnaires, migrant learners require attention and they need some people to
explain them more times the same concept in order to retain it, because they may not know the
first word used ad they may need some syngms. Additionally, it is essential that the interviews
are un by somebody who knosthe migrant learners personally, because they are more likely to
answer questions if they talk to people they know and they trust. This ismyifleonsidered that

on-line surveys for migrant learners have been completed by only 2 people.
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3.3GREECRESULTS

To conduct this needs analysis, questionnaires were distributed online to educators of adult
migrants and toadult migrant learners through Google Forms. The language of the forms was
English, as most of the migrants might not speak gBoeekand filling in a form irGreekmight
be challenging. Educators Breecealso speak excellent English, although the aptad Greek

forms was offered on some occasions.

Concerning the methods used to deliver the questionnaires, EELI decided to approach

teachers/trainers directly and ask them to fill in printed copies of the questionnaire.

EELI also created a database o$sible interested parties using databases from similar projects
and past collaborators. For confidentiality reasons, the database of stakeholders is not provided in

this public report. It is shared only with the researchers and the funder.

The Google Forrinks to the questionnaires were posted on social media and also distributed
through email to the stakeholderscooperation partners and other organisations tieELhas

been working with for years, artle questionnaires were also sent byrail to various institutions
organising integration training déreeklanguage training for migrants. Approximately 50 emails
were sent to either educators or institutions in order for them to share the questionnaits

their educators and migrant students. Many of the stakeholders and institutions were also
contacted by phone. The questionnaires, as well as screenshots of the landing page on Google

Forms, can be found in the Appendices (section 6).

The questionnags were accepting responses for 3 weeks. The questionnaire for educators
received a total ofl5 responses and the questionnaire for learners received a total 6f

responses. The original target was 40 questionnaires in total, and this was not quiteeschiev

3.3.1GREEKINDINGS FROMEDUCAW{ Q { | wx &S w9 {t hb{

Data Analysis
Theresults reported in this chapter derived from the analysis of 15 questionndistsbutedin
Rethymno, Greecélhe data analysis is divided into paragraphs that matchirifemation and
the questions asked to the educators in the questionnai@sncerning the methods used to
deliver the questionnaires, EELI decided to approach teachers/trainers directly and ask them to fill

in printed copies of the questionnaire. Fifteeducators and teachers were involved in this face
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to-face survey. The information provided was then transcribed into Google forms to create the
following graphseEELI also created a database of possible interested parties using databases from

similar projests and past collaborators

Gl = Camposdot
aqameyn o el rpnvea o algmal o
Do S Ml i . el g
Iagaiepd ox ecbialoted fpoae =+ Shtctral oo
b S A TTE T G ey T G . Septmd nm
Zmgerierd fe cnbotes plene v Sigal e
Iy o ool dpnsen -
oY S Ml i . e
[ & Egraicm
S EAATTET G ARy (i B | Famd o
TopatErd O ixSubnlinted el - @ AL COM
S e e C W kg
Do R S MO i .ol Barh g
Iagaiop & eotbosten Gooea L gmalion
TAAATTIR O SRR (g B Lo grad e
ZagaTETH O Einlen e Bt v
=+ Logannyn o e ppnse .yl
AT T TR Bl - o Srpa e
“* Ingereys ox oreslo s oo L
S gaTTEY R e, fgnae Y Bkacy .

We also posted the survey to our Social Networks (Facebook and Twitter) asking educators to
contribute to our research and personally called educators to try and involve them in the research
activities (see Appendices for threlevant screenshots).astly, wesent the Newsletters which

reached 782 people.

Age and country of origin
The age of the educators involved in drafting the questionnaires is ranging from 22 to 54 years old.
The age field was not filled out in three qtiesnaires.

All educators comfrom Greece; however, two educators did not answer this question.
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Country of origin:

13

a responses

15

12 (100%)

10

Greece

A. BACKGROUND AND EXPER

Through the questions included in Part A of the questionnaire for educators we aim to collect
information about the background and previews experiences of the educators involved; their

teaching subjects; and previous gained knowledge in the field of intercultural education.

A1l Occupation

This question concerns the professional position that tiierviewees have in the adult education
field. In the questionnaire seven options were given: 1) Teacher in afstated college or any
other further education institution, 2) Teacher in a private college or another further education
institution, 3) Uniersity teacher/lecturer, 4) Trainer for a local authority (e.g. Council, [other?]),

5) Trainer for an NGO, 6) Freelance teacher/trainer, and 7) Other.
The higher number of interviewees (60,1%) is teaching in a-fwaed college or any other

further education institution. The next higher number of interviewees are Trainers for a local

authority (20%).
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A1. Occupation

| ESN0NSes

ledcner in a sane-runaed

college or an... 7 (46.7%]
1(6.7%)
University teacher/lecturer
3 (20%)
Trainer for an NGO
Trainer for a private school
Freelance teacherfrainer 1(6.79%)
College student 1(6.7%)
Educator in public school 1(6.7%)
1(6.7%)
0 2 4 6 8

A2 Teaching subject

The courses taught by the educators who filled out the questionnaires are of an extremely
heterogeneous nature. They show diféet characteristics regarding the duration of the courses,
level of education, target of the learners, and motivation of the learners to attend the courses.

We collected 12 responses under this question; below is a list of subjects taught and in brackets

the number of educators teaching them:

il
T
T
il
T
1
T
T
1

Greek language (1)

SATFSNBYy(l adzoaSoOGaszx RSLISYRAyYy3 2y &SI Ny
Every subject, based on the interests of the learners (1)

English language (2)

Nursing (1)

Food (1)

Greek language, history amdlture (2)

Environmental Education or Physics (1)

Sociology (2)
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A2. Teaching subject: What subject(s) are you teaching in your
classes/courses?

12 responses

Different subjects,... Environmental Edu... Food Greek language, hi... Sociology
English language Every subject, has. Greek languadge Mursing Teacheri.

A3 Level of Education

In question A3 of the questionnaire, the educators were asked their educational qualification. The
possible replies were: 1) Bachelor's degree or equivalent,l2iMi SN & RSINBSSZ 00

5) Certificate, 6) Vocational education and 7) other.

Nine educators hold a university degree, while 6 educators hold a PhD.
62S FTAEEfSR ¢ dzy RSNJ 6 OKSf 2NN&a RS3AINBS | &r 2y S
degree)

A3. Your qualifications

| 3 responses

Bachelor's degree or equivalent 10 (66.7%)
Master's degree or equivalent 6 (40%)
Ph.D. {—0 (0%)
Diploma [—0 {0%)

Certificate |—0 (0%)

Vocational education [—0 (0%)

0 2 4 G 8 10

A4 Teaching Experience

@ 88

This workis licensed undeiCGxeative Commons AttributieBhareAlike 4.0 International License



https://creativecommons.org/licenses/by-sa/4.0/

Question A4 of the questionnaire concerns the years of experience that the educators have in
teaching and training.
The questionnaire has 4 options: from @ years (line 1 of the graph), from-% years (line 2),

from 5 to 10 years (line 3), more than 10 years (line 4).

From the graph alongside it is possible to see how most of the educators belong to the fourth

2LI0A2y 6KAOK YSlIya GKSe& KIF@S Y2NB GKIFy wmn &8

A4. Your experience in the field of teaching/training?

15 responses

0 -2 years 3 (20%)

3-5years 3 (20%)

5-10vyears 1(6.7%)

more than 10 years 8 (53.3%)

A5 Your experience irelaching/training migrants in particular (either exclusively, or in mixed
classes).

Question A5 of the questionnaire concerns the years of experience that the educators have in

teaching and training ahigrant learners

The questionnaire has 4 optionisom 0 - 2 years (line 1 of the graph), from-% years (line 2),

from 5 to 10 years (line 3), more than 10 years (line 4).

Under this question, we collected 13 responses. From the graph alongside it is possible to see that
most of the educators belongtthe first and fourth option; which means that they haw @ears

2F SELISNASYOS 2NJ Y2NB {KI wigrannleameds NB Q SELISNA S
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A5. Your experience in teaching/training migrants in particular (either
exclusively, or in mixed classes).

0-2years G (46.2%)
3-5years 1(7.7%)
5-10 years 0 (0%)

more than 10 years G (46.2%)

A6. Have you attended educational programmes/ seminars in Intercultural Training?

In question A6 the edators were asked if they have attended a seminar on Intercultural Training.
a2NB20SNE AF (KSeé |yasgSNI gl a aesSaé¢ gSNB ails
We collected 14 responses under the A6 question; 50% of interviewees have attetidéuirey

programme on Intercultural Training.

A6. Have you attended educational programmes/ seminars in
Intercultural Training?

14 responses

® Yes
@ No

@ 9C
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Concerning the title and the duration of the training programme that they have attended, we
collected six answers; below is a list of programmes and in brackets the number of educators

attend them:

1 (a) Ewopean project: Transactional Analysis for Keeling over the Intercultural-Gap
TALKING, Training weekl days, and (b) European project: Guidelines for the work
inclusion of the refugees and the asylum seekelRE.INCLUSION, training seminar 6
hours (2educators)

Aspects of Refugee crisis (Hellenic Open Universii)hours (1 educator)

Introduction to Intercultural Education3 hours (1 educator)

Integration of returnees and refugees in educatidhmonths (1 educator)

Intercultural Education and &ining- 1 year (1 educator)

= =4 -4

A7. To what extent are you familiar with the following topics, related to intercultural
learning and teaching?

In question A7 the educators were asked to evaluate how familiar they are with a list of topics

related withintercultural learning.

The following 8 topics were suggested:

1 Key concepts of culture and communication in the classroom (cultural identity,
intercultural communication, communicative competence, intercultural competence
etc).

1 Current context of migratio in Greece (broad trends, understanding different types and

experiences of migration, working in a network that includes institutions/bodies acting

in migrant inclusion etc) statistics.

Legislative framework for the education of migrants.

Bilingual/ multliingual education.

1 Educational models, such as the assimilation model, models of multicultural

/intercultural education, inclusion of the other etc.

1 Multicultural class management.

1 Intercultural perspectives of time, work and leisure.

1 Intercultural dimenson of dignity.

= =4

The interviewees evaluated each single ability by choosing avalue frecn il G | Ga + $ XNE =

fAGOESIE It BDpHE+ YR YwwOKeé d@ ¢ KS 3INF LKA akKz2g¢g GKS
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1. Key concepts of culture and communication in the classroom
(cultural identity, intercultural communication, communicative
competence, intercultural competence etc).

15 responses

15
10 11 (73.3%)
5
2 (13.3%) 2(13.3%) 0 (0%)
0 |
1 2 3 4
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2. Current context of migration in Greece (broad trends, understanding
different types and experiences of migration, working in a network that
includes institutions/bodies acting in migrant inclusion etc.) statistics:

15 responses

& (53.3%)

3 (20%)

3 (20%)

1 (6.7%)
1 2 3 4

3. Legislative framework for the education of migrants:

15 responses

10 (66.7%)
75
5.0
25 3 (20%)
2(13.3%) 0(0%)
0.0
1 2 3 4

9 (60%)

25 3 (20%)
2(13.3%)

1 (6.7%)
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5. Educational models, such as the assimilation model, models of
multicultural /intercultural education, inclusion of the other etc.:

15 responses

7 (46.7%)

4 (26.7%)

2 (13.3%) 2 (13.3%)

6. Multicultural class management:

15 responses

T {46.7%)

5 (33.3%)

2 {13.3%)
1 (6.7%)

7. Intercultural perspectives of time, work and leisure

15 responses

8(53.3%)

5 (33.3%)

1 (6.7%) 1(6.7%)
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8. Intercultural dimension of dignity

6 {40%)

1
Count: 3

3(20%) 3 (20%) 3 (20%)

From the results obtained is possible to assume that educators are more or less familiar with the

following topics:

A. More familiar

1 Key concepts of culture and communication in the classrat8y8%of the educators
OK22aS 0 KS!QJIikieds 3000f thé intervieweesare (1)-ab 2 G 4 |
or (2)-a + S NE fafniNai viath tBig topic.

9 Educational models, such as the assimilation _model, models of multicultural
/intercultural education, inclusion of the other et&0%of the educators choose the
gl f dzS-a@ ! oédddlgd)c o + S NE |, WhilB@@9%of the interviewees are (1)
Gb2d or{e)-& 4+ §KE faiiladwith tBis topic.

1 Intercultural perspectives of time, work and leisué®%of the educators choose
0KS @I tazS atnh @B+ S NE |, While@06f the interviewees are
(D-ab2d or{e)-&+ & KE faiifiadwith tBis topic.

{1 Intercultural dimension of dignitys0%2 ¥ G KS SRdzOlI 42 NR -®OIK2 2 & ¢
f 2and (4)ca + SNE |, While@0of the interviewees are (Ha b 2 G obrd I f €
(2)-4 + S NB fafmiNai viith tBig topic.

f Multicultural class managemer$3,4%2 ¥ G KS SRdzOI 62 NB -®OK2 2 &
f 2and(4)ca + SNB , Whileg@XK6200f the interviewees are (Da b 2 & brd | €
(2)-4 =+ S NB famikafiwitti tRistopic.

B. Less familiar

1 Leqislative framework for the education of migrar§,7%of the educators choose
the values (1} a b 2 (i  kndl (2)-d& £ 8 NB , while 63[B%SBeq ! faghiliag
with this topic.

¢ Bilingual/ multilingualeducation 73,3%of the educators choose the values {&) b 2 (i
I 0 dnd (R)éd + S NE |, whileZ6[7%esest | fafdad & S NEB fafmilzd «ith
this topic.

9 Current context of migration in Greece (broad trends, understanding different types
and experences of migration, working in a network that includes institutions/bodies
acting in migrant inclusion etc.) statistic&,3%of the educators choose the values
(D-ab2{ Bbnil(2-d£f$NE,vhiled6i7to8ea ! fafdfiés SNE Y dzOK
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familiar with this topic.

B. INTERCULTURAL DIMENSION OF YOUR WORKING EN

Questions in Part B of educators questionnaire designed to collect information about the
intercultural dimension of the educators' working environment; the level of satisfacitwout
SRdzOlF G2NBR GNIAYyAYy3d AyalAaddziazyda | LILINBLF OK
methodologies aimed to the promotion of intercultural learning; and the areas where training

institution should improve in the field of intercultural leargin

wyM® 2 KSNBE A& @82dzNJ G6§SFOKAY3IKUNFIAYAYI AyadAaiddz
In question B1 educators were asked to determine where is located the school or training

institution they are working for.

From the 15 responses we collected under this question, we can seeribsit educators are
working in the city (5 educators), or in town (4 educators), while one educator is working in

suburban, 2 educators in semiral area and 3 educators in rural areas.

B1. Where is your teaching/training institution located

14 responses

Inner city 5 (35.7%)

Town 4 (28.6%)

Suburban 1(7.1%)
Semi-rural

Rural 3 (21.4%)

N/A (I am a freelancer, | offer
online ...

WH® 2KIFIGd Aa GKS ONRdzZAKUO LISNOGlass:s 2F YA 3L
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Through this question we intent to check the multicultural dimension of the classes that
interviewees are teaching. We collected 10 responses under this question; as we can see from the
INI LIKAO 0St26> SRdzOFi2NBRQ yasgSNBR JFNEB &y

One answerd that migrant learnersattend their class are the 5%
One answered thamigrant learnersattend their class are the 10%
Two answered thamigrant learnersattend their class are the 20%
Two answered thamigrant learnersattend their class are the 30%
One answered thamigrant learnersattend their class are the 30940%
One answered thamigrant learnersattend their class are the 50%

One answered thamigrant learnersattend their class are the 70%

= =4 =4 A4 4 A A -

One answered thamigrant learnersattend their clas are the 100%

B2. What is the (rough) percentage of migrant learners that attend your

classes?
10 responses

2

2 (20%) 2 (20%)
1
i 1 (10%) 1 (10%) 1 (10%) 1 (10%) 1 (10%)
0
10% 100% 20% 30% 30% - 40% 5% 50% 70 %

B3. Does your institution have a written policy on the following? If you are freelance, are
you following a National policy on the following in your teaching activities? (tick all that

apply).
Through this question we want to check if edtmrs participated in Greek research are following a

written policy on intercultural issues.

We collected the following responses under this question; as we can see from the graphic below
educators' answers vary as:
w Three educators answered thatthey®lp | L2t A 0&é 2y a5Aa0
fly3dza 3ST NBtAIA2Yy S 2N SGKYyAOA(Ge¢E
w bAyS SRdzOI §2NAR | YyasSNBR GKIFG GKSe TF2f
nony I GAGS aLISF{ISNE 2N LIS2LX S FNRY RATFT
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w Six educators answered that they follow apoliggod LY G SNY | G A 2 y I f
OSEOKIy3aSas Y20AfA0AS&a0E

w CAPS SRdzOF G2NB | yasgSNBR GKI G a
R2 y20 F2tt26 lye ylLiA2yIlt Lkt

ae )\yé[
A O AY

B3. Does your institution have a written policy on the following? If you are
freelance, are you following a National p...ching activities? (tick all that apply).

14 responses

Discrimination baseq on 3 (21.4%)
language, relig...

Valuing minority languages

Providing support for non-native

0,
speake. .. 9 (64.3%)

International projects

6 (42.9%
(exchanges, mobi... ( )

My institution does not have a
written ...

wno 12¢g alidAaFTASR | NB @& 2 dz infekcultéral Raniziland y & G A (
teaching? If you are freelance, please comment on your own approach.

CKAE ljdSaiArzy A& &4881Ay3 (2 OKSO1l S8SRdzOl (2 NEQ

teaching approach on intercultural learning.

R I &ac

(0p))

Inordertochecl RdzOlF G 2NRQ &l GAATFFOUA2Y > ¢S dza
YR p Aad GxSNE RAAAlI GAAFASRE®
Under this question, we collected 13 responses. From the graph alongside it is possible to see that

most educators are dissatisfied (23,1%)neither satisfied or dissatisfied (53,8%).
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B4. How satisfied are you with your institution’s approach to intercultural
learning and teaching? If you are fre... please comment on your own approach.

13 responses

7 (53.8%)

2 (15.4%) 2 (15.4%)

1(7.7%) 1(7.7%)

Under this question educators were also asked to provide their comments regarding their
satisfaction on intercultural learning and teaching approach. We collected 5 comments, which are

listed below:

I do nothave an opinion on that since the institution is not operate yet

There is no policy, especially in education concerning intercultural teaching

There is no specific approach to intercultural learning and teaching, but we can create material
according to theearners' needs

There is no specific approach to intercultural learning and teaching

There is no specific approach to intercultural learning and teaching

B5. In what ways does your institution actively promote intercultural learning? (Choose all that
apply)
Question B5 of the questionnaire concerns the ways that the institutions, where educators are

teaching, actively promote intercultural learning.
CKS 1jdzSadA2YYIIANB KIF&A p 2LIA2yayY awS3dzZ I NI S@
FOGABXANSAaHOSE A¢NIAYAY3I 2F (GSHFOKAY3I aidl FF& 6
Y20AfA0ASa SGO0P0é O0fAYS nOX YR G20KSNE oO0f Ay
We collected the following responses under this question; as we can see from the graphic below
SRdzOI i2NRQ yasgSNR JIFNB |ay
w Five educators answered that their institutions promote intercultural learning

OKNRdzZAK GwS3dzZ  NJ S@SyGa¢s
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w Six educators answered that their institutions promote intercultural learning

GKNRdzZAK awS3dz I NJ Of  aaNR2Y | OGADAGAS:

w Four educators answered that thienstitutions promote intercultural learning

OKNRdzZAK G¢NFIAYAY3I 2F GSIFOKAY3I adl FF&;

w Nine educators answered that their institutions promote intercultural learning
GKNRdzZAK 6t N22SO00Ga O0AYUGSNYylFdA2ylt SEOI

w One educator answered undet.dii A 2y G20 KSNESX GKIFG KSN
AYGSNOdzt GdzNI € € SENYAYy3I GKNRdAZAK ag@2ft dz
KSFfGK SRdzOFGA2Y LINPINIYYSE SiOdéd

B5. In what ways does your institution actively promote intercultural
learning? (Choose all that apply)

15 responses

Regular events 5 (33.3%)

6 (40%)

Regular classroom activities

4 (26.7%)

Training of teaching staff

Projects (international

0,
exchanges, mobi... 9 (60%)

voluntary participation of
educators in...

B6. Please identify the 3 main areas where you would like your institution to improve with
regard to intercultural learning and teaching.

This was an open question where educators were asked to identify three areas for improvement
in relation with intercultural learning and teaching, in the institutions that are working for. We

collected 12 regonses which are listed below:

Response 1:

1 Training of teaching staff
2 International Projects
3 More regular events

Response 2:
1. Access and participation of migrants in education

10C
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2. More student exchange programmes for the migrants
3. MoreGreek language learning courses for the migrants

Response 3:

1. Legal Information
2. Teaching Techniques

Response 4:

1. Teaching Techniques
2. Support and guidance to migrants
3. Legal issues

Response 5:

1. Training of teaching staff
2. Changes irhe timetable
3. Methods and techniques of Integration

Response 6:

1. Reception and Integration
2. Improvement of educational context
3. Additional activities

Response 7:

1. Familiarization with the migrants' culture
2. Raise awareness of the Greek students in order to include migrant learners
3. Implement projects (international exchanges, mobilities etc.)

Response 8:

1. Multilingual information to migrants
2. Common activities with migrants
3. Projects for the lcal population regarding intercultural education

Response 9:

1. Training of teaching staff
2. Credits
3. More activities for social inclusion

Response 10:

1. Training of teaching staff
2. International projects
3. Development of materials

Response 1.

1. Aspects of Religion
2. Training of teaching staff
101
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3. International projects

Response 12:

1) have a policy/ strategy,
2) Support educators to have access on intercultural training,
3) Support migrants on education and trainkygrovide Greekanguage learning courses

C. YOUR PRAC

Part C of the questionnaire intes to identify through teaching practice of the educators the
difficulties that they confront as teachers ofigrant learners Also, intenls to identify what
resources educators need in order to improve their didactical practice from intercultural learning
perspective. At the end, seeks to clarify what topics educators consider that a training programme

on intercultural learning targeted fahem should include.

C1. What kind of difficulties, if any, do you face as a teacher/trainer of adult migrants?
This is an open question; we present you below the answers as were written by educators

participated in Greek research:

Response 1

The biggestlifficulty | face as a trainer for adult migrants is the linguistic and cultural gap, which
makes the educational process very difficult. In addition, in the beginning is a little bit difficult to
establish confidence ties with the students but we overeoimis difficulty during time.

Response 2

One of the major problems is that the students are in different levels of Greek language. The
class of learners is disparate and that makes the learning process very difficult and challenging,
especially wherthere are many students in the class.

Response 3
Jhe language problem of students who cannot communicate with other learners or cannot
actively participate in the classroom

Response 4
Greek language and communication problems that make the leapringess very difficult

Response 5
The difficulties | am facing as a teacher, have to do with the different dynamics of each group of
learners, based on their different identities, needs and interests.

Response 6
One of the most common problems that a tdeer faces is the mixed level disparate classes of
adult migrant learners that make teaching prosses very difficult and challenging

10z
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Response 7
l Rdzf & YA3INIYyd addzRSyidaz R2y Qi FOGAGSt & LI NIA

Response 8

w ¢ 2 | yulugal adddanily background of the students
w ¢2 O02YYdzyAOIFI(GS YR AYLX SYSyid Y& SRdzOF A2yl
w ¢2 2NAFYAT S RARFOGAO OGAGAGASE GKFG I NB A
Response 9

Ly Lzt AO LyaidAaddziSa 27 + démsildteyocationdlNighA y A y 3 3
school that | am teaching, Greek students do not consider the migrants as equal students.

Response 10

| try to know the composition of the classroom, so | can adopt my approach on the subject or the
time needed accordingtdtS LI NI AOA LI yiaQ ySSRad ¢KS YIAY
understand specific knowledge because they have trouble understanding the specific terms
used.

Response 11

- multi-level classrooms
- many students in class
- employment status

Response 12
Problems with the languag@ccasional racism

Response 13
Communication problems because the learners don't speak Greek well

Response 14
Problems with languagewritten and spoken communication

Response 15
Problems with the language, cowrfi and racism

C2. Describe a specific example of an uncomfortable situation that you experienced in your
class. What happened, what was the difficulty and how did you handle it? What resources
were you missing to address the problem? Could it have béamdled differently?

We collected nine responses under this question, we present you below the experiences as were
written by educators participated in Greek research:
Response 1

An uncomfortable situation that | experienced in the classroom was related to the different
views of the students concerning the gender roles and the differences. The way in which | tried

10¢
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to solve the problem and to minimize the tension was by using di@ag order to listen and to

dzy RSNAR UGl YR (GKS ai(dzRSyGiaQ RAFTFSNByYylG LRAylGa 2
2H0KSNRE 2LIAYAZ2Y |yR y2i (2 OKINIOGSNARITIS 2yS
The tool | did not have in order to deaith the situation more effectively, was knowledge and
training on problem solving and conflict management issues.

'.F

Response 2

L OlyQi GKAY]l 2F | &LISOAFTAO SEIFYLXS odzi 3SyS
or unfair and mistreat their classmates. Generally, | try to intervene and to resolve the problems
that occur in a democratic way. However, in some casesetis not a democratic way to

communicate and to cooperate with the students if they do not understand their mistakes and
R2y Qi NBIFftAaS GKIFIG GKSANI 0SKIF@A2dzNJ OF y K dzNIi

Response 3

- Many racist comments to another students, even as a joke.

-PRKAOAGARZY 2F Fye 1AYR 2F 02YYSyid GKIFIG R2Sa)
- Activities that promote the value of respect and cultural diversify

Response 4

A parent of students of mine, that was refugee from Syria, @iditiow the timetable ofthe

school. | explained the rules of the school and the consequences. But she was constantly late,

and | had to stay with the children after school. | did not ask why she was late because | had to
0SS LISNEA&AGSY(H YR YIS VY 2ed&eocd$dadometying disel. R2y O

Response 5

L KIFE@Sy Qi SELISNASYOSR lyé dzyO2YTF2NIlotS aAridd
students burned a flag of a country. | think that this kind of situations and problems, should have
been prevented. fie punishment of the students afterwards is not very effective way to deal

with this problem. Actions such as cultural activities, raise awareness actions etc. could promote
empathy.

Response 6
C2NIlidzy 6Stex a2 TFINE L Kerafsyit@ould Keusefultohave LI NI A
simultaneous multilingual courses.

Response 7

There was a conflict between students from FYROM and Greek students from Pontus (a region
on the southern coast of the Black Sea) and Macedonia. It took time to deal aiil the
intervention of the educators and training staff, was necessary as well as the use of discussion/
dialogue.

Response 8
discrimination based on ethnicity

Response 9

Some racist comments to another students, sometimes students fight or mgiiag to each
other. | am trying to calm students and discuss/ explain their words attitudes.
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C3. What additional training or resources do you need to improve your teaching practice from
an intercultural learning and teaching perspective? Please bsgecific as possible.

We collected fourteen responses under this question, we present you below the training resources

that educators need in order to improve their teaching practice:

Response 1

| think that it is necessary to have more targeted traimggrammes and training seminars for
educators on issues of social education, psychology and counseling. In addition, language
seminars for educator would be very useful in English or in a different language. Also very useful,
| think it would be an educainal cultural program, which would involve and introduce to foreign
students the host country they live in. Through visits to museums, cultural and educational sites,
schools or universities, sport facilities, important public services such as muniefaIEP,

OAED and other services, the migrants will have the opportunity to smoothly be introduced to
the new cultural context and get familiar and understand the services these organizations
provide.

Response 2
Psychology of adult learners, psycholodgynamigrant learners, knowledge of the history and
social status of the group of students and knowledge of their culture.

Response 3
More information on new educational institutions and organizations

Response 4

From an intercultural learning and teachingS NE LISOG A @S L GKAyYy1l GKFG A
targeted and regularly organized training programmes and teaching material, programmes and
courses available for everyone.

Response 5

It would be useful to train educators concerning aspects of interculiedlacation and the use of
different techniques, to create a school/VET network, to create and develop educational
materials for the trainers, to inform and train educator to support migrant learners and their
families and to better understand their cult@iridentities etc.

Response 6
- Realistic methods and applicable in educati@pecific aims and resukd echnical
infrastructure- Well-structured context

Response 7
w ¢2 1y2¢6 GKS KFIoAda FyR GKS ol O IINKPSdzf RS azaR2 yS
¢2 1y26 Y2NB NBIINRAY3I (GKS NBFdzASSaQ NRIK(GAE

intercultural activities

Response 8
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- Tools and techniques to deal with racist comments and attitudesunseling Support groups
(Psychologists, sociaborkers etc.)

Response 9

| would like to know the educational needs of the immigrants in my region. | would like to
participate in training programs for immigrant educators. | would like to know more on online
training, elearning platforms accessible amy device.

Response 10
- Anthropological approachGet familiar with the ethical codes of other cultureBraining
material (various and different kind)

Response 11
Multicultural Classroom Management Educational strategies

Response 12
Support to stuents from different cultural backgrounds and to those who may become victims
of racism

Response 13
Additional training of teaching staff and more computers

Response 14
Some techniques on conflict management and communication issues

C4. What should #&raining programme for educators teaching adult migrants include?

We collected fourteen responses under this question, we present you below the topics that
educators consider that should be included in a training programme on intercultural learning:

Respamse 1
Practice

Response 2

Any training program for teachers teaching adult migrants should initially include a theoretical
part on adult education in general. It should also, include linguistic preparation for
communication purposes, mainly in the langeagpmmonly spoken in the world, English or

French. However, language preparation could also relate to the Greek language. In addition, it
should include specific sections on the sociological and historical aspects of migration, as well as
a historical patho previous migrant crisis. Undoubtedly, it must include modules of educational
and occupational counseling and psychology regarding mainly on how to manage intercultural
classes, but also to manage problems and conflicts that may arise. Finally,atihelitle good
practices, with examples of already implemented training programs and, generally, there must
be a feedback on what has been done so far, what was successful and what has failed, why and
in what ways failure can turn into a success of theadional process.

10¢
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Response 3
Legal Information for the immigrants, counselling, conflict management and-sattioral
aspects.

Response 4
Ways to integrate migrant students, activities, methodological and multicultural aspects

Response 5
Migration isses and the proper use of language

Response 6

3 training programme for educators teaching adult migrants should include astvetitured
programme that will guide the teachers and will be used in everyday, practical, problems of adult
migrants (work, services etc.)

Response 7

Such a training programenshould be structured in a way that will help the educators deal with
practical and everyday issues that occur in disparate classes. So, it should include teaching
techniques, development of helpful course materials, management techniques of migrant and
native learners and methods of cooperation between educators or between educators and
headmasters etc.

Response 8

It should include techniques, methods, tools on intercultural education and social inclusion of
migrants. Also, it should promote the valueinofferculturality, the introduction of different
cultures and it should provide legal information and migrant inclusion methods and activities

Response 9
w DSG FLEYAEAFINI 2F GKS YAINIyGaQ OdzZ §diNBE w t N
points of both cultures

Response 10
- Tools and ways to integrate migrant$ools and ways to deal with racist comments and
attitudes

Response 11
Focus on the cultural specificities of the focus groups. Intercultural Classroom Management.
Intercultural awaeness and understand culture adaptation

Response 12
- principles of adult educationprinciples of teaching Greek as a foreign languabeaching
techniques

Response 13
A training programme for educators teaching adult migrants should include theak#tining
but also practice!

Response 14
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communication, interculturalism, identities, sociology, psychology.

3.3.2GREEKINDINGS FROM ADWT Dw! b ¢ [ 9URWHYR&EIPONSES

Data Analysis
¢KS &aAdz2NSeQa NBadzZ Ga NB L2thalaBaRsis ol 1 qliektianaaire® K | LJi
distributedin Rethymno, Greece.
The data analysis is divided into paragraphs that match the information and the questions asked

to the educators in the questionnaires. The analyses of graphs were created in Google forms.

Age and country of origin

The age of the migrants involved in drafting the questionnaires is ranging from 21 to 38 years

old. The age field was not filled out in one questionnaire.

2 (12.5%)

1(6.3%) 1(6.3%) 1(6.3%) 1(6.3%) 1(6.3%) 1(6.3%) 1(6.3%)

21 22 23 24 25 26 27 29 33 35 38

Migrants that participated in Greek research am@ming from several countries:

2 from Albania,

1 from Austria,

1 from Belgium,

1 from France,

2 from Germany,
1 from Italy,

3 from Poland,

1 from Pakistan,
1 from Romania,

1
1
T
1
1
1
1
1
1
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1 2 from Spain,
1 1 from Syria.

Country of origin:

2
2 [.‘1%%} 2 [.‘1%%} 2 [.‘1%%}

1(8.3%) 1 (6.3%) 1 (6.3%) 1 (6.3%) 1 (6.3%) 1 (6.3%) 1 (5.3%) 1 (6.3%)

Albania Belgium Germany Italy Fakistan Romania Syria

A. Backgrou

Through the questions included in Part A of the questionnaireriigrant learnerswe aim to

collect information about the background of the learners involved in our research.

Al. How many years have you been living in Greece?
This question concerns thgears that migrants are living in Greece. In the questionnaire four

options were given: 1) § 2 years, 2) & 5 years, 3) § 10 years, 4) more than 10 years.

The higher number of migrants (64,7%) is living in Greece from 0 to 2 years. The next higher

number (23,5%) of migrants are been living in Greece more than 10 years.

@ 10¢
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A1. How many years have you been living in the Greece?

-2 years 11 (64.7%)
3 -5 years

5-10 years

More than 10 years 4 (23.5%)

0.0 2.5 50 7.5 10.0 125

A2. What kind of educational programme/ training activity are you attendingither now or in
the past?

Under this question we collected several answers, as:

T Eight (8) learnershe 47,1% of the migrants are attending or attended undergraduate
studies

T Eight (8) learners, the 47,1% of the migrants are attending or attended language

I Three (3) learners, the 17,6% of the migrants are attending or attended postgraduate
studies

1One (1)¢éarner, is attending or attended Greek school
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A2. What kind of educational programme/ training activity are you
attending - either now or in the past?

17 respanses

Fostgraduate studies 3 (17.6%)

Undergraduate studies 8 (47.1%)
Certificate/Diploma
Vocational education 1(5.9%)
Language courses 8 (47.1%)

Cultural inclusion programmes

| attended the Greek school 115.9%)

0 2 4 6 g

B. Your experience as a lea

Questions in Part B of migrant learners' questionnaire designed to collect information about their
experiences as learners in a foreign country.

B1. Are you facing angfifficulties in your course? If so, what type?

Under this question migrant learners were asked to choose the difficulties that they confront in
the courses they are attending; in the questionnaire were given ten options: 1) Communication in
terms of language, 2) Communication in terms of culture (btahguage, nuances, cultural
references, different values, different norms and practices etc)C@&nmunication in terms of
culture (body language, nuances, cultural references, different values, different norms and
practices etc,) 4) lack of knowledge ahd the country that you are living in, 5) lack of
understanding of the learning content, 6) different teaching style, 7) confusing learning material,
8) conflict management, 9) other, and 10) | am not facing any difficulties.

Most migrant learners, themM = H:"? O2YyFTNRY (G LINRBoOfSYa Ay a/2YY
while the 23,5% have difficulties understanding the learning content. However, all difficulties
listed as closed options in the questionnaire were selected by migrants' participantshand t
F2tft26Ay3 RAFFAOdZ 6ASEA 6SNB IAGBSYy dzy RSNI (G KS

1 finding and contacting professors at university
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1 I can attend only one class because lessons aren't in English

1 all the courses are iGreek, for this reason it's impossible to piaipate andof course, this
makes a lack of learning

9 Grammatical problems

B1. Are you facing any difficulties in your course? If so, what type?

| responses

ST IR TP T L W

language 7 (41.2%)
o
Lack of knowledge about the 1659 '?)
country tha 1(5.9%)
ryna.. 4 (23.5%)
Different teaching style 3 (17.6%)
Confusing learning material 1(5.9%)
Conflict management 2 (11.8%)
| am not facing any difficulties 3 (17.6%)
1(5.9%
| can attend only one class ¢ !?)
hecause les 1(5.9%)
1(5.9%)
Grammatical problems 1(5.9%)
0 2 4 6 8

Moreover, under this questiomigrant learnerswere asked to explain if they are facing no
difficulties, what works particularly well for them. We collected two answers under this question,

which are the following:

Response 1:
Adaptability and looking for information before going there

Response 2:

Everyone is very nice and willing to help the other.

B2. Are you facing any difficulties in your relationships with your classmates or your
teacher(s)? If so, please give examples without mentioning any names.

This is an open question; we present you below migrants answers as were written in
guestionnaires:

Response 1
as soon as | could find my professors, | didn't have any problems at all

Response 2
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Response 3

For most of the exams | have to write essays but | lack of guidelines, some requirements are too
high according to the ECTS of the related course, the teachers don't follow their office hours,
don't respect the appointments previgly agreed and sometimes neither answer tmails.

Response 4

The professors | wrote to via email did not reply to it. Even when they wanted to send me texts, |
needed for my essay

Response 5
No

Response 6
| don't face any difficulties

Response 7

IR2Yy QU0 FIOS Iyeé RAFTFAOMAZ GASaA 6AGK Yé GSI OKSNI
colleagues in the hotel | work, who say that immigrants take the jobs of nbtiue workers. Not

all of them, but some make this kind of comments.

Response 8

Inthe begiming of the lessons | couldn't understand the teacher because the lessons were in
English and | didn't know English

Response 9

Some teachers in high school made some racist comments about Albanians

Response 10
Ly (GKS 0SIAgyRFBBELI YRIBRYDIGKS S OKSNIJ 6 SOl d:

11c
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B3. Describe an uncomfortable situation you experienced in your class. How was it handled?
What did you think of it? Could it have been handled differently?

Response 1
To not understand wat the teacher said

Response 2

| had a workshop at 11.30, the teacher came at 11.50, the lesson started at 12.00 because we
had to wait all the students to come, then the teacher gave us less than 15 minutes of
instructions and then he told us that theasls was done. | think he could have communicated the
necessary information via-mail, with more than 24h notice and he could have posted a note on
the classroom door.

Response 3
No

Response 4

Sometimes the lesson stucks and then | change the subject

Response 5

| had a conflict with a classmate of mine. | tried to calm myself and with much discussion |
explained to him that he was wrong.

Response 6

| had difficulties with the language and cultudififerences

Response 7

Sometimes | have some problemvih my classmates because | am Albanian

Response 8

L Y FNASYRf{e& gAGK (GKS DNBS1a&a FyR GKS 'fol yaA
B4. Do you think teachers/trainers of adult migrants need further training? If yes, what should

that training include?

Response 1
an advanced Englistpeaking level

Response 2
NO

Response 3
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Yes. They could do lessons in English and have more precise guidelines for the students from
abroad.

Response 4

the teachers should lecture also the Erasmatberwise | think it will be hard for them to grade
the students, because the students don't really know what the teachers want, and the teacher
don't know the students and their work;

Response 5
Very good teacher

Response 6

To know from the start the i@son why the students want to learn the language

Response 7

It would be nice if the teachers knew my language

3.3.3GREECERELIMINARGONCLUSIONS

ForEducators
According to the answers that educators gave we can derive the following conclusions
A. Level of education and Training programmes attended on Intercultural Learning:

Eventhough all respondentshave high qualificationdrom 15 educators participated in Greek
research9hold a university degree, while 6 hold a PikBwever, only half of tam have attended

a training programme on intercultural learning.

B. Topics of intercultural learning that educators are more or less familiar

A. More familiar

1 Key concepts of culture and communication in the classrot818%of the educators
OK22aS (KS!JIikieds, 3000f the intervieweesare (Dab 2 G 4 |
or (2)-& + S NE fafmiliat ith tBig topic.

9 Educational models, such as the assimilation _model, models of multicultural
/intercultural educationjnclusion of the other etc60%of the educators choose the
Gl t dzS-a@ ! 0 ddige)¥c a + SNB |, While@6%of the interviewees are (1)
Gb2i obrie)-& £ §KE faiilabvith tBis topic.

1 Intercultural perspectives of time, work anddare:60%of the educators choose
0KS O tadzS aand@mcE+ S NE |, While@0of the interviewees are
(D-db2dG or{e)-&+ & KE faiifiab vith tBis topic.
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 Intercultural dimension of dignity50%of the educators choose the ¥adzS &-ad o 0 €
f 2and (4)ca + SNE |, While@0of the interviewees are (Ha b 2 G obrd I f €
(2)-G + S NB fafmiNai viath tBig topic.

f Multicultural class managemer$3,4%2 ¥ (1 KS SRdzOl (2 N&R -®OK2 2 &
f 2and(4)ca + SNE |, While@¥&0of the interviewees are (Dd b 2 G bri | f
(2)-a £ S NE fafnifiad viith tBig topic.

B. Less familiar

1 Leqislative framework for the education of migrar86,7%of the educators choose
the values (1}a b 2 G bndl (2)- & £ $ NB fwhike 13,3%ared |  failiaé
with this topic.

§ Bilingual/ multilingual educatiori73,3%of the educators choose the values {f) b 2 (i
I G dnd R)€1 =+ S NE , whileZ6[7dafedt | faldd & S NE  fafrild With
this topic.

1 Current conéxt of migration in Greece (broad trends, understanding different types
and experiences of migration, working in a network that includes institutions/bodies
acting in_ migrant inclusion etc.) statistic&3,3%of the educators choose the values
(D)-a b2 Hddf(@-a + SNE |, ihiled6i7%8ea | fafdiiés SNE Y dzOK
familiar with this topic.

C. Intercultural dimension of educational institution that are working the educators
participated in our research.

It should be mentioned that most educators participated in our research are teaching in public
schools or in local authorities. Most of these educational institutions are located in central urban
areas and have migrant students. Educators stated througtr thnswers that the educational
institution that are teaching follow a written policy on intercultural learning. However, when they
were asked how satisfied are from this/ these policy/ policies, most educators are dissatisfied

(23,1%), or neither satigfl or dissatisfied (53,8%).

D. Areas where educators would like their institution to improve with regard to intercultural
learning and teaching.

Accordingo educators answers belgwhe main areas for improvemeraire listed

1. Training of teaching staff on
1 Legal Information,
1 Teaching Techniques,
1 Strategies to support and provide guidance to migrants,
1 Methods and techniques of Integration (Reception and Integration),
1 Support educators to have access on intercultural training.
2. Improvement of educational context:
11€
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Development of materials,

Raise awareness of the Greek students in order to accept migrant learners,
Implement of projects and activities (international exchanges, mobilities etc.),
Multilingual information/ training tamigrants,

Support migrants on education and trainingrovide Greek language learning
courses,

1 Have a policy/ strategy.

= =4 =4 4 A

3. Promotion of integration policies/ activities on local level:
1 Projects for the local population regarding intercultural education,
1 Common activities with migrants,
1 Familiarization with the migrants' culture and aspects of religion.

E. Difficultiesthat educators face as a teacher/trainer of adult migrants
Il OO2NRAY3A (2 SRdzOFG2NRQ | yagSNAE (ddRationtakey RAT

linguistic and cultural difficulties,

group dynamics (based on different identities, needs and interests,
not active participation in the class/ need for team building activities,
lack of knowledge of cultural and family backgroundhef students,
multi-level classroomsmany students in class,

conflicts among students and racism.

ok whE

F. Uncomfortable situations that educators experience in their class and hthey handled
them

Accordingo educator€answersthe most common difficulsituations they faced in their classes

and the ways they handitthem are the following

1. Uncomfortable situation:because of the different views of the students concerning
the gender roles and the differences.
Way to solve the problemusing dialoguei@ NRSNJ (12 fAAGSY FyR {2
RAFFSNBYU LRAyGa 2F OASgad wSalLlSouT OO0
one opinion as better or more acceptable than another.
Tool: knowledge and training on problem solving and conflict manag@nssues.

2. Uncomfortable situation:students are rude or unfair and mistreats their classmates.
Way to solve the probleminterventions to resolve the problems that occur in a
democratic way.

3. Uncomfortable situation:Many racist comments to anotherwgdents, even as a joke.
Way to solve the problemt NE KAOAGUA2Y 2F lyeé {1AYyR 2F O:
personality of the other
Tool: Activities that promote the value of respect and cultural diversify

4. Uncomfortable situation: Probably cultural issues on time management; A Syrian
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da0dzZRSYy 0 RARY QUG F2ftf 2¢waidwayslate.YSGlFI o6t S 27F
Way to solve the problemEqualtreatmentof all students; explain to student that has

to follow the rules of the school, otherwighis attitude will have consequences

Tool: School rules and punishments.

** Note:¢ KA & NBALRYRSYy(iQa I LIINRFOK A& Ay(dSN]
punitive approaches that do not encourage learnifiggether with the rest of the
answers, it reinforces the need of an intercultural course for educafénen the
InterTrainE course and material is developed, we will discuss such cases and propose
solutions such as the following: Discuss with the stud#etcultural perspectives of

time. Ask what they consider as late, and how punctuality is approached in their home
country. After a discussion, explain that in Greece the system is different and it is
considered impolite to be late. Explain that politenés cultural. Make sure that the
attitude is not punitive, but educational for everyone (teacher and learner).

Uncomfortable situation:Nationalistidbehavious: students burned a flag of a country.
Way to solve the problemOrganisation of school cultural activities to raise awareness/
promote empathy

Tool: School rules and organization/ implementation of multicultural activities.

Uncomfortable situation:Conflicts among students: students from FYROM and Greek
students fran Pontus (a region on the southern coast of the Black Sea) and
MacedoniaWay to solve the problemDialogue and intervention of the educators

and training staff.

Tool: Dialogue, interventions of school staff.

G. Training or resources that educators need improve their teaching practice

1.

More targeted training programmeand training seminars for educators on issues of
social education, psychology and counseling. Also, language seminars for educators in
English or in a different language; an educational cultural program, which would involve
and introduce to foreign studda the host country they live in (through visits to
museums, cultural and educational sites, schools or universities, sport facilities,
important public services such as municipalities, KEP, OAED and other services).

. Psychology of adult learners, psychology of immigrant learners, knowledge of the

history, culture and social status of student groups.

Targeted and regularly organized training programmes and teaching material,
programmes and courses available for everygmet only for people speaking Greek
language.

. Training for educators on intercultural education and the use of different techniques;

to create a school/VET network; and to develop educational materials for the trainers
on how to support migrant learnend their families.

Realistic methods, applicable in educatierSpecific aims and results Technical
infrastructure- Wellstructured context.

T2 Y26 YAINIYGAQ OdzEd22NBYy2¢gRYZANKS KB DY NI
rights- To learn and gain mor®ols especially on intercultural activities.
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7. Tools and techniques to deal with racist comments and attituda&sunseling Support
groups (Psychologists, social workers etc.).

8. To know the educational needs of the migrants in my regiba participaten training
programs for educators of migrantsTo know more about offered online trainings, e
learning platforms for educators on intercultural issues.

9. Anthropological approach Get familiar with the ethical codes of other cultures
Training material @rious and different kind).

10.Knowledge on Multicultural Classroom Management Educational strategies.

11.Tools tosupport students from different cultural backgrounds and to those who may
become victims of racism.

12.Some techniques on conflict management and camioation issues.

H. Topics to be included in a training programme for educators teaching adult migrants

Accordingto educator€answers a training programme on intercultural learning should include

the following topics

1. A theoretical part on adulteducation in general; linguistic preparation for
communication purposes; specific sections on the sociological and historical aspects of
migration, as well as a historical path to previous migrant crisis; modules of educational
and occupational counsellingnd psychology regarding mainly on how to manage
intercultural classes, but also to manage problems and conflicts that may arise; to
include good practices, with examples of already implemented training programs.

2. Legal Information for migrants, counsetiinconflict management and soetniltural
aspects.

3. Ways to integrate migrant students, activities, methodological and multicultural
aspects.

Migration issues and the proper use of language.

5. Awell-structured programme that will guide the teachers and idlused in everyday,
practical, problems of aduliigrant learners(work, services etc.); should include
teaching technigues, development of helpful course materials, management
techniques of migrant and native learners, and methods of cooperation between
educators or between educators and headmasters etc.

6. Techniguesmethods, tools on intercultural education and social inclusion of migrants.
Also, it should promote the value of interculturality, the introduction of different
cultures and it should providkegal information and migrant inclusion methods and
activities.

7.¢22t3a8 FT2NJ FIEYATAFNART FGA2Y 2F GKS YAINIY
country.

8. Tools and ways to integrate migrants; Tools and ways to deal with racist comments and
attitudes.
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9. Intercultural Classroom Management; Intercultural awareness and understand culture
adaptation

10.Principles of adult education principles of teaching Greek as a foreign language
Teaching techniques

11. A training programme for educators teaching adult raigs should include theoretical
training but also practice.

12. Communicationinterculturalism, identities, sociology, psychology.

| 2y Ot dzaA2ya FTNBY YAINIYG €SINYSNEQ ljdSadazyy

According to the answers that migrant learners provided on their fijgedstionnaires we can
derive the following conclusions concerning:

A. Difficulties migrant learners faced in the classes they attend
. FaSR 2y YAIANIXyld t€SIFENYSNERQ yasSNB fAalSR
are confronting:
1) Communicatiorproblems in terms of language,
2) Difficulties inunderstanding the learning content,
3) Grammatical problems,
4) Different teaching style,
5) Conflict management.

B.SAFTFAOdZ GASaAa Ay fSFEFNYSNBQ NBfFiIA2yaKALA Al

. FaSR 2y YA dnddess listed HelbviNtye $nbish cd@mnhon difficulties that they are
confronting are:

1) For most of the exams | have to write essays, but | lack guidelines; the teachers don't
follow their office hours, don't respect the appointments previously agreed and
sometimes neither answer to -nails.

2) L R2Yy Qi FIFIOS lye RAFTFAOdA GASaA 6AGK Ye G
some of my colleagues in the hotel | work, who say that migrants take the jobs of
native-born workers. Not all of them, but some make thisckof comments.

3) In the beginning of the lessons | couldn't understand the teacher because the lessons
were in English and | didn't know English.

4) Some teachers in school made some racist comments about Albanians.

B LY GKS 0S3IAYyYAYy3I L K®2 dzf SR yOKIS Ndzyo BSONEIZRISY R
language

C. Uncomfortable situation that migrant learners experienced in their class and ways they did
handle it

I OO2NRAY3I (2 (GKS YAINIYyOG tSFENYSNRQ |yagSNa
situation they faced in their classes:

1) | had a conflict with a classmate of mine. | tried to calm myself and with much

12C
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discussion | explained to him that he was wrong.
2) Sometimes | have some problems with my classmates because | am Albanian

D.¢2LIAOA GKFG F GNIAYAYy3a LINBAINFYYS F2N YAIAN
YAINFyld tSFENYSNEQ 2LIAYA2Y A | NBY

1) an advanced English language course,

2) guidelines for trqininq sidents froAm abroad, ] A

) I y3dz 3S O2dzNARSa 2y YAINIyuaQ fFy3Idz 3Sa
Generally speaking, most migrant learners mention difficulties in terms of communication, and
this is mainly because they do not speak Greek. This was also noticed throughout the research
process, as educators reported that they needed to help their sttglesith feeling in the
qguestionnaire. So, the language barrier stands out as an important issue for migrants with
consequences to the learning process and their everyday life. And even though the learning
environment is generally described as friendlyernare some issues with the teaching styles
followed which can be different than the ones they are used to back in their native country.
There are some complaints in relation to the organisation of classes with teachers not being

available and not providg adequate guidance.

There are also mentions of prejudice and nationalistic behaviours by natives but also by teachers,
GKAOK Aa faz2 y20A0SR Ay a2YS 2F (KS SRdzOI G2
respondents mention it, but espely in the case of educators, this is something that should be

addressed by this project.

Learners seem appreciative when their teachers are interested in their culture and would like
them to be more knowledgeable about what it means to be a foreign studeming from a
different cultural background. One of the most frequent difficulties among students is conflict
management, so educators who are aware of historical or cultural differences between their
students and are appropriately trained to handle 8art when it arises are appreciated by

learners.

o®odn w9/ hafa9®vwH & LDWwWI9 9/ 9

We encountered some replies from teachers that focus on ethnocentrism and punitive approaches
that do not encourage learning. Together with the rest of the answersintorces the need of an

intercultural course for educators.
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When the InterTrainE course and material is developed, we should discuss such cases and
emphasize on the need to adopt attitudes that are not punitive, but educational for everyone
(teacher andearners).

¢CKSNS Aa | OftSIFN ySSR GKIFIG 062GK SRdzOF 62NA |
characteristics; this would help with group dynamics and tdaniding and would also help
reduce phenomena of racism and exclusion.

Apart from a theoetical part on adult education in general, educators would benefit from courses

on the sociological and historical aspects of migration, as well as modules on how to manage
intercultural classes and how to manage problems and conflicts if they arise; eBmncr

straightforward examples and practices should be included and not only theory on the above.

When it comes to survey methods and generally ways of reaching out to migrant population, it is
preferable that this is done in a more direct, personal waynthaing online tools.

Approaching migrants via their school/teacher or other people they already feel comfortable with

and who can explain the purposes of the research, will get better results that distributing an online

or even printed questionnaire.
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3.4FINLAND RESULTS

METHODS

To conduct this needs analysis, questionnaires were distributed online to educators of adult
migrants and to adult migrant learners through Google Forms. The language of the forms was
English, as most of the migrants might speak good Finnish and filling in a form in Finnish might

be challenging. Educators in Finland also speak excellent English, although the option of Finnish
forms was offered on some occasions. The Google Form links to the questionnaires were posted
on socal media and also distributed throughneail to the stakeholders, cooperation partners and
other organisations that Learning for Integration has been working with for years, and the
guestionnaires were also sent bynaail to various institutions organisirigtegration training or
Finnish language training for migrants. Approximately 50 emails were sent to either educators or
institutions in order for them to share the questionnaires with their educators and migrant
students. Many of the stakeholders and tihgtions were also contacted by phone. The
guestionnaires, as well as screenshots of the landing page on Google Forms, can be found in the

Appendices (section 6).

The questionnaires were accepting responses for 3 weeks. The questionnaire for educators
received a total of7 responses and the questionnaire for learners received a tothBoésponses.

The original target was 40 questionnaires in total, and this was not quite achieved.

odndm CAYYAaK FAYRAYyIa FTNBY 9RdzOF G42NAQ &dz2NIBIS
A. THE EDUCATABRBCKGROUND

The online survey returnedresponses, of whicb stated their full name and the rest wished to
remain anonymous. The respondents were between 39 and 59 years old and their average age

was49.

All of the educators who responded were fromI&ird.
In terms of occupation, the respondents were quite dispersed: 2 were teachers in dstaled

college or other further education institution, 2 were university teachers or lecturers, 1 was a

trainer in private school and 1 a trainer for an NGO, one ia¢raor a local authority.

12¢
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A1. Occupation

7 responses

@ Teacher in a state-funded college or
any other further education institution

@ Teacher in a private college or
another further education institution

@ University teacher/lecturer

@ Trainer for a local authority (e.g. Co...
@ Trainer for an NGO

@ Trainer for a private school

@ Freelance teacher/trainer

@ Other

Respondents were all teaching languages (either language courses or Finnish as a second languag

courses specifically directed at migrant learners):

1 Finnish as a second language
1 Swedish
1 English

wSaLl2yRSydGa ljdd t ATAOIGAZ2Ya NIy3ISR FNRBY | RAL

or equivalent, which was held by most respondents (57 %):

A3. Your qualifications

7 responses

@ Bachelor's degree or equivalent
@ Master's degree or equivalent
@ Ph.D.

® Diploma

@ Certificate

@ Vocational education

@ Other

Most respondents were highly experienced: 5 out of 7 respondents had been teaching or training

for more than 10 years, and the rest forl® years.
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A4. Your experience in the field of teaching/training?

7 responses

@® 0-2years

@® 3-5years

@ 5-10 years

@ more than 10 years

Their experience in teaching or training migrants in particular was also high; 4 trainers (71 %) had
been teaching migrants for more than 10 years. Therefore, their point of view is particularly

valuable forthe research (mentioned in Conclusions).

A5. Your experience in teaching/training migrants in particular (either

exclusively, or in mixed classes).
7 responses

@® 0-2years

® 3-5years

© 5-10years

@ more than 10 years

Most respondents (5 out of 7) had attended some programme or seminars in Intercultural training:

@ 12t
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A6. Have you attended educational programmes/ seminars in Intercultural
Training?

/ responses

® Yes
® No

Those who attended such programmes stated that these included the following:

1 We have organisettainings related to intercultural education via some projects (e.g.
RADAR); some seminars in intercultural education by multicultural organisations in
Helsinki

Several short courses (a day or so)
Several additional courses in Opeko and Palmenia, althegenaybe two years

there was some focus on intercultural training in teacher's training

= =4 -4 -

Several onalay educational seminars on pedagogy and cultural diversity, additional
training events for teachers and trainers (up to 3 days)

When asked to what extdrthey are familiar with topics related to intercultural learning and

teaching, respondents stated the following:

1. Key concepts of culture and communication in the classroom (cultural
identity, intercultural communication, ...petence, intercultural competence etc).

7 responses

@ Notatall

@ Very little
Adequately
@ Very much

12¢
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2. Current context of migration in Finland (broad trends, understanding
different types and experiences of migra...g in migrant inclusion etc) statistics:

7 responses

@ Not atall
@ Very little
© Adequately
@ Very much

3. Legislative framework for the education of migrants:

7 responses

@ Not at all
@ Very little
© Adequately
@ Very much

4. Bilingual/ multilingual education:
7 responses

@ Not at all
@ Very little
© Adequately
@ Very much

28.6%
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5. Educational models, such as the assimilation model, models of
multicultural /intercultural education, inclusion of the other etc:

7 responses

@ Not at all
@ Very little
@ Adequately
@ Very much

6. Multicultural class management:

7 responses

@ Not at all
@ Very little
@ Adequately
@ Very much

7. Intercultural perspectives of time, work and leisure

7 responses

@ Notatall
@ Very little
@ Adequately
@ Very much

12¢
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8. Intercultural dimension of dignity

7 responses

@ Not at all

@ Very little
Adequately

@ Very much

)4

Theabove resultshowthat the majority of educators feel like they are adequately familiar with
topics of interculturallearning and teaching, especially in terms of key concepts of culture and
communication in the classroom, current context of migration and educational models for
intercultural education, as well as intercultural perspectives of time and work. Howevernis t

of legislative framework and bilingual and multilingual education, a few of the respondents felt
like they did not have sufficient knowledge. There were a few respondents who also did not feel
they had sufficient knowledge of multicultural class masagnt and intercultural dimension of
dignity.

This indicates that work should be done in this aspect, and any new training courses should include

a module on these topics.

B. INTERCULTURAL DIMENSION OF THEIR WORKING ENVIRONMENT

Most of the educationinstitutions were located either in a town or inner city. There were no

respondents from rural organisations.

When asked theough percentage of migrant learners that attend their classesspondents
answered as follows:

4 respondents answered 100 % dfdir students were migrants or from migrant background
1 respondent answered 50 %

1 respondent answered 40 %

With regard to institutions have a written policy on issues relating to intercultural education, the

responses were as follows:
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B3 Does your institution have a written policy on the following? If you are
freelance, are you following a National p...ching activities? (tick all that apply).

7 responses

discrimination based on

. 6 (85.7%)
language, relig...
valuing minority languages 2 (28.6%)
providing support for non-native 4 (57.1%)
speake...
international projects 6 (85.7%)

(exchanges, mobi...

My institution does not have a
written ...

6 respondentsstated that their institution has a written policy on discrimination based on

language, religion or ethnicity, so all except for 1 respondent.

Only 2 respondents stated that their institution has a policy on valuing minority languabesh

is a surprisigly low number, as this is legislated by Finnish lalihis requires further attention.

4 respondents stated that their institution has a written policy on providing support fomative
speakers or people from different cultures. This is positive, bwtimgnot adequate, as it

represents only half of the respondents.

6 respondents stated that their institution has a written policy on international projects such as

exchanges and mobilities.
Only 1 respondent stated that they do not have any written policy

All but one respondent were nevertheless satisfied with their institutions approach to intercultural
f SIENYyAYID hyS NBaLRyRSyd O2YYSYyGSR GKFdG a2 S
G2NJAy3 gAGK YAINIryGasgo
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B4. How satisfied are you with your institution’s approach to intercultural
learning and teaching? If you are fre... please comment on your own approach.

7 responses

@ Very satisfied
@ Satisfied
Neither satisfied nor dissatisfied
@ Dissatisfied
@ Very dissatisfied

@ There is no specific approach to
intercultural learning and teaching

When asked in what ways their institatis actively promote intercultural learning, respondents

gave the following answers:

B5. In what ways does your institution actively promote intercultural
learning? (Choose all that apply)

7 responses

Regular events 3 (42.9%)

Regular classroom activities

Training of teaching staff 6 (85.7%)

Projects (international

7 (100%
exchanges, mobi... ( )

Other 1(14.3%)

0 2 4 6 8

Respondents gave some suggestions that they saw would improve their competence in

intercultural teaching and learning in Finnish institutions. There included:

more established policy, more resources for courses

Native teachers in some lessons

How to help learners with special need (e.g. dyslexia), mother tongue studies (we can't
give our students at the moment teaching in their mother tongue)

better material availald

| am teaching in a vocational school. The most urgent issue now is the question about
what kind of language skills and what language level the learners should have, when they
begin to study here. We used to have threshdével B1.2 for Finnish as secblanguage

=a =4 =

=a =9
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-supported studies and B2.1 for those, who started to study with native speakers. For
some years we haven’t had these thresholds anymore. (I am talking about practical nurse
-education.) Now we have students, who cannot practically read or wrikénnish and
maybe not even in their own L1. That causes very much stress for the students and for us
teachers.

1 In some other vocations you maybe can learn language by doing and the role of the
language is not so crucial as it is in practical nestealies and especially in the real
working life.

1 1 hope, that our institution could listen more us teachers.

1 more focus on working with international students from a cultural perspective

1 Not sure

The educators were also asked of specific instances whesehtad an uncomfortable situation in

class. Here are some answers:

=

Respecting classmates

1 The groups being very heterogeneous can be a challenge. | feel that | always neglect
someone.

1 I remember one situation when was asked to attend in a meeting. | did not know that
student before, but | heard, that she was sent back from training period. She was
practicing in First Aid in the hospital and they have sent her away, because she made
things there that were dangerous to the patients.

1 Her vocational teacher, a psychologist and | were all together talking with her. The
psychologist and the student had same mother tongue. Still none of us could not explain
her the situation so that she couichderstand. | got that impression, that it was about
culture and thinking in different way. Our system has failed in that sense that she was
allowed to go so far. Her skills and knowledge should have been evaluated before she
went to practicingperiod. Orin best case before she was accepted to First-#iddies.

1 a Muslim student was offended by a joke that a Finnish student said, and there was some
debate that made everyone uncomfortable. | tried to address it by mentioning cultural
differences and movedn, but | am sure it could have been handled better.

1 In the beginning of my teaching career | had to learn a lot and to get used to different

perception, points of view and behavior of students depending on their background, | had

to adjust learning mateail for a certain group of students. | did not have any big issues or
uncomfortable situations as such to be mentioned.

¢KS flrad asSd 2F ljdzSaiAiz2ya NBFSNNBR (G2 GKS SR

face, they stated the following:

1 Theskills levels in our Finnish groups were quite different, so sometimes planning the
activities and material was challenging

7 Different skill levels in a class

1 The very different backgrounds of the learners, what to do with adult (mature) students
who have Kills and work experience but can't find a job without qualifications, how to
help students with trauma.
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= A
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NA

la L YSYyildA2ySR: (KS 3+ L) 60SGsSSy adGdzRSyida
many cases too big.

not many, my students are quite highly eded

| am not facing major difficulties

The final two questions asked what additional training or resources respondents needed to

improve their teaching practice from an intercultural perspective, and also what a training

programme for educators should dlude in general. The answers to these questions can be

summarised below.

= =

= =4 —a -

Some training especiallyhen teaching people from very different culturesultural
information, best methods for teaching

Smaller groups

| could also do with exercises and actestthat have been aimed at adult n&innish
speaking learners. Quite often an English course is also about learning Finnish.
More worksheets, icebreakersgam buildinggames

| would like to learn more about how teach reading and writing skills

focuson cultural differences

Apart of personal experience, it could be good to hetercultural training aimed at
certain student groups depending on their country of origamd maybe presentations on
specific topics/cultural aspects of these countries magestudents themselves are
always a good idea.

Detailed information about what it is to learn a new language in adult age and how much
your background and former schooling is influencing to your abilities to learn.

It does depend a lot on the training pr@nme topic and aim.

This list has useful ideas for what could be included in the resources for the project.
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odPnd®H CAYYAAK FAYRAYI& FNRY ! RdA G aAdaNIryd [ S

The online survey returneti8 responses. 8 of the respondents had been living in Finland-1@r 5
years and 2 of them over 10 years. Only 3 had been living in Finlane fpe&rs.
Their country of origin varied a lot; from European countries to Russia, Canada, China, Mexico,

Quebecand the United States.

Country of origin

18 responses

6

1(5.6%) 1 (5.6%) 1 (5.6%) 1 (5.6%) 1 (5.6%) 1 (5.6%) 1 (5.6%) 1 (5.6%) 1 (5.6%) 1 (5.6%) 1 (5.6%) 1 (5.6%)

Canada China ltaly Mexico Québec Russia United...

A1. How many years are you living in Finland?

18 responses

®o0-2
® 35
5-10
@ over 10 years

The majority of respondents are attending or have attended postgraduate studies in Finland (7 out

of 18) or language courses (5 out of 18). 1 attended a courseeftificate/diploma.
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A2. What kind of educational programme/ training activity are you
attending? Please specify the educational/ training provider.

18 responses

@ Postgraduate studies

® Undergraduate studies
Certificate/Diploma

@ Vocational education

@ Language courses

@ Cultural inclusion programmes

® Other

@ | am not attending any courses

With regard to their experience as learners, 5 respondents out of 18 stated that they are not facing
any difficulties.

What works particularly well for them is:

- Reading newspapers and writing texts that are later analyzed with the teacher.

- Not the stylel had before (less intense, softer), which is not necessarily a bad thing

- Seltmanagement and psychology

- The courses | took were "intensive" and aimed at people with an academic background,
so the pace and difficulty were suitable.

Most of the respondentsvere facing some difficulties, including:

B1. Are you facing any difficulties in your course? If so, what type?

18 responses

Communication in terms of

5 (27.8%)
language

4(22.2%)

Lack of knowledge about the

country tha...
4 (22.2%)
Different teaching style 5(27.8%)
Confusing learning material 3(16.7%)
Conflict management 1(5.6%)

Other 1(5.6%)

| am not facing any difficulties 5(27.8%)

1 Communication in terms of languag® respondents (around 28%)
@ G) @ 13t
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Lack of knowledge about the host coungy respondents (around 22%)
Different teaching style 5 respondents (around 28%)

1
1
1 Confusing learning matial ¢ 3 respondents
1 Conflict management 1 respondent

1

Other¢ 1 respondent

Some elaborated on the difficulties:
1 Ildon't like to study language in groups, like to do it alone. But group work is necessary.
1 Lasttime | attended a language course a yegr. & he only difficulty was my work

timetable and being able to attend all classes.

Several respondents (11 people) also stated that they are facing some difficulties in their

relationships with their classmates and teachers. These are some ofdakens:

QX
c

1 ¢KSe& R2y Qi dzyRSNRGI YR { KEngliShEspedking cBuhtfied NI
need facing, particularly in a course where language is so important such as in
counselling.

1 Teachers become very frustrated with me because my spoken Finsiglbéd although |
can read and write fine. This has happened in many different courses with different
teachers.

1 People like everyday life, and | like interesting stories. | don't like to discuss weekend
experience, regular summer vacation, family and soldike to discuss some impressive
biographies, history, discoveries and so on. "Normal" group work is just boring.

1 There are some uncomfortable moments when discussing gender and/or relationship
topics during class due to the fact that all classmatesfiaam different backgrounds and
culture. Especially some women feel uncomfortable when male classmates from
countries where they can have several wives and etc. mention a bit degrading comments
towards women. | understand it comes naturally from differeatture but it still feels
uncomfortable sometimes. | feel that sometimes even the female lecturer also feels
uncomfortable but does not know how to react to them.

1 Yes, with som@uslims
1 | have taken part in more that 7 different language courses inkdn{studying English,
Finnish and Swedish) and have ever experienced any difficulties.
9 Cultural differences in how teacher/student relationship is supposed to work.
1 Not now, but it took me some time to realigeK i CAy & R2y Qi dzaS yI°

YR &a0FNIHAY3I || O2y@SNBEFGA2Yy D LIQa 2dzad ay
name, they think you want something from them.

1 There was an older Finnish man who screwed up a group presentation by presenti
something we did not agree upon, and then we all got downgraded.

9 I had a trouble with one professor who was too authoritative, but was a foreigner

13¢
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1 I am used to a more social learning style, more study groups and class discussions and
presentations. Th&innish students in my classes can be quite passive and quiet, and it is
difficult to communicate with them about tasks sometimes (although some are very
friendly and sociable).

8 respondents also mentioned an uncomfortable situation they experienceldss.cThe rest of
the respondents either did not reply or said that they had had no difficulties. Uncomfortable

situations included the following:

1 In some language courses, there are challenges with classmates who are less educated or
from countries witha different social climate. For example, one time during a
O2y@SNEIGA2Y L alFAR (KFd L KFIR asSSy GKS ¥
made the Afghani refugee in the conversation group very uncomfortable, and a
Taiwanese woman could not stop gimg because she was uncomfortable. So, | went
back to courses for university graduates because the conversation topics would be freer,
but then there is less opportunity for conversation and instead a lot of studying grammar.

1 One of my classmates neveddis homework and asked me about meaning of each

word which we were supposed to learn at home. | spent half of the lesson dividing my

attention between him and the teacher. | handled it by stopping visiting the courses after

that semester.

Arrogance fronthe teacher

1 Inregards to the mentioned above, | saw sometimes my female lecturer's face went red
but still tried not to ruin the 'good vibe' in the class and tried to laugh the inappropriate
comments away. But | feel that sometimes the lecturer shoulditioa a bit strongly that
these kinds of comments are not acceptable considering equal rights, gender equality, or
even Finnish culture and values.

T LG éla + O2yFtA00 0S06SSYy GKS GSIFOKSNRa a
triedto explainthésn a4 KS R2Say Qi YSIy | Maslimkang she jastJS O A
wants to let everybody in the class to talk in Finnish.

1 Generally speaking, | had positive experiences when | studied Finnish. But there was this
one time where | felt a bit uncomfortabldue to the fact that the teacher was not so
professional. She was too close with a part of the class because they simply became
friends and that influenced her behavior during lessons. In addition, once she also stated
the following: "oh such a pity thaf.. is not in class. He is kind of my favorite".

1 Some teachers speak too fast, | hardly understand them. We discussed this with one of
the teachers and have agreed, that | will make a sign if a lecturer speaks to fast.

1 Gave feedback on the curriculutvecause it lacks important skills needed in this field.

The feedback was dismissed by our teacher. She felt that the point being brought up has
negligible impact in real life, even though it was something that many of us had noticed
would factually preventis from getting a job in that field. It felt like questioning the
curriculum was perceived as questioning the teacher's professional skills.

1 No example

1 It could have been handled better by the teacher | guess, but we all suffered as a part of
group work.l learned not to work with this guy again.

1 Some students interrupt the teacher all the time, | think this is not polite. The teacher
never says anything about this to these students and never asks not to interrupt her.

=
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T

When some student stops teacher eveiyme with questions and the teacher started to

be angry a bit, but still replying. | guess there should be limit on questions to have good
flow of lecture.

| had a presentation to be done in pairs with a Finnish student, and she did not want to
dedicate nuch time or effort to the task. | had to do most of it on my own.

Nothing major happened. One minor issue that came up multiple times is that it can be
awkward to talk about one's home country & culture if you were a minority there and/or
there's several altural groups in it. It feels like you either need to make big political deal
out of it, in a way that is out of place, or you need to simplify things in a way that doesn't
represent you. There were other people in a similar situation than me in my biatsk,

don't know if they thought it was a problem.

The main themes arising from the responses above are language problems and cultural

differences, problems adjusting to different learning and teaching styles or not connecting with

classmates. This whle further discussed in Conclusions.

Finally, almost all respondents (17 out of 18) thought that that teachers/trainers of adult migrants

needfurther training. Their main concerns and points of view are the following:

T

| think that the teachers need toebat least informed of the challenges and stressors that
adult migrants have to deal with. These are quite different from the challenges faced by
the other Finnish university students. In my university course we would be forced to do
group assignments, arften the Finnish students would behave in really bizarre ways
(e.g. not showing up at all to class or group meetings or refusing to reply to emails or
phone calls from group mates) and then the teachers would just say that we had to be
group members witlthem anyway because this is the rule. | think this is very unfair and
insensitive behavior. The teachers think that we should not care about our grades
because in Finland no employer will look at your transcripts, and no university cares
about your gradesvhen you apply to a new program, but if we are migrants, we might
move to another country later where grades matter. No one informed me before |
enrolled in university that professors would not care about fairness in grading or the
success and learning sfudents. So, either this should be made transparent, or teachers
should take students seriously and take group assignments and grading seriously. | also
think it would make sense that the university informs students before they even enroll to
the universty that learning and grading are not taken seriously, even at universities like
Aalto University.

No idea, | had only one teacher and she was fine. | don't think teacher is particularly
important when group is big and the teacher anyway cannot spend ronghwith each
student. | passed citizenship exam with only books, audiobooks and online courses. This is
the way | like, and | don't think | will visit any offline language course ever again.

Yes

In my opinion, teachers/trainers need further training rediag how to react properly in

a situation where different values and cultures might come to an uncomfortable or
inappropriate atmosphere. Conflict does not only mean violent situation. Uncomfortable
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feelings among other migrant classmates due to the athreigardless of age, gender, etc.
should be properly dealt with, not by just laughing them away.

1 Sometimes and better pronouncing

1 Psychological training

1 Perhaps it is important to be able to teach foreign students not just how to speak Finnish
but also howto live in Finland in terms of rules, laws, contracts, rights etc. Of course, it all
depends on how intensive and long the course is.

1 All my teachers were very professional and did their job very well.

1 Yes, communication skills

1 The teachers should rememb# speak clearly, avoiding using of dialects.

1 They must learn to tailor their courses according to what the students feel is most

needed, instead of according to some esieefits-all program decided by some higher
authority who has no knowledge of threal obstacles faced by migrants.

1 For language training they should start with words, not grammar!!

1 1 think just good training in dealing with multicultural classroom. And possibly conflict
resolution.

1 [Ithink it depends on the teacher's personality.

1 [Ithink that they need to have a set of rules what is appropriate and what is not :) and
clearly explain it at the first meeting.

1 My teachers are ok, but some of them could pay more attention to the fact that students
come from different cultures and have diftst ways of learning and studying.

1 More training about how to teach spoken Finnish; it is really not covered enough. That is
the biggest deficiency with the teaching material right now. | feel like it is affecting my
integration really negatively, thatstruggle to understand when people talk even though |
study Finnish regularly and can read texts with relative ease.

3.4.3Finland Preliminary conclusions

The responses show that in Finland, there are no standardised courses or programmes of
intercultural education that educators must attend as part of their qualifications. It also seems that
y20 it GNIXAYyAy3d Ayadaddziazya KFE@S | Of SN L

have a consistent approach especially regardingomitiyn languages.

For Educators

The educators who responded to the questionnaire had long experience in teaching and in

teaching migrants in particular (majority 10 years or more).

The results also show that the majority of the educattasl that they are adequately familiar
with topics of intercultural learning and teachingespecially in terms of key concepts of culture
and communication in the classroom, current context of migration and educational models for

intercultural education, as well as intedtural perspectives of time and work. However, in terms
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of legislative framework and bilingual and multilingual education, a few of the respondents felt
like they did not have sufficient knowledge. There were a few respondents who also did not feel
they ha sufficient knowledge of multicultural class management and intercultural dimension of
dignity.

This indicates that work should be done in this aspect. Several of the educators also mentioned
focus on dealing with cultural differences as an important¢ppnd also the migrant learners were
strongly of the opinion that their teachers could benefit from more experience dating with
cultural issues and multicultural class managemeantd conflict resolution Some students said

that they had good experiees with the teachers in terms of the subject matter, but they were
not able to create a comfortablend inclusive atmosphere in the clas$his is also an issue to be
addressed in further trainings.

The educators hoped for more information about teachmdtural differences, best methods,
smaller groups, different resources for teaching reading and writing skills, team building activities
YR Y2NB AYyF2NNIGA2Y [02dzi GSFOKAYy3a I+ ySg f1

influences their learmg abilities.

For learners
The main themes arising from the responses of the migrant$asiguage problems and cultural
differences, problems adjusting to different learning and teaching stytesnot connecting with

classmates or teachersas well asiot feeling includedand comfortable in the classroom.

3.4.4 FINLANORECOMMENDATIONS

Due to the low number of responses from educators, not many general conclusions can be drawn,
but the responses seem to indicate that even though the educators have plenty of experience and
some training in intercultural teaching, more consistent approdtand more training material

on the topic is neededThe summary above provides some useful recommendations.
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4. FINALCONCLUSIONS
4.1 Educators

The most obvious common need for educators, as identified in the national reports from all four
countries was for greater communication skills. Conflict management and resolution techniques
were also identified by all partners as requiring development.iniitg in social inclusion
techniques, particularly in response to persons who might have experienced psychological trauma
was also considered to be very important, even if only at a basic level. Educators feel that they
could benefit from having a repert@ of more/moreeffective team building activities and warm

ups to use in classes with migrants to encourage participation and social integration.

Across the entire sample of responses from all four countries, the educators were themselves
highly educatedand experienced in teaching (mostly witHLB+ years teaching experience) with

a lower proportion being very experienced in specifically teaching migrants.

Approximately half of the sample across all countries had experience in Intercultural Training
however if could be deduced that there is no consistent approach to whether or not this is a

compulsory part of training for teachers. This lack of consistent approach was identified by all four
countries. The same applied to whether or not institutions tteyght in had written policies as

the results regarding this were quite split across the sample. It would appear that there exists no
standardised course aimed specifically at Intercultural training for teachers working with migrants

in any of the countes involved.

Legislative framework and bilingual and multilingual education were areas which also reoccurred
as being desirable for the development of educators working with migrants, however they are also
areas that could be extremely challenging to aekdr within the framework of this project due to

the fact that they would be different for each partner country.

4.2 Learners

Learners in all four countries also identified language and communication as their greatest barrier
along with being faced with @ometimes very) different teaching approach or style than they are

used to.This posed a problem in understanding what the teachers meant or expected from them.
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Learners felt that further training would be useful or necessary predominantly in the following
areas: cultural issues and multicultural class management as well as conflict management and

resolution.

Further common problems were racist and intolerantitatles of fellow students and differing
attitudes within the class to gender equality. Social conventions and embarrassment at perceived
lack of knowledge of them was another reoccurring theme which seemed to provide discomfort

for many learners.

Particpatory methods and group work were identified as teaching methods which appeared to
generate friction, whether due to differing attitudes to workload between students in the group,
or this being an unfamiliar teaching technique which could be why educatsosidentified such

methods as an area for development.

As a vast proportion of responses from learners evidenced high levels of education and knowledge
of the second languages of their host countries it could be possible that the questionnaires were
not reaching a broad section of migrant learners who might not have found it easy to engage with
the questionnaire format. As the Italian partner identified, in order to obtain the opinions of
migrant learners, it is better to organise face to face intengew focus groups, rather than
guestionnaires and better still to do this through a familiar personal contact. Italy found that
without this type of personal intervention, they simply did not receive adequate feedback

numbers.

Both educators and learnerdentified Communication and language as their primary barrier, and

even more so when the language levels were more varied across the class.

Overall as both the UK and Italy have identified, tlesultsfrom this needs analysisannotbe
considered corlasive despitetheir clarity and undoubted usefulness The sampleg | &4y Q
considered to be diverse enough. It could be concluded that we should have more broad ranging

resultsupon completion o1O2.
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5. FINAIRECOMMENDATIONS

Drawing results from the national reports it is evident from the responses collated in this report
that there is a need, acknowledged by both educators and learners, for intercultural training for
educators of adult migrants. The responses seem to inditeteeven when the educators have
plenty of experience and some training in intercultural teaching, a more consistent approach and
more training material on the topic is needed. The generation of a standardised teaching package
which could be implementegiear after year for all teachers working in this field would address

the concerns identified above and this should include the following:

Language and Inclusion; conflict management techniques, politeness and social conventions,

group dynamics and gendeelations.

Educators should ideally demonstrdtexibility in their teaching stylesvillingness to adapt to a
multicultural learning environmentaind awareness that students might be used to different
teaching styles. They should be prepared to besabl explain concepts in a variety of waps
response to this

The training material created by thetertrainEproject should include techniques on multicultural
awareness and if possible, should ideally present educational systems from different lcultura

perspectives. Which specific educational systems should be included is still to be determined.

Despite the clarity and usefulness of the results obtairedpuld be advisable to combine these
results withthe dataobtainedin output 2 before the cours is designedrlhis is becaughe sample
was notfelt to be broadlyrepresentativeg e.g. the migrant learners were mostly educated and

studying on MSc programmeasd the educators reached were also very experienced

Output 2 will consist of research aexisting training programmes for educators on intercultural
education aiming to point out the needs for update or the development of new material, as well
as semsstructured interviews with educators and learners. These interviews will be compared to
exiging data on qualifications and competences available for the successful application of
intercultural training.Ilt would be ideal if the interviews taken for O2 were from a differiamget

audience i.e.: less educated learners and less experienced edscato
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As the UK partner has identified, we can see that it would be helpful, in the first instance to define
Oft SINI & 2dzNJ dzaS 2F (KS GSN¥Y WYAINIYOIQ a ¢S

chosen to adopt the broader definition of migrant that includes forced, involuntary migration.
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6. APPENDICES

Appendix A- TABLEVITHSUMMARYOFRESULTANDRECOMMENDATIORSRALLCOUNTRIES

VOCATIONAL TRAINING CENTER

RETHYMMNO REGIONAL UNIT — REGION OF CRETE

«V.T.C.R.R.U.-REGION OF CRETE»
Code: 12131180

COMPARISON OF PARTNERSONATIONAL REPORT S

UK ITALY GREECE FINLAND FINAL CONCLUSION
PRELIMINARY PRELIMINARY PRELIMINARY PRELIMINARY
CONCLUSIONS CONCLUSIONS CONCLUSIONS CONCLUSIONS
It is evident from the responsel Acording to the  results| For educators The responses show that i Educators

above that there is a neeg

acknowledged by both
educators and learners, fo
intercultural training for

educators of adult migrants
Responses by both educato
and learners gave clec
indications of what that training
shoud include, based on the
difficulties and challenges the
they both face in the
multicultural classroom. Th¢
main themes arising from thg
responses above are inclusic
and language problems. Them
of politeness, group dynamic
and gender relations also o&
up. Group work is also

recurring theme, and there wer¢

collected at the end ofthe
survey carried out among
teacherswho work with adult
migrants, it's possible to
summarize the following
conclusions.

The sample participantg
involved in the research ar
made up of almost all Italia
people from 22 to 69 years olg
with an average age of 42 year

All  involved people arg
freelancers or teachers thag
work for private institutions
located in theinner city and a
large number of them teach the

Italian language. Concerning

According to the answers thg
educators gave we can deriy

the  following conclusions

concerning:

A. Level of education anq
Training programmes
attended on Intercultural
Learning:

Even if educators have all hig
qualifications; from 15
educators participated in Gree
research, nine educators hold
university degree, while ¢
educators hold a PhBhowever,
only the half of them have
attended a training programmg
on intercultural leaning.

Finland, there are ng
standardised courses q
programmes of intercultural
education that educators mus
attend as part of their

gualifications.

It also seems that not all trainin
institutions have a clear polic
on intercultural education, anc
(kK88 RARyQd a
consistent approach especial
regarding minority languages.

For educators

The educators who responde
to the questionnaire had long
experience in teaching and |

The most obvious common
need for educators as

identified in the national reports
from all four countries was for
greater communication sKills.
Conflict management and
resolution techniqueswere also
identified by all partners as
requiring developmentTraining
in social inclusiortechnigues
particularly in response to
persons who might have
experienced psychological
trauma was also considered to
be very important, even if only
at a basic level.

Educators feel that they could
benefit from having a repertoire
of more/more-effectiveteam

©00]
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also comments on teachin
migrants who have beel
through trauma, are juggling
work with study or are illiterate.
Despite  the clarity and
usefulness of these results, the
can neither begeneralised nor
used as the sole basis f
developing the intercultural
training course for our project
Even though the response targ
was met, the sample was nq
representative enouglq e.g. the
migrant learners were mosth
educated and studying on MS
progranmes. For this reasor
this dataneeds to be combinec
with the data in O2 before thg
course is designed. 02 w
consist of research on existin
training programmes fol
educators on intercultural
education aiming to point ou
the needs for update orthe
development of new material, a
well as semstructured
interviews with educators an(
learners. These interviews wi
be compared to existing data o
gualifications and competence

available for the successfi
application  of intercultural
training.

qualifications, most of them
have a Master's degree ¢
equivalent study title and havg
work experience as a teacher
between 5 to 10+ years; the
work experience with migran
adults is typically less than |
years.

The largest proportion o
involved people declared tq
have attended Intercultural
training coursesin the past,
especially in the field of Law
concerning asylum an
international protection and
Intercultural mediation.

52% of involved teachers wor
with migrants in institutions that
have a written policy abou
providing support for nomative
speakers or people fron
different cultures, even if alot 0
training centres don't have an

policy.

Concerning the relationshiwith
the institution where they work,
the larger part of involveg
teachers declared that they ar
satisfied with their institution's
approach to intercultural
learning and teaching, even
only a few Institutions usuall
plan and manage specifl
training courses addressed t
teaching staff.

B. Topics of intercultural
learning that educators are
more or less familiar

A. More familiar

w Key concepts of culture an
communication _in __ the
classroom: 73,3% of the
educators choose the valu
0 o0-wéd  fwhile26,3%of
the interviewees are (1)
ab2i lod@krd£$
f A0 Gamfiadr with this
topic.

Educationaimodels, such as
the assimilation model,
models of multicultural
f/intercultural  education,
inclusion of the other etc.:
60%o0f the educators choosg
the dI f dzS-& ! 0 darig
(4) ¢ d+SNE |, YWwH#®
40%o0f the interviewees are
D-ab2id lob (2)I-
G+ SNE  fanfiliar (viitts
this topic.

Intercultural perspectives of
time, work and leisure:60%
of the educators choose th
gl f dzSa! o ardl fix
a+ SNE |, WhilER% of
the interviewees are (1)
ab2i lod@krd£$
t A G Gamfigd  with this
topic.

Intercultural dimension of

w

teaching migrants in particulg
(majority 10 years or more).

The results also show that th
majority of the educatorsfeel

that they are adequately
familiar ~ with  topics  of
intercultural  learning  and

teaching especially in terms o
key concepts of culture an
communication in the
classroom, current context o

migration and educationa
models for intercultural
education, as well a

intercultural
time and work.
However, in terms of legislativ
framework and bilingual ang
multilingual education, a few o
the respondents felt like they di
not have sufficient knowledge
There were a few respondent
who also did not fekethey had
sufficient knowledge of
multicultural class managemer
and intercultural dimension o
dignity.

This indicates that work shoul
be done in this aspect. Several
the educators also mentione
focus on dealing with culturg
differences as an importan
topic, and also the migran
learners were strongly of thg
opinion that their teachers coul
benefit from more experience

perspectives 0

dignity: 60% of the
educators choose the valug

with dealing with cultural issueg
and multicultural class

building activities and warraps
to use in classes with migrants
to encourage participation and
social integration.

Across the entire sample of
responses from all four
countries, the educators were
themselves highly educated an
experienced in teadhg (mostly
with 5-10+ years teaching
experience) with a lower
proportion being very
experienced in specifically
teaching migrants.
Approximately half of the
sample across all countries haq
experience in Intercultural
Training however if could be
deducedthat there is no
consistent approach to whethe
or not this is a compulsory part
of training for teachers. This
lack of consistent approach wa
identified by all four countries.
The same applied to whether o
not institutions they taught in
had written pdicies as the
results regarding this were quit
split across the sample. It woul
appear that there exists no
standardized course aimed
specifically at Intercultural
training for teachers working
with migrants in any of the
countries involved.
Legislativédramework and
bilingual and multilingual
education were areas which
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In fact, the most commor
approach that institutions adop
in order to promote intercultural
learning was projects aboy
international exchange an
mobility and so on.

The most important results of
the research refer to the
opinion of the people involved
about:

w their familiarity with
specific _topics related tg
their_job, the areas where
their_institutions have to
improve with regards to
intercultural learning and
teaching,

the main difficulties they
have to fae as teachers o
adult migrants,

the additional training, they
need to improve their
teaching practice,

the topics that a training
programme for educators
teaching adult migrantg
should include

According to the results
collected at the end of the
research carried out amongs|

migrants, it is possible ta
summarise  the following
conclusions:

Considering that almost all th
people involved in the researc

are hosted in a reception centr|

6owd aRMKaxS
Y dzO,Kwhile 40% of the
interviewees are (1) a b 2
F G  orf2)-¢éa+SNR
familiar with this topic.
Multicultural class
management 53,4%of the
educators choose the valug
6owd aRiMKazxS
Y dzO,Kwnhile 43,6%of the
interviewees are (1} a b 2
at af ér (2)- a + SNE
familiar with this topic.

B. Less familiar

w Legislative framework for
the education of migrants
86,7% of the educators
choose the values (})a b 2
F 4 and @®)<¢d + SNE,
while 13,3% are & ! t
familiar with this topic.

w  Bilinguafl multilingual

education: 73,3% of the

educators choose the values €1

Gb2i | and R)F & S

f A G WHiIlS26,7%ared ! f

and @ + SNE  fanais@rknéth

this topic.
wCurrent context of migration
in Greece (broad trends

understanding different types
and experiences of migration
working in a network that
includes institutions/bodies
acting in migrant inclusion etc.
statistics: 73,3% of the

educators choose the values €1

management and  conflict
resolution. Some_students said
that they had good experience
with the teachers in terms of]
the subject matter, but they
were not able to create 4
comfortable _and inclusive
atmosphere in the classThis is
also an issue to be addressed

further trainings.
The educators hoped for mor

information about teaching
cultural differences, bes
methods, smaller  groups

different resources for teachin
reading aml writing skills, team
building activities and moré
information about teaching &
new language to adults and ho

iKS f S NJY SNID3
influences their learning
abilities.

For learners

The main themes arising fron
the responses of the migrant
are language problems ang
cultural differences, problems
adjusting to different learning
and teaching stylesor not
connecting with classmates o
teachers as well anot feeling
includedand comfortable in the
classroom.

also reoccurred as being
desirable for the development
of educators working with
migrants, however they are als
areas that could be extremely
challenging to address within
the frameworkof this project
due to the fact that they would
be different for each partner
country.

Learners

Learners in all four countries
also identifiedanguage and
communication as their
greatest barrieralong with
being faced with a (sometimes
very) different teaching
approach or style than they are
used to. This posed a problem
understanding what the
teachers meant or expected
from them.

Learners felt that further
training would be useful or
necessay predominantly in the
following areascultural issues
and multicultural class
management as well as conflicf
management and resolution.
Further common problems wer
racist and intolerant attitudes o
fellow students and differing
attitudes within the tass to
gender equality.

Social conventions and
embarrassment at perceived
lack of knowledge of them was
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and that most of them have
spent less than 2 years in Ital
they are still trying to find their
way for integration into Italian
society. Therefore, in general, i
was not easy for them to answe
the questions properly.

Analysing theresults obtained
through the questionnaires, we
ot vy al e G KLl
experiential learning has beer
emotionally engaging for them
and they feel happy about their
teachers and the teaching
methodologies used in class
The atmosphere in  thg
classroom is generally describé
as warm and friendly and the
seem to appreciate the
opportunity they have to learn
Italian, becausghey are aware
that is a fundamental tool tq
acquire in order to get good lif¢
conditions in this country
Moreover, some peopld
highlighted the non-formal
educational methods (e.g.
theatre techniques as learnin
tool) used by the teacher i
some cases.

However, some problems hay
been also pointed out during
face to face interviews. In fac
many people mentioned the
need of simple language, an
even translations in their own
language during the lessons

Gb20 rtand P)F 6z S
t A0 WHilS26,7%are d ! f
and & + SNE  fnoili@rknéth
this topic.

C. Intercultural dimension of
educational institution that
are working the educators
participated in our
research.

Should be mentioned that mosf
educabrs participated in our
research are teaching in publi
schools or in local authorities
Most of these educationd
institutions are located in centrg
urban areas and have migra
learners.  Educators state
through their answers that the
educational institution that are
teaching follow a written policy
on intercultural learning.

However, wha they were asked

how satisfied are from this

these policy/ policies, mos
educators are  dissatisfie

(23,1%), or neither satisfied ¢

dissatisfied (53,8%).

D. Areas where educators
would like their institution
to improve with regard to
intercultural learning and
teaching.

According educators answe

below are listed the main area

for improvement:

1. Training of teaching staff on:

another reoccurring theme
which seemed to provide
discomfort for many learners.
Participatory methods  ang
group work were identified aj
teaching  methods which
appeared to generate friction
whether due to differing
attitudes to workload between
students in the group, or thi
being an unfamiliar teachin
technique which could be wh
educators also identified suc
methods as an area fo
development.
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Some peoplespecified that the
teachers need to develomore
communication skillsand it was
interesting that some people
mentioned the concept of
empathy. The learners want
teacher who can give then
attention, they would like to
study in classes with a fe
students because most of thg
time in the Italian languagg
courses students with differen
levels are all together and th
teacher needs todifferentiate
the activities within the same
class

Another word that is repeateq
many times in the
jdzSadAz2yyl ANBa
Migrant learners pointed ouf
that intercultural competence is
a very important skill to acquire
for those teachers who want tg
work with foreigners.

In general, learners want teee
teachers interested in thei
culture of origin and they fee
more important if their teachers
even show some knowledg
about it. Intercultural
competence represents a gre:
value to develop also during th
lesson, because it lets th
students to know ach other
better, to explore their commor
points and their differences. B
reflecting on the diversity withir

wLegal Information,
wTeachingrechniques,
wStrategies to support an
provide guidance tq
migrants,
wMethods and techniques o
Integration (Reception an
Integration),
wSupport educators to hav
access on interculturg
training.
2. Improvement of educational
context:
wDevelopment of materials,
wRaise awareness of th
Greek students in order t
accept migant learners,
wlmplement of projects and
activities (international
exchanges, mobilities etc.),
wMultilingual  information/
training to migrants,
wSupport migrants or
education and training -
provide Greek languag
learning courses,
wHavea policy/ strategy.
3. Promotion of integration
policies/ activities on local level
w Projects for the local
population regarding
intercultural education,
wCommon  activities  with
migrants,
wFamiliarization  with  the
migrants'  culture  and
aspects of religion.

&00]
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the classroom, students will alg
develop some transversal skill
like flexibility and tolerance, tha
will  become very usefu
resources in theifuture life.

In conclusion, thanks to th
research activity, it is possible t
claim that the main task of
good teacher is not abou
building knowledge, but it i
about building persons
Learners know it and feel th
need to have a direction tg
follow.

E. Kind of difficulties that
educators face as @
teacher/trainer of adult
migrants

According educators answe

the main difficulties that they

FIOS Ay YAIN}Y

1. linguistic and cultura

difficulties,

2. group dynamics (based g

different identities, needs anc

interests,

3. not active participation in the

class/ need for team buildin

activities,

4. lack of knowledge of cultura

and family background of th

students,

5. multilevel classroomsmany

students in class,

6. conflicts among students an

racism.

F. Uncomfortable situations
that educators experience
in their class and how arg
handled

According to educatorsg
answers, below are listed th
most common difficult
situations they faced in thei
classes and the ways they d
handle them:

1. Uncomfortable situation:
because of the different views ¢
the students concerning thg

gender roles and the difference
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Way to solve the problemusing
dialogue in order to listen and t
understand student® R A T
points of views. Respect; acce
SIOK 2GKSNRa 2
characterise one opinion a
better or more acceptable thar
another.

Tool: knowledge and training o
problem solving and conflig
management issues.

2. Uncomfortable situation:
students are rude or unfair an
mistreats their classmates.
Way to solve the problem:
interventions to resolve the
problems that occur in &
democratic way.

3. Uncomfortable situation:
Many racist comments f{g
another students, even as a jok
Way to solve the problem:
Prohibition of any kind o
O2YYSyid GKI

the personality of the other

Tool: Activities that promote the
value of respect and culturg
diversify

4. Uncomfortable situation:
Probably cultural issues on tim
managenent; A Syrian studen
RARY QG F2fft2¢
the schoolg was always late.
Way to solve the problemEqual
treatment with all studentsg

151
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explain to student that has tg
follow the rules of the school
otherwise this attitude will have
consequences.
Tool:  School rules  ang
punishments.

5. Uncomfortable situation
1 ationalistic behaviors: student
burned a flag of a country.
Way to solve the problem:
Organisation of school culture
activities to raise awareness
promote empathy

Tool:  School rules and
organization/ implementation of
multicultural activities.

6. Uncomfortable situation:
Conflicts among  students
students from FYROM and Gre
students from Pontus (a regio
on the southern coast of thé
Black Sea) and Macedoni¥ay
to solve the problen: Dialogue
and intervention of the
educators and training staff.

Tool: Dialogue, interventions o
school staff.

G. Training or resources that
educators need to improve
their teaching practice

According to educators' answe

below are listed the mos

common training resources tha
they need:

152
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1. More targeted training
programmes and training
seminars for educators o
issues of social educatiof
psychology and counselin
Also, language seminars f
educators in English or in
different  language; arn
educational cultural
program, which  would
involve and introduce tg
foreign studems the host
country they live in (through
visits to museums, culturg
and educational sites
schools or universities, spo
facilities, important public
services such a
municipalities, KEP, OAE
and other services).

2. Psychology of adul
learners, psycholgy of
immigrant learners,
knowledge of the history
culture and social status @
student groups.

3. Targeted and regularl
organized training
programmes and teachin
material, programmes an
courses available fo
everyone ¢ not only for
people speaking Greeg
language.

4. Training for educators of
intercultural education ang
the use of different
techniques; to create ¢

15¢
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school/VET network; and t
develop educationa
materials for the trainers or
how to support migrant
learners and their families.

5. Realistic methds,
applicable in education-
Specific aims and results
Technical infrastructure -
Welkstructured context.

6. ¢2 1y26 YAIN
and the background- To
know more regarding
NBE Fdz3SSat lelth
and gain more toolg
especially on intercultural
activities.

7. Tools and techniques t
deal with racist comments
and attitudes- Counseling
Support groups
(Psychologists, SOCi{
workers etc.).

8. To know the educationa
needs of the migrants in m
region - To participate in
training  programs  fo
educatos of migrants- To
know more about offered
online trainings, dearning
platforms for educators or
intercultural issues.

9. Anthropological approach
Get familiar with the ethica
codes of other cultures-
Training material (variou
and different kind).
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10. Knowledge on Multicultural
Classroom Managemer
Educational strategies.

11. Tools to support students
from different cultural
backgrounds and to thos
who may become victims @

racism.
12. Some techniques on conflig
management and

communication issues.

H. Topicsto be included in &
training programme for
educators teaching adult
migrants

I 002 NRAY 3 G2

answers, below are listed th

topics that they consider ¢

training programme on
intercultural learning shoulg
include:

1. A theoretical part on adulf
education in  general
linguistic preparation for
communication purposes
specific sections on th
sociological and historica
aspects of migration, as we
as a historical path tg
previous migrant crisis
modules of educationand
occupational  counsellin
and psychology regardin
mainly on how to managg
intercultural classes, bu
also to manage problem
and conflicts that may arise

15¢
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to include good practices
with examples of already

implemented training
programs.

2. Legal Inform#on  for
migrants, counselling

conflict management ang
sociocultural aspects.

3. Ways to integrate migran
students, activities,
methodological and
multicultural aspects.

4. Migration issues and thg
proper use of language.

5 A well-structured
programme that will guide
the teachers and will bg
used in everyday, practica
problems of adultmigrant
learners (work, services
etc.); should includg

teaching techniques
development of helpful
course materials

management techniques o
migrant and native learners
andmethods of cooperation
between educators ol
between educators ang
headmasters etc.

6. Techniques methods, tools
on intercultural education
and social inclusion ¢
migrants. Also, it shoulg
promote the value of
interculturality, the
introduction of differen
cultures and it shoulg

15¢€
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provide legal information
and migrant inclusion
methods and activities.

7. Tools for familiarization o
iKS YAINI yi
Promotion of the culture of
the host country.

8. Tools and ways to integrat
migrants; Tools and ways t
ded with racist comments
and attitudes.

9. Intercultural Classroon

Management; Intercultura

awareness and understan

culture adaptation

Principles of adult educatio

- principles of teaching

Greek as a foreign languag

- Teaching techniques

A training progamme for

educators teaching adul

migrants should includg
theoretical training but alsg
practice.

Communication,

interculturalism, identities,

sociology, psychology.

10.

11.

12.

UK
RECOMMENDATION

ITALY
RECOMMENDATION

GREECE
RECOMMENDATION

FINLAND
RECOMMENDATION

FINAL
RECOMMENDATION

It is evident from the response
above that there is a need,
acknowledged by both
educators and learners, fo
intercultural training for
educators of adult migrants.

Responses hyboth educators

Considering the experienc
carried out by the Itahn
partners with this specifig
research, it _is recommended
that, in order to get efficiently
the opinions of migrant
learners, it is better to organisg

and

learners _gave clea

face to face interviews or focug

We encountered some replie
from teachers that focus of
ethnocentrism and  punitive
approaches that do no
encourage learning. Togethe
with the rest of the answers, i
reinforces tle need of an

Due to the low mmber of
responses from educators, ng
many general conclusions can

drawn, but the responses see
to indicate that even though thg
educators have plenty 0
experience and some training

intercultural teaching,a more

Drawing results from the
national reports it is eviden
from the responses collated i
this report that there is a need
acknowledged by both
educators and learners, fa
intercultural training for
educators of adult migrants. Th
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indications of what that training

groups, rather than

should include, based on the
difficulties and challenges the
they both face in the
multicultural classroom.

The main themes arising fron

uestionnaires.
In fact, as it has come out fron

the questionnaires, migrant]
learners require attention and
they need some people tg

the responses above are:
1 inclusion and language

explain_them more times the
same concept in order to retain

problems.

i Themes of politeness,

1 _group dynamics and

1 gender relations also

came up.

Group work is also a recurring
theme, and there were alsg
comments on teaching migrants
who have been through trauma,
are juggling work with study or
are llliterate.
Despite the clarity and
usefulness of these results, the
can neither be generalised nor
used as the sole basis for
devdoping the intercultural
training course for our project.
Even though the response
target was met, the sample wa:s
not representative enough
e.g. the migrant learners were
mostly educated and studying
on MSc programmedg:or this
reason, this data needs tbe
combined with the data in O2
before the course is designed.
O2 will consist of research on
existing training programmes
for educators on intercultural

education aiming to point out

it, because they may not know
the first word used and they
may need some synomys.

Additionally, it is essential tha
the interviews are run by
somebody who knows thg
migrant learners personally
because they are more likely t
answer questions if they talk t
people they know and they trust
This is evident, if considered
that on-line surveys for migrant
learners have been completed
by only 2 people.

intercultural for
educators.

When the InterTrainE cours
and material is developed, w
should discuss such cases 4
emphasize on the need to adoy
attitudes that are not punitive,
but educational for everyone
(teacher and learners).

There is a clear need that bot
educators and learner
dzy RSNEGF YR SI (
cultural characteristics; thi
would help with group dynamic
and teambuilding and would
also help reduce phenomena

racism and exclusion.

Apart from a theoretical part o
adult education in general
educators would benefit from
courses on the sociological ar
historical aspects of migration
as well as modules on how t
manage intercultural classes ar
how to manage problems an
conflicts if they arise; Concret¢
straighforward examples and
practices should be included arn
not only theory on the above.

When it comes to surve
methods and generally ways
reaching out to migrant
population, it is preferable tha
this is done in a more direc
personal way than using onén
tools.

Approaching migrants via the

course

school/teacher or other peoplé

consistent approach and more
training material on the topic is
needed The summary abov
provides some usefu
recommendations.

responses seem to indicatbat
even when the educators hayv
plenty of experience and som
training in intercultural teaching
a more consistent approach an
more training material on the
topic is needed.

The generation of a
standardised teaching package
which could be implemented
year after year for all teachers
working in this field would
address the concerns identified
above and this should include
the following:

Language and Inclusion; conflig
management techniques,
politeness and social
conventions, group dynamics
and genderelations.

Educators should ideally
demonstrate flexibility in their
teaching styles, willingness to
adapt to a multicultural learning
environment and awareness
that students might be used to
different teaching styles. They
should be prepared to be able
to explain concepts in a variety
of ways in response to this.
The training material created by
the IntertrainEproject should
include techniques on
multicultural awareness and if
possible, should ideally presen
educational systems from
different culturalperspectives.
Which specific educational
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the needs for update or the
development of new material,
as well as seivstructured
interviews with educators and
learners. These interviews will
be compared to existing data o
qualifications and competences
available for the successful
application of intercultural
training.

they already feel comfortablg
with and who can explain th
purposes of the research, wi
get better results that
distributing an online or eve
printed questionnaire.

systems should be included is
still to be determined.

Despite the clarity and
usefulness of the results
obtained, it would be advisable
to combine these results with
the data obtained in output 2
before the courses designed.
This is because the sample wa
not felt to be broadly
representativeg e.g. the
migrant learners were mostly
educated and studying on MSc
programmes and the educators
reached were also very
experienced.

Output 2 will consist of researc
on exsting training programmes
for educators on intercultural
education aiming to point out
the needs for update or the
development of new material,
as well as semstructured
interviews with educators and
learners. These interviews will
be compared to existimdata on
qualifications and competences
available for the successful
application of intercultural
training. It would be ideal if the
interviews taken for O2 were
from a different target audience
i.e.: less educated learners and
less experienced educators.
As the UK partner has identifie
we can see that it would b
helpful, in the first instance tq
define clearly our use of thg
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GSNY WYAINI YIQ
use it throughout the project a
we have chosen to adopt th
broader definition of migrant
that includes forced, involuntary
migration.

Piteris Charalampehlikolaos / Training Director VTCRREGION OF CRETE
Hg. Gavreel 16205, 74132 Rethymno / Tel.: +302831040052, Fax: +302831040055
e-malil: piteris@crete.qgov.gt website: www.kekaper.gr
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Appendix B¢ QUESTIONNAIRE TEMPLROR EDUCATORS

QUESTIONNAIRE
TRAINING NEEDS OF EDUCATORS TEACHING ADULT MIGRANTS

Lb{¢w!/ ¢Lhb{

Thank you for agreeing to participate in our research.

hdzNJ AYOGSNY I GA2yEFE LINRP2SOG Sy i AL ySiRS NAt LNy (A /N
funded by the EU (Erasmus+ Programme/ KA2 action/ Strategic Partnerships for Adult
Education) and has 7 paktrs in 4 countries (UK, Finland, Italy, Greece). Its aim is to develop

a training programme for educators teaching adult migrants. We are asking you to
participate in the project needs analysis, which is the first stage of our research.

This short quesbnnaire is focused on your experiences as an educator in the UK and aims
to identify gaps in the existing system as well as specific training needs for educators. Your
responses will be used to inform the curriculum design and the development of course
materials, which will include a course syllabus, a Moodle and a handbook for trainers. Similar
questionnaires are distributed in the other partner countries and a project report will be
compiled for the needs analysis.

Your responses are and will remain agmous. They will be stored securely in a HWU server
and will be used solely for the purposes of this project.

The questionnaire will take aboutB® minutes maximum to complete.

A. BACKGROUND AND EXPERIENCE
Full name:
Age:
Country of origin:

Al.Occupation
Teacher in a statéunded college or any other further education institution
¢SFOKSNIAY | LINARGIGS O2ftfS3S 2N I y2i§KSNJ
' YAGSNBAGE GSIFOKSNkf SOG dzNBE NJ
CNFAYSNI F2NJ I €201t FdziK2NAGe o0Sd3Id [/ 2 dz

¢ NJoray $GOQ

CNFAYSNI F2NJ I LINAGEFGS a0K22f

CNBEStIYyOS G(GSIFOKSNXGNFAYSN
Other

EBHd ¢S OKAy3d adzoma2SOoi
What subject(s) are you teaching in your classes/courses?

A3. Your qualifications
. OKSt 2NHA RSINBS 2NJ SljdzAa g £ Sy i
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+20F GA2yL+E S
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dzO |
hiKSNkx tf Sl a

AZ2Y
OATFe&

U)) [e=tN

R
S LJ R URURURU AU

A4. Your experience in the field of teaching/training?
- years
-6 years
-A0 years
Y2NB GKIFy wmn &SI Na
A5. Your experience in teaching/training migrants in particular (either exclusively, or in
mixed classes).
- years
-8 years
-A0 years
Y2NB G(GKFy wmn &St Na

A6. Have you attended educational programmes/ seminars in Intercultural Training?
Yes No
A6.1 If yes, please indicate the title of the programme/ seminar, and the duration:

A7. To what extent are you familiawith the following topics, related to intercultural
learning and teaching?

1. Key concepts of culture and communication in the classroom (cultural identity,
intercultural communication, communicative competence, intercultural competence etc).

Not at all Very little Adequately Very much

2. Current context of migration in the UK (broad trends, understanding different types
and experiences of migration, working in a network that includes institutions/bodies
acting in migrant inclusion etc3tatistics:

Not at all Very little Adequately Very much

3. Legislative framework for the education of migrants:

Not at all Very little Adequately Very much

4. Bilingual/ multilingual education:

Not at all Very little Adequately Very much
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5. Educational models, such as the assimilation model, models of multicultural
/intercultural education, inclusion of the other etc:

Not at all Very little Adequately Very much
6. Multicultural class management:

Not at all Very little A lot Very much

7. Intercultural perspectives of time, work and leisure

Not at all Very little A lot Very much

8. Intercultural dimension of dignity

Not at all Very little A lot Very much

B.Lbe¢Ow/ | [ ¢, wh[b 5iLCa 9 bth{} W b2 whlbmaDd b ¢
wl Where is your teaching/training institution located

AYYSN OAde
G206y

suburban
a-ginalA
NHzNJ €
bk! oL Y I FTNBStFITYOSNE L 2FFSNI 2yfAYyS (

up What is the (rough) percentage of migrant learners that attend your classes?

B3 Does your institution have a written policy on the following? If you are freelarere,
you following a National policy on the following in your teaching activitjgsk all that
apply).
RAAONAYAYLlFGA2Y o0FaSR 2y I y3da 3Ss NBf A3
Gl fdZAy3d YAYy2NRGe € y3Adza 3Sa
LINE A RA Y 3 -natie Spdakeds or peppie) frgh2difent cultures
AYVOGSNY I GA2y I E LINP2SOGa O6SEOKIy3ISasy Y20Af
a® AyauAalbdziazy R2Sa y2i0 KIFEGS | gNAGOGSY |
teaching activities

ut 126 AF0AAFTASR INB @2dz ¢gA0GK @2dzMmpdng aidAiad
teaching? If you are freelance, please comment on your own approach.

Very satisfied

Satisfied

Neither satisfied nor dissatisfied

Dissatisfied

Very dissatisfied

There is no specific approach to intercultural learning and teaching

A
A
A
A
A
A
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Please provideeomments (optional)

B5. In what ways does your institution actively promote intercultural learning? (Choose
all that apply)

Regular events

Regular classroom activities

Training of teaching staff

Projects (international exanges, mobilities etc)

Other / Please specify

I > > >

B6 Please identify the 3 main areas where you would like your institution to improve
with regard to intercultural learning and teaching.

1.

2.
3.

C. ,hiw tw!/ ¢eL/ 9

C1. What kind of diffidties, if any, do you face as a teacher/trainer of adult migrants?
C2. Describe a specific example of an uncomfortable situation that you experienced in
your class. What happened, what was the difficulty and how did you handle it? What
resources were youmissing to address the problem? Could it have been handled

differently?

C3. What additional training or resources do you need to improve your teaching practice
from an intercultural learning and teaching perspective? Please be as specific as possible.

C4. What should a training programme for educators teaching adult migrants include?

Thank you for your participation.

For more information on the InterTrainE project, please visit Erasmus+ websit®r
contact the Coordinator, Dr Katerina StranifaStrani@hw.ac.uk

We greatly appreciate your feedback. For the purposes of our analysis, we will contact you
in the future with a second, brief, questionnaire that will help us further understand your
training needs.

If you wish not to be contacted, please inform the caoedor, Dr Katerina Strani at
A.Strani@hw.ac.uk

If you want to receive our project updates and final deliverables (the course syllabus, the
Moodle, the handbook for trainers), please enter your email address baldevwill NOT
share your information with any third parties according to EU legislation.

Email address:
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AppendixCc¢ UKScreenshot 0B R dzO I Quéstithr@ire landing page on Google Forms

TRAINING NEEDS OF EDUCATORS -

TEACHING ADULT MIGRANTS

Thank you for agreeing to participate in our research.

Our international project entitled “Intercultural Training for Educators - InterTrainE" is funded by the
EU (Erasmus+ Programme/ KA2 action/ Strategic Partnerships for Adult Education) and has 7
partners in 4 countries (UK, Finland, Italy, Greece). Its aim is to develop a training programme for
educators teaching adult migrants. We are asking you to participate in the project needs analysis,
which is the first stage of our research.

This short questionnaire is focused on your experiences as an educator in the UK and aims to
identify gaps in the existing system as well as specific training needs for educators. Your
responses will be used to inform the curriculum design and the development of course materials,
which will include a course syllabus, a Moodle and a handbook for trainers. Similar questionnaires
are distributed in the other partner countries and a project report will be compiled for the needs
analysis.

Your responses are and will remain confidential. They will be stored in a secure server and will be
used solely for the purposes of this project.

“The questionnaire will take about 5-10 minutes maximum to complete.

If you want to receive our project updates and final deliverables (the course syllabus, the Moodle,
the handbook for trainers), please enter your email address below. We will NOT share your
information with any third parties according to EU legislation.

* Required

Email address *

Your email

16¢€
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AppendixD ¢ QUESTIONNAIRE TEMPLATE FOR ADULT MICER¥RNERS

QUESTIONNAIRE FIRULTIGRANT LEARNERS

Lb{¢w!/ ¢Lhb{

Thank you for agreeing to participate in our research.

hdzNJ AYOGSNY I GA2yFE LINRP2SOG Sy iAfteBTRainE L & S N
funded by the EU (Erasmus+ Programme/ KA2 action/ Strategic Partnerships for Adult
Education) and has 7 partners in 4 countries (UK, Finland, Italy, Greece). Its aim is to develop
a training programmefor educators teaching adult migrants. We are agkiyou to
participate in the project needs analysis, which is the first stage of our research. This short
guestionnaire is focused on your experiences as a learner in a foreign country and aims to
identify gaps in the existing system as well as speciiitrg needs for educators. Your
responses will be used to inform the curriculum design and the development of course
materials, which will include a course syllabus, a Moodle and a handbook for trainers. Similar
questionnaires are distributed in the oth@artner countries and a project report will be
compiled for the needs analysis.

Your responses are and will remain anonymous. They will be stored securely in a HWU server
and will be used solely for the purposes of this project.

The questionnaire witke about 510 minutes maximum to complete.

A. YOUR BACKGROUND
Name:
Country of origin:
Age:

Al. How many years have you been living in the UK?
0-2years
3-5years
5-10 years
more than 10 years

A2. What kind of educational programme/ training activity are you attending? Please
specify the educational/ training provider.
Postgraduate studies
Undergraduate studies
Certificate/Diploma
Vocational education
Language courses
Culturalinclusion programmes
Other:
| am not attending any courses

This workis licensed undeiGreative Commons AttributieBhareAlike 4.0 International License



https://creativecommons.org/licenses/by-sa/4.0/

B. YOUR EXPERIENCE AS A LEARNER
B1. Are you facing any difficulties in your course? If so, what type?
Communication in terms of language
Communication in terms of culture (body language, nuances, cultural references, different
values, different norms and practices etc)
lack of knowledge about the country that you are living in
lack of understanding of the learning content
different teaching style
confusing learning material
conflict management
other:
| am not facing any difficulties

If you are facing no difficulties, what is that works particularly well for you?
B2. Are you facingrg difficulties in your relationships with your classmates or your

teacher(s)? If so, please give examples without mentioning any names.

B3. Describe an uncomfortable situation you experienced in your class. How was it
handled? What did you think of ilCould it have been handled differently?

B4. Do you think teachers/trainers of adult migrants need further training? If yes, what
should that training include?
Thank you
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AppendixE- UKScreenshotof Rdzf G a A 3 NIQwedtionhatré |anliry NdgeoGoogle
Forms

Co-funded by the ’
Erasmus+ Programme
Questionnaire for migrant learners ea n U n |O n

Thank you for agreeing to participate in our project.

Our international project entitled “Intercultural Training for Educators - InterTrainE” is funded by the
EU (Erasmus+ Programme/ KA2 action/ Strategic Partnerships for Adult Education) and has 7
partners in 4 countries (UK, Finland, Italy, Greece).

The project's aim is to develop a training programme for educators teaching adult migrants. We are
asking you to participate in the project needs analysis, which is the first stage of our research.

This short questionnaire is focused on your experiences as a learner in a foreign country and aims
to identify gaps in the existing system as well as specific training needs for educators. Your
responses will be used to inform the curriculum design and the development of course materials,
which will include a course syllabus, a Moodle and a handbook for trainers. Similar questionnaires
are distributed in the other partner countries and a project report will be compiled for the needs
analysis.

Your responses will be stored in a secure server and will be used solely for the purposes of this
project. We will NOT share your information publicly, or with any third parties according to EU

islation. By filling in this ionnaire, you are giving us consent to use your personal
information in the above mentioned ways.

The questionnaire will take about 5-10 minutes maximum to complete.

For more ion about the project: https:/ec.europa
jetails/#project/2018-1-UK01-KA204-047987

NEXT

Never submit passwords through Google Forms.

This work is licensed undeiCGreative Commons AttributieBhareAlike 4.0 International License



https://creativecommons.org/licenses/by-sa/4.0/

Appendix F Screenshots of emails sent to contacts

*** Please note that, because this is a public document, email addresses have been obscured
to comply with GDPR rules***

UK

Email to all staff and PhD students in the School of Social Sciences;\Watidiniversity
(around200 people)

© Reply|v [ Delete Junk|v  eee X
a‘ Strani, Katerina & 6 Reply |V

<A hviacuk v

Dear colleagues,

We have a new EU-funded project in LINCS, which is focused on Intercultural Training for Educators (InterTrainE). We are coordinating the project and the awarded grant is about EUR 271,000. A blog post with
details will follow, but here is a snapshot: hitps:/ec.europa.ev -asmus-plus/projects/eplus-project-details/#project/2018-1-UK01-KA204-047987

The project will develop a curriculum for intercultural training for educators, as well as course material and a Moodle. We will also have workshops and a final dissemination event in September 2020. We are at
the initial stages of Needs Analysis where we are asking educators of adult migrants to give us their thoughts about their teaching experience and needs.

For this reason, I'd like to ask you to fill in this questionnaire, which will take you about 5-10 minutes max. https://goo.gl/forms/b865SNMIKvviR2CSb2
If the questionnaire does not apply to you, please forward to anyone who you think may be suitable.

There is a separate questionnaire for learners — let me know if you'd like the link for this one as well.
Many thanks in advance,
Katerina

Dr Katerina Strani

Assistant Professor / Lecturer

Head of Cultural Studies section

Department of Languages and Intercultural Studies
Heriot-Watt University, Edinburgh

Tel.: +44 (0)131 451 4216

New project ! InterTrainE: | Jlec.europa. Rlus/proj project-details/#project/2018-1-UK01-KA204-047987

RADAR project: http://win.radar.cc eu -2/
Moving Languages Project: http://movinglanguages.eu

Intercultural Research Centre: http:/irc.hw.ac.uk

LifeinLincs Blog: http://ifeinlincs.org

HERIOT % —
BWAIT Fr o
2018 OF THE YEAR

UK | DUBAI | MALAYSIA

Screenshot of email sent PhD students in Languages and Intercultural Studies in particular
(10 people).
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“ Reply|v [ Delete Junk|v  ses 5
Questionnaire for new project please?

Strani, Katerina & € Reply v
Fri 02711, 10:23
Paola Ruffo; Mackie, Alastair; Abdeldayem, sofian A; Chiara Cocco; +6 more ¥
Sent Items
Dear Paola et al,
| was wondering if you could spare 5-10 minutes from your busy PhD life to help with our new project by filling in the questionnaire below. The project, InterTrainE (Intercultural Training for Educators) aims to
develop a training programme for educators teaching adult migrants. More info on the project link, as well as the link to the questionnaire below. As you would fit the category of adult migrant learners, it would be
great if you could fill this in, and also please share in your networks.
https://goo.glforms/fxizIOkXIwDOY25G2
Ozge, could you please also forward to your lovely officemate from Iran who | met the other day but forgot her name?

Many thanks and best wishes,

Katerina

Dr Katerina Strani

Assistant Professor / Lecturer

Head of Cultural Studies section

Department of Languages and Intercultural Studies
Heriot-Watt University, Edinburgh

Tel.: +44 (0)131 451 4216

New project ! InterTrainE: https://ec.europa.eu/programmes/erasmus-plus/projects/eplus-project-details/#project/2018-1-UK01-KA204-047987

RADAR project: hitp://win.radar. commumcat\onLject eu/web/project-2/

Intercultural Research CBHUE. mn Jfirc. hw.ac.uk
LifeinLincs Blog: http://ifeinlines.org

HERIOT g e
@WATT Q%ﬂ oop ‘INTEHNATIONAL

UNIVERSITY GUIDE UNIVERSITY

2018 OF THE YEAR
UK | DUBAI | MALAYSIA

Screenshot of email send ttontacts from our Database from Stakeholders (45 people)

© Reply| v T Delete Junk|v s X

InterTrainE project - Intercultural Training for Educators of Adult Migrants

8‘ Strani, Katerlna = 6 Reply v
Thu O1/11/2018 17:59

Strani, Aikaterini (A.Strani@hw.ac.uk) <astrani@hw.ac.uk>
Bec: ake® @elrec org uk; sERe!re 0rg uk; U thewelcoming org; Eas @icloud com NI hot mail com; JER @ oail com, A @ thewelcoming.or IR @ sds co.uk; dmmmem® olastaffing.co.uk;
my@ sds.co.uk; igmupecityofsanctuary.org; I @cityofsanctuary.org; ngg@rrsg org.uk; kIRMTsg AN < inburghcollege.ac.uk; bR @outiook.com; IR < g mail.com;
@brass-bolton.org.uk < redcross.org.uk; gl e @gmail.co MG newcastle. :|lyuisar\cluaryhﬁ@eas(sussex govuk; ﬁharbourpro}ecl org.uk; RN @icn.org uk; wll@redcross.orq.uk‘
G thvorld.com S birmingham cityofsanctuaryorg; Pdpia.org uk; Sh@cityofsanctuaryorg; vREEEP @ staugustinescentrehalifax.org uk r®msn.com usticefirst org s igfge@saheliya co.uk
EEsaheliya.co.uk; NN @' erec og.uk; pgigr@cosia govuk i @gmail mrr_d@mmmk com N @gmail.com; IS G iverpool ac uk; AN @ hotmail co.uk; G ed ac uk;
gmail com@IIN sms.ed. ac uk S mentalhealth.org uk; Ibr@mentalheaith.org uk; SHN > W 0. NI J; i P o, (- /N

ﬁinu\s(rucms orofiR 2 pricot-Itd co.uk; SRR ©ballybeenwomenscentre.org NG CRAICNI.COM I @eurospeak.org. SR @ global-leaming-skills-partnership.org; I @k pe.co.uk; - il kstrust.co.uk;

S i com > ) otk associates.co.u' S - . co.u ' D i com>; @ clp-eduuk 2

Sent Items
Dear all,

‘You may be interested in our new project on Intercultural Training for Educators (InterTrainE). The project, which just started four weeks ago, is funded by the EU (Erasmus+ Programme/ KA2 action/ Strategic Partnerships
for Adult Education) and has 7 partners in 4 countries (UK, Finland, ltaly, Greece). The project's aim is to develop a training programme for educators teaching adult migrants.

We are asking you to participate in the project needs analysis, which is the first stage of our research.

This short questionnaire is focused on your experiences as an educator in the UK and aims to identify gaps in the existing system as well as specific training needs for educators. Your responses will be used to inform the curriculum design and
the development of course materials, which will include a course syllabus, a Moodle and a handbook for trainers. Similar questionnaires are distributed in the other partner countries and a project report will be compiled for the needs analysis.

YYour responses are and will remain confidential. They will be stored in a secure server and will be used solely for the purposes of this project.

The questionnaire will take about 5-10 minutes to complete: hitps:/goo.gl/forms/TGd73DxEaZYRnpzN2
If you do NOT wish to participate, please let us know and we will not contact you again
Kind regards,

Katerina Strani, InterTrainE Coordinator

Dr Katerina Strani

Assistant Professor / Lecturer

Head of Cultural Studies section

Department of Languages and Intercultural Studies
Heriot-Watt University, Edinburgh

Tel.: +44 (0)131 451 4216

Maees omfant | ladba Tonl . bt nidlan Aciomnn Ar - 1 bin ccniant AaballatiacninadIAA40 4 1I/A4 L AAAA AATAOT

171

This work is licensed undeiCxeative Commons AttributieBhareAlike 4.0 International License



https://creativecommons.org/licenses/by-sa/4.0/

Greece

o EELId O Reply B Rephy Al v A Formmd @ Aschive Q) Jonk B Defete  More:
Lot Boppe vog or eonmbootin (peuvve RN0208, 1)
To undacksed-recpients ; 1Y
" Ny, — I Ny [ . _— #. 12 more

Ryanntol ouvaSehdon,

rUxopas va clote kald,

Ja ABela va 0ag INTHow v CURMLTRoNETT OTNV EPEuva oY RPay)H tat o1o nAaiow tou Evpwralxosd npoypdygiartog interTrain ~ intercultural Training for Educators, xaBug
e rou Evpematxod npoypappatog RELIVET- Meiwon tng npdwpng eysat@Aewdng tov oxolciov otnv Erayyedpatua Exnaibevon ko Kavapuion.

T ouyxexpipéva npoypaupata ypnpatobotodvim and v Eup ber) Evwon (Npdypapa £ / Baowr) Apdon KA2/ Frpatmyxis Iuvepyacies ya v Exnaibeuon EvnAixwv).
Exondg 1ou £pyou InterTraink civan n avéntuln xat n Sqpuoupyia evig exnabeutnod RpoyPajRaTog yia exnabeutois nou Sibdoxouy ot evihixeg pabntéc nou rpoépxovtarl and
Mg xwped, evar oxonds Tou epyod RELIVET tivan n épeuon tepvixwv now Ba aupBalovy otn ptiwon e npdwpn eyxatalzupng tov oxoltiov omv Enayyelpatu) ExnaiSevon
et Kavdpnon,

Da Bédape va paBoupe xax va afioloyrjoougie nowg eivar ot & Seutudq avayxed twy Seutxiv, wote va propéooupe va Snguodpynooupe éva dpto exnambeutud ulid,
cardnho va xalider ng rpaypatids avyxes oag.

2 A

a autd tov oxond, oag anootélw cuwnppiva tov 08nyd cuvivieutng/ Epwing P10 Tw RPoyPapitwy xm Ba 0ag NapaxaAoloa W CUHRANROOLTE T EVIURGA KaL W Jag
ta oteilete niow pe email,

rwe Ba Seire ot Sedrepn oediba vou evrimou InterTraing, rpéney va uroypadete xan va Sdeete 1 ouyxardfeod oag. Oa pnopod va dpete fy va fyddere jua
buwroypadia 1 oekida avtr km va pag ) oteilete nhextpovixd pal e 1o cupnAnpwpévo dviuno.

fe nepinrwon nou Sev £xere ) Suvardmra va ouprdnpaoste nhextpovixi ta epwtnpataldna, Ba propodoape va opisoupe dva theduvixd paveefod, pa pa xat pdpa nouv Ba
saq funnpetodoe, npoxeivou wa pou aduepwoete Aya Aentd wote va ta ouprdnpoooue pall Eriong, eav embBupeite, propodpe va kavovioouvpe pa ouvivinon oto ypadeio
aag,

fag rapaxalo, npowdiore autd to pivupa oe cuvabéddoug nou anaoyoholviar oty exraiSevon evnlixwy (ENAA, IEK, KABM, ZAE xtA.).

fugapeote oAl ex Twy rpotépuw. Ot andiperg oag eivan onpaviis xan Ba fonBioouv oty épeuvd pag.

Finland

E-mail to a Finnish language teacher to migrants in a vocational institution (Amiedu).

Kysely maahanmuuttajien kouluttajille ja maahanmuuttajaopiskelijoille 5 B
D
B Marja-Liisa Helenius <marjaliisa.helenius@gmail.com> Sun, 2 Dec, 16:58 (12 days ago) Y 4=

to tea.berndtson ~

Heil

Kirjoittelen InterTrainE-nimisestd Erasmus+-projektista, jossa jarjestémme Learning for Integration ry on mukana. Teemme tutkimusta maahanmuuttajien koulutustarpeista seka
maahanmuuttajien kanssa tyoskentelevien kouluttajien tarpeista, ja olisi hienoa, jos voisitte jakaa seuraavat kyselylomakkeet maahanmuuttajaopiskelijoidenne seka
kouluttajienne kanssa, jos vain mahdollista? Kyselylomakkeet ovat englanniksi ja niiden tayttdmiseen menee n. 5-10 minuuttia. Tietoja kaytetaan tdysin nimettémina.

Olisimme todella kiitollisia avusta!

Tassa alla linkit kyselylomakkeisiin ja lyhyt kuvaus englanniksi.

For educators:

We would appreciate if you could take a few moments to answer this questionnaire about your experiences as an educator for migrant students for our international project
entitled “Intercultural Training for Educators - InterTrainE” (Erasmus+ Programme). Its aim is to develop a training programme for educators teaching adult migrants. We are
asking you to participate in the project needs analysis, asking about your experiences as an educator in Finland. Your responses are and will remain anonymous.

Link to educators' questionnaire: hitps:/goo.gl/forms/D1QQPPYDZem4ag4p2

Thank you very much for your time!

For migrant students:

We would appreciate if you could take a few moments to answer this questionnaire about your experiences with any training that you have participated in as a migrant in
Finland, for our international project entitied “Intercultural Training for Educators - InterTrainE" (Erasmus+ Programme). Its aim is to develop a training programme for educators

teaching adult migrants. We are asking you to participate in the project needs analysis, focusing on your experiences as a learner in a foreign country. Your responses are and
will remain anonymous.

Ire:
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Screenshot of email sent to a school arranging integration education for migrants (Finland).

Pieni kysely maahanmuuttajille ja kouluttajille @ & B

M Marja-Liisa Helenius <marjaliisa.helenius@gmail.com> Wed, 5 Dec, 16:48 (9 days ago) w -
to rovala-opisto «

Hei!

Kirjoittelen InterTrainE-nimisestd Erasmus+-projektista, jossa jarjestdmme Learning for Integration ry on mukana. Teemme tutkimusta maahanmuutiajien koulutustarpeista seka
maahanmuuttajien kanssa tydskentelevien kouluttajien tarpeista, ja olisi hienoa, jos voisitte jakaa seuraavat kyselylomakkeet maahanmuuttajaopiskelijoidenne sekd
kouluttajienne kanssa, jos vain mahdollista? Kyselylomakkeet ovat englanniksi ja niiden tayttdmiseen menee n. 5-10 minuuttia. Tietoja kaytetdan taysin nimettémina

Olisimme todella kiitollisia avusta!

Téassd alla linkit kyselylomakkeisiin ja lyhyt kuvaus englanniksi.

For educators:

We would appreciate if you could take a few moments to answer this questionnaire about your experiences as an educator for migrant students for our international project
entitled “Intercultural Training for Educators - InterTrainE” (Erasmus+ Programme). Its aim is to develop a training programme for educators teaching adult migrants. We are
asking you to participate in the project needs analysis, asking about your experiences as an educator in Finland. Your responses are and will remain anonymous.

Link to educators' questionnaire: https://goo.gl/forms/D1QQPPYDZem4a84p2

Thank you very much for your time!
For migrant students:

We would appreciate if you could take a few moments to answer this questionnaire about your experiences with any training that you have participated in as a migrant in
Finland, for our international project entitied “Intercultural Training for Educators - InterTrainE™ (Erasmus+ Programme). Its aim is to develop a training programme for educators
teaching adult migrants. We are asking you to participate in the project needs analysis, focusing on your experiences as a learner in a foreign country. Your responses are and
will remain anonymous.

Link to migrant students' questionnaire:

https://goo.gliforms/VQsBSF 1JpbZxUn1C2
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AppendixG: Sreenshots of social media dissemination of the questionnaire
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Creative Learning
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tmmimg  Published by Chrissa Koun [?] - 1 November - &

IT you are not British and studying, or have studied, a course in the UK
(college, university, language course, skills course, other short course, etc),
please help us with our new project on Intercultural Training for Educators
and Till in this questionnaire:

https:/igoo gliforms/4AnXCOWPZ3SggPHraN2

Feel free to sharel
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Questionnaire for migrant learners
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Page Inbox Notifications B Insights Publishing To... Ad centre

Creative Learning s Liked v | ) Following v  # Share

Programmes 2

famimg  Published by Chrissa Koun [?] - 1 November - §
{@CLPEdinburgh

Are you a teacher / lecturer / trainer? Do you teach adult migrants (either

Home exclusively or not)? If so, please help us with our new project by filling in this
short questionnaire:

About https://goo.glfforms/TGd73DxEaZYRnpzN2

Reviews

Photos

Events

Videos TRAINING NEEDS OF EDUCATORS

Posts TEACHING ADULT MIGRANTS

Community G i i i b R A

EUEratms ¢ Programme)’ KAZ action/ Sratege Parnershgs for AAR Educinon) snd has 7
Panners in 4 countines (UK, Frnland Raly, Greece) s 2im 1 10 Govelop 3 tnineng rogy amime oo
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Manage promotions DOCS.GOOGLE.COM
TRAINING NEEDS OF EDUCATORS TEACHING ADULT
MIGRANTS
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