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PREFACE

The aim of this Handbook is to assist trainers who will take part in the project’s Joint Staff Training Event and
provide them with instructions on theories and study content of the curriculum.

The training guide for adult educators will provide practical information and background knowledge for adult
trainers on the curricula and training materials developed by this project. It will also provide general
information on the purpose and the goals of the training, on the curricula and the content of modules, explain
assessment and evaluation process. It will describe the methods used and their advantages, highlighting a
description of blended learning.

The handbook will be a useful tool to any adult trainer/teacher as it includes exercises and techniques which
can be applied not only in relation to our specific training material but in any adult learners’ class.

Each partner has undertaken the preparation of a chapter of this Training guide, according to its expertise,
and has given its input on the final product. Partners sent their work to CLP, which produced the final content
for this Training guide. This handbook is available in all partners’ national languages.
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1. Information on the purpose and the goals of the project and training

The overarching goal of the InterTrainE course is to design a programme for adult educators

working with migrants and refugees. For this purpose, the project partners will:

a) conduct a needs analysis in each partner country and produce national reports as well as a
project report on the specific intercultural training needs for educators working with migrants and

the specific target migrant audience;

b) investigate the status quo regarding migrant integration policies, existing programmes and

training structures on intercultural training for migrants and educators in partner countries;

c) compare and analyse the results of this investigation to develop a needs analysis for intercultural

education of trainers;

d) develop an internationally competitive modularised training curriculum with qualification

standards specialised for Adult Education (EQF Level 5);

e) produce a handbook for trainers, which will include learning outcomes, a theoretical framework
of basic concepts and the training package itself which will include practical exercises and, where
possible, case studies. The handbook will be translated in the six project languages and will be freely

available in electronic form;

f) Adapt the learning material to an OOER which will provide online access to interested

stakeholders.

The aim of this Handbook, which is our project’s Intellectual Output 5, is to provide educators with
a clear definition of learning outcomes and sequence of activities designed to help the participants
who attain them. The methodology of working out the programme was based on the following

principles.

The first step was to distil the research of Activity 2 into a set of focal points for the curriculum and
determine the relative weight of curricular elements.

This was a crucial step to ensure that the curriculum reflects the educational needs of adult educators in
migrant education, and therefore to ensure the success of the graduates of the programme. Once the

general focal points were in place, their relative weight in the curriculum was decided upon.

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views
only of the authors, and the Commission cannot be held responsible for any use which may be made of the information contained therein.

2



aHx Co-funded by the

o
wnterTrainE : oy Erasmus+ Programme

of the European Union

Here again, the research findings and results provided the basis for decision-making. These
curricular elements were then modularised based on a commonly decided template and each
module was assigned to different partners, to permit maximum flexibility in the delivery of the
course content.

The InterTrainE course was designed to fill a much-needed gap in intercultural training for

educators of adult migrants. For the purposes of this course, and to make it relevant to all partner
countries, we are using the UN Migration Agency’s definition of migrant:

The UN Migration Agency (IOM) defines a migrant as any person who is moving or has moved
across an international border or within a State away from his/her habitual place of residence,
regardless of:

(1) the person’s legal status;

(2) whether the movement is voluntary or involuntary;
(3) what the causes for the movement are;

(4) what the length of the stay is.

(https://www.un.org/en/sections/issues-depth/migration/index.html)

This means that the course is suitable for educators of adult learners who are voluntary migrants,
refugees, asylum seekers where applicable, regardless of their migration status, length of stay in
the host country, or education. Inevitably, some of the approaches and material will be different
for the different groups of migrants; for example learners who have experienced trauma, who may
be illiterate, who are in protracted situations of migration or are in the process of seeking asylum
will have different needs and will require additional and more specific forms of support than
voluntary migrants or those who have been in the host country for longer than a few years. Where
a distinction needs to be made, this will be made clear in the course material and suitable

alternatives and options will be provided for the respective categories of migrants.

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views
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2. Your role as an educator

There are many challenges when teaching or training migrants. According to the results collected at
the end of the survey carried out among teachers and trainers who work with adult migrants, as
well as migrants themselves, in the UK, Greece, Italy and Finland, conducted and published as the
101 report for this project, it is evident that there is a need, acknowledged by both educators and
learners, for intercultural training for educators of adult migrants. Responses by both educators and
learners gave clear indications of what that training should include, based on the difficulties and
challenges that they both face in the multicultural classroom.

The most obvious common need for educators, as identified in the national reports from all four
countries was for greater communication skills. Conflict management and resolution techniques
were also identified by all partners as requiring development. Training in social inclusion techniques,
particularly in response to persons who might have experienced psychological trauma was also
considered to be very important, even if only at a basic level. Educators feel that they could benefit
from having a repertoire of more/more-effective team building activities and warm-ups to use in
classes with migrants to encourage participation and social integration.

Several of the educators mentioned focus on dealing with cultural differences as an important topic.
Themes of politeness, group dynamics and gender relations also came up. Group work is also a
recurring theme, and there were also comments on teaching migrants who have been through
trauma, are juggling work with study or are illiterate. Legislative framework and bilingual and
multilingual education were areas which also reoccurred as being desirable for the development of
educators working with migrants, however they are also areas that could be extremely challenging
to address within the framework of this project due to the fact that they would be different for each
partner country. Migrants themselves also mentioned empathy and interest from the part of the
teachers as very important, as well as sufficient help with language problems they might face.

Social conventions and embarrassment at perceived lack of knowledge of them was another
reoccurring theme which seemed to provide discomfort for many learners. Participatory methods
and group work were identified as teaching methods which appeared to generate friction, whether
due to differing attitudes to workload between students in the group, or this being an unfamiliar
teaching technique which could be why educators also identified such methods as an area for
development, and even though it is an important technique for creating group atmosphere, special
attention should be paid to how these activities are conducted with appropriate sensitivity.

Across the entire sample of responses from all four countries, the educators were themselves highly
educated and experienced in teaching (mostly with 5-10+ years teaching experience) with a lower
proportion being very experienced in specifically teaching migrants. Approximately half of the
sample across all countries had experience in Intercultural Training, however it could be deduced
that there is no consistent approach to whether or not this is a compulsory part of training for
teachers, and this lack of consistent approach was identified by all four countries. It also seemed
the institutions they taught in did not always have clear written policies on such matters. It would
appear that there exists no standardised course aimed specifically at Intercultural training for
teachers working with migrants in any of the countries involved.

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views
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It is apparent that, even though every group of migrants is different and each individual is different,
there are common issues faced by educators as there are some strategies that could be applied
regardless of the group. In their article, Maunonen-Eskelinen, Kaikkonen and Clayton (2005) state
that “educators working with immigrants should have a multicultural perspective”, which means “a
critical and reflective understanding of oneself and others in historical and cultural contexts, an
awareness of both differences and human similarities” (p. 5). They also specify that “For educators
and counsellors, it means infusing practice with an awareness of their own personal and cultural
background and experiences as well as those of their students or clients (Kerka, 1992).” (Maunonen-
Eskelinen et al, 2005,

Maunonen-Eskelinen et al, echoing Kerka (1992), have summarised five strategies for educators of
multicultural migrant adults that we believe are important to keep in mind, and based on these,
other resources and our own views, we have formulated four key strategies for educators:

1. Building a relationship with the learners and establishing a climate of trust, acceptance and
encouragement.

2. Transformative learning “recognises the individual’s ability of inner change by emphasising the
use of the adult trainees’ experiences” (Giannoukos et al 2015, p. 239). This means drawing on the
group of adults from varying backgrounds as a resource, learning from each other’s experiences
(Maunonen-Eskelinen et al 2005, p. 3-4). Engaging students in a manner as interactive and
participatory as possible.

3. Providing psychological support and encouragement, promoting a positive self-concept, seeing
each student as an individual that should be encouraged to find their own path.

4. Building networks among the group and encouraging collaboration. The network can be a
valuable resource of friendships and contacts for the migrants later on. (Maunonen-Eskelinen et al
2005, p. 3-4)

In the following, we will look at these strategies in more detail, including some practical suggestions.

2.1 Building a relationship with the learners and establishing a climate of trust

Acknowledging challenges

In the beginning of the training, it is important to get to know the learners. This is particularly
important when the target group has specific needs and very differing backgrounds, as often is the
case with migrant learners. It is also extremely important to acknowledge the main challenges with
each particular group, which may be language issues, different cultures, different education
backgrounds, different expectations, etc. and focus on overcoming them:

a. Low language skills in the language in which the course is held is a major factor that
requires a lot of understanding, patience and encouragement from the part of the
educator. It may be necessary to put in some extra work and effort to provide more
individual assistance to those with low language skills.

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views
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b. Differing cultural backgrounds among adult migrant leaners is a great challenge for
educators. This can be addressed by getting to know the learners individually and
building trust among the whole group. This is further addressed below.

c. Differing levels of education is also a challenge for the educator, especially when
choosing the methods and material to use with each group. It may be important to
provide individual assistance to some students. However, the most important thing
is to treat everyone equally despite their level of education and not to single out
any students but rather to try to provide support where needed.

d. Different expectations on the part of the students can be tackled by going through
the curriculum and objectives for the course and raising any issues through
discussion, as specified below.

2.2 Building an atmosphere of trust and encouragement

From the very beginning, it is important to create an atmosphere of trust and to encourage the
learners to talk about themselves, their backgrounds (age, family background, education, work
experience, other personal details, where this is relevant or the learners are willing to share
information). This helps the trainer discover more about them and it also allows for the learners to
share experiences and feel comfortable with both the trainer and the other participants in the
group. The best and most important way of helping learners in their self-development is building a
relationship with them, knowing them and allowing them to know you and to trust you, not as an
authority but as a person who understands or wishes to understand them. It is also important to
create an open and accepting atmosphere, so the trainer should be extremely careful to avoid
ethnocentrism or any kind of value judgements regarding other cultures. The main goal here is to
share and understand each other’s experiences.

It is important to try to engage the students in discussion during the first class, so that you can also
better assess their language skills and educational level and to identify which individuals may need
more support and assistance in the future.

2.3 Defining objectives

It is also important to clarify the learning objectives, the schedule and curriculum of the training and
what is expected of the trainees. It is important to discuss the expectations of the trainees regarding
the course and the educator, to avoid misunderstandings during the training. The educators should
go through the whole process; from objectives, working methods, materials to expected results and
assessment. This may seem self-evident, but it is very important in terms of creating understanding
and trust among the group from the very beginning.

Practical tips

There are many different ways of achieving the points discussed above. It is important to keep in
mind to use “teaching techniques that are developmentally and cognitively appropriate, such as
techniques that involve hands-on experiential learning, engage students in inquiry and testing of

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views
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their ideas, allow for collaborative learning, and involve thematic instruction that integrates content
and skills” (Gonzalez, J.M.; Darling-Hammond, L., 1997).

Here are some practical suggestions for the first training sessions:

e Start the first class with an introduction of yourself and your background.

e Askthe students to introduce themselves briefly —name, age, family background, education,
work experience, other personal details (but only if the learner is comfortable or willing to
share them).

e Form small groups / pairs and give the groups a task of discussing and writing down the
expectations they have from the class / training. This will allow the learners to get to know
each other and form bonds, as well as to share their expectations.

e Read and discuss the learners’ expectations with the class. Then explain the curriculum,
working methods, schedules and content for the training, as well as the learning objectives,
expected results and assessment carefully. Ask the learners if they have any questions, as it
is very important that they understand these points. It is important everyone understands
what they need to do in order to succeed in the course.

e Form small groups / pairs and discuss cultural differences and similarities in more detail —
e.g. concepts of time, dignity, work, leisure, religion etc. in each participants’ culture. (This
is an exercise that may be done later on during the course as well.)

e You can also implement an assignment(s) where the participants discuss the context of
migration in their own countries on a general level, to better familiarise the students with
each other’s backgrounds. There are useful exercises and assignments in the InterTrainE
modules that can be used for this purpose.

e Give everyone enough time to express themselves, try not to impose any value judgements
or opinions regarding their stories.

e Asdiscussed above, treat everyone in the group equally, regardless of their background or
level of language or education. Provide individual support when needed.

e Use multimodal teaching strategies that provide information in various ways, such as oral,
written, pictorial, graphic, and kinaesthetic (Gonzalez, J.M.; Darling-Hammond, L., 1997).

Some more general strategies that might help build an atmosphere of trust throughout the training:

e Listen to your students: actively listening to students is a way to learn about their
motivations, desires, and worries.

e Ask your class questions: after you have actively listened, deepen your understanding by
asking students questions about themselves. Two things will happen: you will find clarity
about students’ thoughts and motivations, and students will feel that you are interested in
what they have to say.

e Respond Intentionally: during moments of joy or distress, you can use what you know about
a student to assist them. When introducing a new unit of study in the classroom, you can
relate it directly to a student’s interest. Critically thinking about who students are, what they
believe, how they like to get feedback, and what they need can be the difference between a
quick fix and a long blow up.

e Acknowledge students’ feelings: use empathy to help students know that they are not alone.

e Advocate for students: show students that you value them by being a voice for them when
they need it.

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views
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e Tell students about yourself: allow students to get to know you. Seeing you as a real person
helps them to trust you.

e Attend community events: let students see you doing things that further show that you're
human just like them. Join them at cultural events to show support.

e Remember dates that are important to students: students like to be recognised and
remembered.

The educator should keep in mind that the assignments and discussion can greatly depend on the
group dynamics and the individuals in the group, and especially providing information about one’s
own background should be voluntary. Some of the participants may be less open and need more
time to build trust and provide more information about themselves, and it is important to respect
this as well. Building a relationship with the trainees may take some time, but it is important to
dedicate the first classes to building a foundation for this.

2.4 Transformative learning: Educators role as a guide and catalyst
Theoretical basis for transformative learning

In the context of intercultural and mixed groups of adult migrant learners, transformative learning
is a very important concept that should be taken into account in all parts of the teaching and learning
process. Therefore, we will briefly discuss it here, starting with some theoretical aspects.

Giannoukos et al (2015) state in their article on the role of the adult educator that transformative
learning is “one of the most complete and scientifically proven theories of adult training”, and
according to one of its greatest theorists, Jack Mezirow, “it recognises the individual’s ability of inner
change by emphasising the use of the adult trainees’ experiences. The essence of transformative
learning is about determining the perception that each person has and as a result of his social,
political, ideological, ethical, historical, cultural experiences” (Giannoukos et al 2015, p. 239).
According to Margo, reflecting some of the original theorists on transformative learning, Freire
(1970, 1973, 1997) and Mezirow (1981, 1990, 1991), “transformative learning involves a process
where individuals reflectively transform existing beliefs, attitudes, opinions, and emotional
reactions that may limit their ability to achieve their personal and intellectual potential. A
fundamental shift takes place in the way individuals see themselves, others, and the world.” Margo
states that in the learning process, “the educator can play a key role as a catalyst of transformative
change and learning”. Margo also states that, as Freire proposes, “the educator assumes the role of
a co-learner who with empathy and insight understands the existential reality of learning”,
suggesting also that learning becomes a more democratic process when “educators participate
collaboratively with adult learners in a “critical and liberating” dialogue that is grounded in the life
world of the individual”.

In this manner, echoing Margo, Freire and Mezirow, it is clear that the empathic and understanding
educator can best encourage the adult learners to engage and become motivated in the process of
learning. The transformative learning process also “helps learners gain a sense of agency over
(themselves) and their lives” (Mezirow, 1985, quoted in Margo, 2002, p. 2). Giannoukos et al. also

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views
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state that “In the framework of transformative learning, the participants who intend to change their
way of socializing and organizing, look for other people to share their ambition to create ways of
resisting the unedited cultural norms of the organizations, societies, families and political life; they
become active subjects in cultural change (Rogers, 1996)” (Giannoukos et al 2015, p. 238).

In the interviews with adult educators conducted by Margo, she concluded that “most of the
teachers emphasised the importance of providing a safe, open, and trusting environment for
learning, and using instructional strategies that supported a learner-centred approach that
promoted choice and self-direction” (Margo 2002, p. 2). Self-reflection and increasing awareness of
different aspects is important in this process.

Practical tips

The intercultural teacher’s or educator’s role should not be very didactic; teachers should instead
adopt the role of a collaborative catalyst and empathic educator that helps students acquire and
find the information and process and critically assess what they are learning. As Giannoukos et al
state, “The educator must act as an intergraded coordinator of the training process, as a council,
as a stimulator, as a guide on the path to knowledge in order to elaborate the trainees’ knowledge
experiences and admissions (Navridis, 2005)” (Giannoukos et al 2015, p. 238).

e You should help your students absorb the information, different points of view and
integrate and adapt them into their existing world view through discussion, questions and
guidance, and, above all, by encouraging them to self-reflection.

e Remember that the educator is a participant, cooperating with the trainees and helping
them create and construct their own reality and views.

e Try not to use binaries (right/wrong, true/false) and point out errors as such, but to find
ways to make the learner see where they should reconsider their position and lead them
on another path of thinking. Try to help the learners find a way to identify their own errors
in perception or discard thought models that are not functional.

e Instead of theory, use examples and case models wherever possible to relate what is
taught to real life and to provide alternatives. Try to find examples that will show the
learners another perspective than what they are used to. Personalised, human stories are
often much more effective than theory.

e Discussion and interaction should be the main activities in all tasks. Avoid assuming a
didactic role wherever possible.

e Encourage students, rather than discouraging them, to express their thoughts, to engage,
to use their language — even with low language skills. Aim to make the classroom a space
where everyone feels safe and comfortable expressing their views, without fearing the
judgement from others.

e Encourage the students to self-reflection wherever possible. At every turn, encourage
students to consider what has been discussed in the global context. Remember that the
aim is not to devalue their cultural background but to help them integrate the new
information in a critical manner, guiding them towards cultural inclusion and global
citizenship.

This kind of role as a guidance-giver can be achieved through the many exercises and material
provided in connection with each Module of the training.
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Psychological support and promoting a positive self-concept

As we have discussed, a personal relationship and an atmosphere of trust and support between
the educator and the students is extremely important, and often some psychological competences
are also needed. Mezirow (1981), as discussed by Margo (2002, p. 7), emphasises on the fact that
“educators should have ‘sufficient psychological knowledge’ to help learners deal with anxieties
and emotional barriers that may interfere with learning.” However, most educators are not
trained as counsellors or therapists, and according to e.g. Margo’s interviews with educators,
many of them are hesitant to act in the role of psychologist or therapist and would rather refer the
students to a counsellor.

Indeed, educators should provide some support and respond with empathy to learners’ issues;
they should also have some psychological tools at their disposal, but it is not their role to act as a
therapist, but rather as a guide to find the appropriate help needed. Many adult students with
migrant backgrounds, especially refugees or other groups that have undergone forced migration,
may have severe traumas and the educator does not have the expertise to deal with this.

In terms of psychological support, the educators should consider the challenges that the migrant
learners may have faced or may be currently facing. Their decision to migrate may have been
voluntary or dictated by external factors. The challenges that adult migrant learners may be facing
include e.g. the following:

* Their journey may have been dangerous, expensive, long and with long transits
¢ Finding accommodation may be a challenge

e Reduced job opportunities

* Navigating foreign bureaucracy

* An anti-migrant political and social climate

e Discrimination and personal attacks

* Abusive behaviours

e Language barriers

e Lack of social contacts and support

* Psychosocial reactions to the experience, such as fear, disorientation and unrealistic
expectations, among others. (OSCE 2018)

These challenges can be very difficult to deal with, especially when facing more than one at a time,
and given the potentially traumatic experiences connected with their move, the learners may be in
need of much support. Of course, there may be also much deeper trauma in the background. As
stated above, the educator can provide psychological support in the form of empathy, offering
advice and encouragement, but if it seems that professional help is needed, they should refer the
person to an expert, such as a counsellor or therapist.

Practical tips

As suggested in the InterTrainE materials, it is important to engage the participants in interactive
activities, in order to get to know them and the areas where they need the most support.

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views
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Encouragement and helping them build a positive self-concept are vital, as the challenges the
individual may be facing can easily wear them down and affect their self-image and confidence.

e Find out as much as you can about the individual students’ situation and background
through interactive exercises, discussions and dialogue, also individual sessions may be
necessary with some students. Determine in which areas they need most support —
linguistic, financial, practical, emotional, psychological, etc.

e Ask the students questions and take an interest in them, in both how they are managing
with their tasks and how they are doing on a personal level.

e Whatever their needs are, take these into account in the training and, where needed, refer
them to the right place for help. Do not try to solve all their problems yourself.

e Help the students maintain or create a positive self-concept and self-confidence by support
and encouragement. Do not focus on mistakes but on their skills and strengths.

e ltis good to use different levels of exercises and tasks — some that are very easy and build
up their confidence, and some that are more challenging and help the students to develop.
Avoid tasks that are too hard, especially in the early phases of the training.

Building networks and collaboration

Building networks during the course can be a valuable resource of friendships and contacts for the
migrants later on. As Maunonen-Eskelinen et. al. state, “this is very important especially for
immigrant adult students, who very often lack contacts, friends and relationships with surrounding
communities and working life” (Maunonen-Eskelinen et al 2005, p. 4). Meeting others in a similar
situation and in similar circumstances can be extremely helpful, help the participants feel like they
are not alone. Building on this kind of community is an important task for the educator. One of the
best ways to do this, besides creating an open and accepting environment, is to encourage
collaboration between the trainees. As researcher Jennifer Morgan, among others, states, defining
goals and predetermined objectives carefully can induce and motivate students to collaborate. As
Morgan states, “shared responsibility to meet the learning target” is very effective in creating
positive collaboration (Morgan 2016, p. 49-50).

Practical tips

e Throughout the course, encourage interaction and promote an informal, safe and positive
environment where all members can feel accepted. This will further promote the creation
of connections between the participants.

e In each session, have some group work activities and tasks requiring interaction, active
participation and collaboration. There are many exercises requiring interaction and
collaboration, such as sharing personal experiences, presenting dilemmas and questions to
be discussed together, engaging in group work activities, quizzes, case studies.

e Remember to define the goals of the exercises and tasks carefully as well as assign clear
responsibilities to each group. Don’t forget to outline the benefits of completing each task.

e Organise activities where the participants can talk about their plans and dreams for the
future. In this way, they can encourage each other with educational and work-related
contexts, and possibly create networks for the future, outside the course.
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e Encourage your students to participate in social and community activities outside the
classroom. Tell them about opportunities and guide them towards activities that might
interest them.

Conclusion

Building an atmosphere of trust and sharing, building a relationship with the trainees or learners
and approaching them with empathy, support and encouragement helps them to develop their
own point of view and reflect on their own and others’ experiences; it also makes it easier for
learners to reflect on the information they have acquired about the new culture in relation to their
own, as well as assessing this critically.

The key point for educators to remember is that they should not assume a didactic role but a role
as a collaborator and guidance-giver, someone to help the learners familiarise themselves with
their new culture and home and to adapt to it in their own pace and through their own
perceptions. It is important to support this process, as one of the key aims of migrant education is
to ensure they acquire the necessary competences to live and succeed in their new home country
and to guide them towards involvement in the local community and society and, eventually,
towards global citizenship.

Building networks for the future can also be extremely important for the trainees, and therefore
interaction, sharing and collaboration among the participants should be strongly encouraged.

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views
only of the authors, and the Commission cannot be held responsible for any use which may be made of the information contained therein.
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3. Specific information on the delivery of the training course and materials

The InterTrainE course consists of an Introduction, 4 Modules and this Handbook. They provide a
set of innovative and flexible learning resources that can be used for face-to-face training; blended
or distance learning with trainer support; online training for independent study at one’s own pace
without the involvement of a trainer, but with remote assistance if necessary.

This section provides the specific information for the delivery of our course, including specific
guidance for trainers on how the materials could ideally be used (suggestions) and ideas on how to
get the best results out of the training. The focus is on face-to-face training, with some notes and
suggestions for blended learning. For the online course, please refer to the specific guidelines of
the online platform (intertraine.eu— available from April 2020). The information in this section is
based on the curriculum developed as part of Intellectual Output 3 (I03 — available publicly on
http://intertraine.eu/outputs/) and the contents will be updated as the material gets developed
and finalised.

e« Module components
Module 1: Theoretical Background, Basic Principles and Concepts

1. Basic principles of Adult Education and overview of Adult Learning theories
2. Critical Adult Education

3. Interculturalism

4. Intercultural Education

Module 2: Intercultural Competences in the Context of Migration

1. Terminology

2. National and European legislation in the field of migration
3. Prejudices and stereotypes

4. Migrants identities

Module 3: Adult education practices in intercultural contexts

1. Experiential methods in intercultural classrooms
2. Group dynamics in intercultural classrooms

3. Racism and discrimination in the classroom

4. Case-studies

Module 4: Impact and global citizenship

1. Personal Impact and our role as educators
2. Social Impact

3. Global Citizenship

4. Intercultural v. Global Education

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views
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